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freshman-to-sophomore retention rate them secure government support. Access and Student Success: 
(or what is called first-year annual 
return rate), and the cohort graduation 
rate which considers the number/ 
percentage of students who have 
successfully completed their studies 

Reasons for Attrition and Non the Status- quo in Ethiopia 
- completion 

It is widely attested that the reasons 
for university students to discontinue 

within a given period of time. That's their studies are varied and complex, 
why the concept of retention usually j o n e s (2008), as cited in Crosling and 
includes year-by-year retention or Heagney (2009), identified poor 
persistence rates as well as graduation preparation for higher education; 
rates both of which are used as w e a k institutional and/or course 
indicators of what is called student m a t c h ; unsatisfactory academic 
success (Ibid). 

Optimal outcomes for universities 
include the participation and, finally, 
the graduation of their students 
(Crosling, Thomas and Heagney 
2008). When students do not 
complete their studies, the loss on 
themselves, parents, institutions and 
governments is unavoidably 
substantial. The continued interest in 
retention since the 
1960s is the result 
of considering such 
factors as the 
enormous financial 
implications of 
large attrition rates 
on the national 
educational system 
and the moral and 
civil rights issues 
associated with 
relatively low 
retention rates of 
minority and 
economically 
disadvantaged 
students (Noel-
Levitz 2008). 
Hence, the value 
attached to 
retention is so 
important that in 
some contexts it is 
even used as a sign 
of institutional 
effectiveness where 
institutions are 
subjected to 
producing 
graduation and 
retention statistics 
that would help 

experience; lack of social integration; 
financial issues; and personal 
circumstances as the major reasons 
that force university students to 
withdraw from their programs. Jensen 
(2011) below summarizes the key 
factors that are critical to student 
success and retention, tiered into and 
as the interplay of individual, 
institutional, and social factors. 

Table 1. Factors and Contributing Measures 
Influencing Retention 

Factors 
Influenc-
ing Reten-
tion 

Examples 

Individual 
Level 

Academic 
Perfor-
mance 

College GPA and academic performance, high 
school GPA, course load and credits earned, 
academic self-discipline 

Attitudes 
and Satis-
faction 

Positive attitude about academics, commitment 
to college, sense of belonging and social con-
nectedness 

Institutional 
Level 

Academic 
Engage-
ment 

Undergraduate research activities, university 
size, opportunities to join clubs 

Social and 
External 
Level 

Social and 
Family 
Support 

Faculty and staff support, family support, famil-
iar and authentic cultural environment, sense of 
belonging and community, mattering or sense 
of importance 

One of the most glaring 
achievements of the Ethiopian higher 
education sector that towers over 
other aspects of development both in 
policy debate and public discourse is 
the expansion of the higher education 
sector. This pattern is set to continue 
having been necessitated by national 
policies and pragmatic considerations. 

At policy level, the government 
has clearly indicated its position in 
terms of using higher education as a 
tool for poverty reduction and 
economic development. This has been 
evidenced in the various plans and 
strategies envisioned for the 
education sector per se and/or for the 
other sectors. The core criterion that 
governs the manners in which the 
expansion drive has been guided is 
what one might call 'equitable 
access'. This element has been clearly 
stipulated as one of the objectives of 

higher education and the 
operational responsibilities of 
individual institutions (HEP 2009). 
Both the geographical distribution 
of our public universities and the 
successive emphasis on addressing 
issues of equity in the Education 
Sector Development Program 
(ESDP) are indicative of this trend. 

At pragmatic level, the growth at 
the lower levels of education 
currently compels any system like 
ours to expand at a level which 
allows it to accommodate the 
desired percentage of pupils that 
have completed secondary 
education. Currently there are more 
than twenty million students 
enrolled at 34000 institutions of 
primary to secondary education. 
Nearly 90 percent of those enrolled 
in the preparatory programs of 
secondary schools join universities 
and the trend set is an increasing 
one. 

Although the achievements from 
the higher education expansion 
drive can be guessed, little is 
known as related to what is 
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happening in terms of student 
retention in Ethiopian institutions of 
higher learning. The major challenge 
in this area is the lack of definition for 
student retention and the paucity of 
data in individual institutions that 
would allow one to have even basic 
observations about the issue. Hence, 
the need for this exploratory research 
arises from this scarcity of 
information in the aforementioned 
national issue. 

Methodology and Source of Data 

The data used for analyses were 
mainly drawn from the various quality 
audit reports published by HERQA 
over the last nine years. The data 
focusing on student progression were 
specifically gathered and compiled for 
the purpose of this research. 

The sample universities chosen were 
all public institutions. This has been 
deliberately done because it is these 
institutions that handle over 85 percent 
of higher education enrollment in 
Ethiopia. 

The census dates used for the 
analyses span the academic years 
2007/08 to 2013/14.The institutions 
were divided in two groups to see if at 
all there existed any difference in 
terms of the retention rate studied. The 
first eight universities, all of which 
represent the first generation 
universities, were audited between 
2007 and 2008 at a time when 
HERQA started the external quality 
audit exercise at a national level. The 
second group of universities which are 
five in number were audited between 
2012 and 2014. 

Discussion of Results 
Retention statistics 

One major observation that could 
be made about the sample universities 
is the consistent failure in terms of 
understanding the concept and 
systematically gathering data related to 
student progression and retention. In 
the majority of cases, the data obtained 
for the universities studied have been 
further calculated by HERQA auditors 
who feel that the reality on the ground 

may be more exacerbated. Even where 
the retention rates are calculated by 
universities, the manners in which the 
concept is understood is different. This 
serious gap is both an indication of the 
system's current deficiency and an 
impediment to the various 
interventions that could be made at 
institutional and/or national level. 
Despite the difference in terms of the 
respective time the audits were made 
between the first generation and the 
other relatively young universities, 
there doesn't seem to be any 
substantial disparity in the actual 
findings related to retention. The 
manners in which data were gathered, 
the attrition rate calculated for students 
and the reasons for attrition across all 
universities bear a significant 
similarity. 

The Attrition Rate in Sample 
Universities 

In most cases the rate of attrition 
for students is much higher than one 
would expect given the possible loss to 
individual students and the country at 
large. As the evidence in Annex 1 
might show, Arbaminch University 
loses nearly fifty percent of its students 
from a single cohort. The percentage 
in Mekelle and Jimma is 37 percent 
and 24 percent, respectively. While 
Hawassa University claims an overall 
attrition rate of 12 percent, the attrition 
rate for freshman students is over 30 
percent. With the exception of Jimma, 
the poor rate of attrition for freshman 
students appears to be a common 
feature among many of the sample 
universities. Even in Wollo University 
where the only decreasing trend for 
attrition is reported, the first year is 
considered to be very critical for 
survival (Please see Annex II). 

With regard to the specific 
departments where student attrition is 
observed, it may be difficult to see a 
clear pattern across universities but the 
rate in some disciplines is exceedingly 
high. In Debremarkos University an 
attrition rate of 50 percent is recorded 
in the Department of Mathematics. In 
Debrebirhan University the attrition 
rate calculated for the depaetments of 
Mathematics, Psychology and 
Economics for the 2008/9 entry was 
31, 35, 45 percent, respectively. 

Recent data in the same university 
shows higher rates of dropouts in the 
departments of Engineering. In a 
similar vein, the attrition rate for 
students in the Faculty of Business and 
Economics at Haramaya University is 
37 percent while the rate for students 
at the Faculty of Education in the same 
University is 27.5 percent. 

An alarming rate of loss with a 
high level of consistency across the 
sample universities is gleaned as 
related to the retention and progress of 
female students. For instance, for 
every 100 female students in Adama 
University, only 42 progress to the 
final semester. In the case of Bahirdar, 
half of the first year female students do 
not progress to second year. In 
Mekele, the average attrition rate for 
female students is 64 percent. Even in 
such new universities as Wolaita Sodo 
the drop out rate for female students is 
45 percent while the withdrawal ratio 
rises to 54.4 percent. 

The level of consistency observed 
about female attrition is also 
maintained at departmental level. In 
almost all universities the rate of 
attrition for female students across 
departments and universities is higher 
than that of male students. For 
instance, in Hawassa faculties such as 
Agriculture, Natural Science and 
Social Studies are graduating barely 50 
percent of females of an entering 
cohort. 
A system that loses as many as 60 
percent of its female students cannot 
claim to be working towards gender 
parity nor can it be able to bridge this 
gap in the shortest possible time. In 
another related piece Wondwosen 
(2010) argued that despite government 
policies that promote improved female 
representation in our tertiary 
institutions, the objectives are far from 
being mate mainly due to the 
challenges of the huge drop out and 
dismissal rate. 

Reasons for failure 
The major reasons that expiain the 

failure of students are personal, 
institutional and social. The reasons n 
our universities mainly pertain to poor 
academic background, health 
problems, family problems, lack of 
sufficient academic advice and tutorial 
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support, Inconsistent support and compounded by the lack of 
limited tutorial classes, language institutional and national policies and 
problems, shortage of reference strategies to address the issue. 

From the me iger data available, it 
could be understood that there's an 
overall alarming rate of attrition across 
our universities. The issue is further 
exacerbated when it comes to female 
students whose attrition rate is 
unacceptably high. With these 

materials and access to the internet, 
heavy workloads due to make up 
classes and large classes. 
Measures Taken to Combat 
Attrition 

Despite the above shortcomings, 
little if not no efforts are being made at realities, it's high time that the system 
institutions to curb the existing loss of begins to look into whether claims 
students due to the various reasons that made about the expansion of the 
account for low retention rates, higher education system are not 
HERQA's audit reports indicate that fraught with serious challenges, 
even where there are claims by There may be no easy or quick 
institutional authorities in terms of answer to the myriad challenges of 
specific efforts made to improve student retention but one obvious area 
retention, these claims have in most where improvement can be readily 
cases been refuted by students who made is related to the poor data 
attested that they don't exist, and if at gathering systems observed both at 
all they exist, they are cosmetic, institutional and national levels. The 
disorganized and not sustainable. student record system within our HEIs 

Conclusion appears to be highly devoid of the 
Obviously, higher education needed focus and attention in terms of 

brings significant gains to individuals, tracking student progression. Our 
society and the national economy, universities should thus shore up their 
That's why countries like Ethiopia information gathering and processing 
have made the issue of human resource capabilities in order to mine data 
development the core segment of their relevant to retention on a consistent 
national plans and the expansion of and continuing basis. On the part of 
their higher education system one of the Ministry of 
the most important tools to 
achieve their goals. 
Although much has 
been said about the 
expansion of higher 
education in 
Ethiopia as related to 
the ever increasing size and 
gains of enrollment, very 
discussed in terms of 
progression which should be a critical 
component of the expansion scheme. 

The findings of this exploratory 
research revealed that despite its 

Currently, there are more than 
twenty million students enrolled 
at 34,000 institutions of primary 
to secondary education. 

little is 
student 

Education, the demand 
for empirical evidence of student 
success should be one of the 
requirements the system should 
impose on individual institutions in the 
interest of developing the needed 

critical importance, the issue of student knowledge base and designing 
retention has not been accorded the appropriate solutions to ameliorate 
attention it deserves. To begin with, 
the definition for retention is not 
clearly laid and hence there's wide 
variation among institutions in terms 
of understanding and computing 
appropriate statistics on it. With very 
few exceptions, the majority of our 
universities do not also have a well 

current problems. 
On the part of institutions 

themselves, improving the existing 
deficiencies requires identifying 
influences and causes of student 
retention and attrition in the system. 
Universities should consistently 
monitor their students' overall 

organized system that tracks and keeps progress so that on the basis of such 
relevant data on the various cohorts of information they can take necessary 
students enrolled. These problems are 

steps that would lead to substantial 
gains in student persistence and 
graduation which should eventually 
accrue not only to individual students 
but also to the society and the nation at 
large. 

It is unfortunate that despite being 
one of the most widely studied areas in 
higher education spanning more than 
four decades of research interest in 
other parts of the globe, there's very 
little amount of debate and study 
in the Ethiopian context on 
student retention. Neglecting 
such a significant issue can no 
longer be tenable in the context 
of national needs and 
government policies that 
promote wider participation and 
gender parity. 
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' Annex I 
Universities Audited between 2007 and 2008 

Source: HERQA Audit Reports 

University name 
and Audit Period 

Attrition Rate Reasons for student failure University's 
ability to pro-
duce data 

Adama 
9th- 12th 

July, 2007 

Overall Dismissal Rate: 
For every 100 male students 
only 82 progress to final 
semester. For every 100 female students only 
42 progress to final semester 

Poor preparation 
111 health 
Financial problems 

Unable to pro-
duce data 
on retention 

Arbaminch 
11th- 14th 

Dec 2007 

Graduation rate: A little over 50 % 
While female students make up 20% of regis-
tration between Sem. 1 & 2, they constitute 
54% of drop outs 

- Reasons for learning not 
recorded 

Little aware-
ness among 
managers of 
the levels of 
attrition 

Bahir Dar 
17th- 19th 

Oct 2007 

Attrition Rate : A minimum Of 29% calculated 
by HERQA but could be worse. 

Loss of female students higher : Half of them 
do not progress to second year 

NA 
Data sources 

limited. 
Data incom-

plete and 
figures in 
accurate 

Gondar 
27th- 30th 

Nov 2007 

Attrition Rate: Faculty of Management and 
Economics: Total overall attrition b/n 22 and 
36% but for female students b/n 40% and 63 
%. 
College of Medicine and Health Science : 
women attrition 50 %. 
Faculty of Social Science & Humanity overall 
attrition: 2 5 - 5 1 % but female attrition : 53 -
70% 
Faculty of Applied Nat.SC looses 51- 72 % 
female students 

NA 
No Data pro-

vided at 
first. 

Information 
from Regis-
trar Office 
used by 
HERQA 

Haramaya 
23rd- 26th 

May 2007 

Attrition Rate: Faculty of Business and Eco-
nomics an average of 37 % but for females 
59.3% on average. 

Faculty of Education : average attrition 27.5 
% (female 56 % ) 

Low academic achievement 
Poor academic background 
legal problems 
lack of advice and tutorial 

support 
heavy work load due to make 

up classes 

Limited data 
provided 

Hawassa 
29th Oct- 151 Nov 
2007 

Overall attrition rate of at least 12%. 
The attrition rate for an entering cohort of 
female students: over 30% 
Faculties such as Agriculture, Natural Sci-
ences, and Social Studies may be graduating 
barely 50% of females of an entering cohort. 
The Faculty of Veterinary Medicine may be 
losing 25% of students. 

academic failure 
social problems 
sickness 
lack of affirmative action 

support 
large classes 
lack of continuous assess-

ment 

Poor ways of 
calculating 
attrition 

Jimma 
18th-21st 2008 

Overall attrition rate- 24 % but higher for fe-
males. 
Low attrition rate for first yetfr students: be-
tween 1.9 % and 18.53% 

NA No report on 
student pro-
gression and 
attrition 

IYlekelle 
13th- 16th Nov 
2007 

Overall attrition rate: 37% 
Average attrition rate for female students: 
64% 

, ... 

Academic failure 
Sickness 
Family problems 
Poor preparation 

No system for 
tracking stu-
dent progress 
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Annex 2 
Universities Audited between 2013 and 2014 

Source: HERQA Audit Reports 

University name 
and Audit Period 

Attrition Rate Reasons for student failure University's ability to 
produce data 

Debrebirhan 
4th- 7th June 
2013 

Average attrition during the years 
2006/7- 2009/10 was 17%; for 
female students 38% 
For 2008/9 entry an attrition rate 

of 31, 35, 45 for departments of 
Mathematics, Psychology and 
Economics 
Recent data shows that higher 

rates of dropouts in the depart-
ments of engineering 

Academic failure 
Illness and 
Family problems 

Provided comprehen-
sive statistics of enroll-
ment and progression 

System for recording 
reasons for withdrawal 
lacking 

Debremarkos 
25lh- 28th March 
2014 

Taking 2002 as an example the 
highest attrition rate is 50 % 
(maths Dept) and the lowest is 3 
% (history) 

Poor academic back-
ground 

Language problems 
Lack of sufficient aca-

demic advice 
Lack of tutorial support 
Heavy workloads due to 

make up classes 

No systematic data 

Dilla 
24<i,_ 2?ih 

April 2012 

The registrar office does not 
know how many of the students 
had left DU because of 
academic dismissal, dropping 
out, withdrawals, etc 
there is higher attrition for first 
year students than second and 
above years 

. No explanation is compiled 
about the internal and exter-
nal factors which forced them 
to leave. 

SED lacks 
systematically orga-
nized data on admission 
and progression of stu-
dent cohorts and hadn't 
explored accurate dates 
from the registrar office 

University does not 
have a well established 
system of organizing 
data to calculate attri-
tion 
rate and student pro-
gression 

Wolaita Sodo 
25th- 28th 

March 2014 

Female enrollment ratio is 20 % 
for the regular program but the 
drop out rate is 45.2% and the 
female withdrawal ratio is 54.4% 

Shortage of reference 
materials 

Limited access to inter-
net 

Inconsistent support and 
limited tutorial clas-
ses 

Weak educational back-
ground 

Large classes 

No sufficient infor-
mation on student attri-
tion; 
Data not collected on 
progression 

Shortage of reference 
materials 

Limited access to inter-
net 

Inconsistent support and 
limited tutorial clas-
ses 

Weak educational back-
ground 

Large classes 
Wollo 
14- 17 May 
2013 

Rate of attrition: Overall low and 
trend of decreasing 
First year critical for survival. 

Family problems 
Health problems 
Personal conflicts 

Lack of systematic and 
organized data on ad-
mission and progression 
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Should Ethiopian Teachers Code-switch in an EFL Classroom? 
Samuel Dermas, PhD. St. Mary's University 

Code switching (henceforth 
CS) could be defined as "going from 
one language to the other in mid-
speech when both speakers know the 
same two languages" (Cook 2001: 
174). Gumperz (1982) defines CS as 
"the juxtaposition within the same 
speech exchange of passages of 
speech belonging to two different 
grammatical systems or subsystems." 
Myers- Scotton (1988) also 
elaborates CS as the alternate use of 
two languages within the same 
conversation. Thus, CS is the 
outcome of communication and 
language contact in bilingual/ 
multilingual contexts. 

In the past decades, a 
considerable attention to CS has led 
to different investigations and 
theoretical discussions, which 
broadened our understanding of the 
CS behaviors. CS, as a pedagogical 
strategy gained a huge attention in 
the 1980s, and ever since, there has 
been a warm debate, on whether it 
facilitates or hinders second/foreign 
language learning. 

Scholars like Ellis (1984) 
Lightbown (2001) underpin intra-
lingual teaching strategy, and hence 
assert that language teachers should 
provide conducive atmosphere for 

the target language learning, as they 
are the only linguistic models for 
their students, and believe that the 
use of CS may bring negative 
transfer to the target language. On 
the other hand, there is cross-lingual 
teaching strategy advocated by 
Levine (2003) and Chen Liping 
(2004), who stipulate that CS may 
facilitate the target language 
learning, and hence the students' LI 
should be used as a teaching 
technique in foreign language 
classrooms. 

Thus, CS in an EFL class has 
been the subject of tremendous 
debate. When scholars deliberate on 
the use of CS and target language, 
different opinions are propounded. 
Those who support only target 
language or target language 
exclusivity assert that students do not 
need to understand everything the 
teacher explains in the classroom 
situation. So, practicing CS hinders 
target language learning (Adendorff 
1993). Moreover, Ellis (1984) 
encapsulates that CS does not lay the 
ground for students to use their target 
language input, and hence they may 
tend to forget the target language. On 
top of that, avoiding CS is behind 
many teaching methods; for instance, 
Direct Method, which was a popular 
teaching method in the 19,h century, 
is against the use of CS in a 
classroom situation. Even if teachers 
want to discipline the students and 
give instructions, only the target 
language is allowed to do so. In a 
similar vein, the Audio-Lingual 
Method does not permit the use of 
the students' LI in an EFL class, as it 

is oral-based approach, and stipulates 
that the students' native language 
habits may inhibit the attempt of 
mastering the target language 
(Richards and Rodgers 1986). 

On the other hand, there are 
scholars like Stern (1992) and Cook 
(2001) who believe that CS plays a 
pivotal role in facilitating the target 
language learning, and challenge 
scholars who believe the otherwise 
i.e. CS hinders language learning. 
Cook (2001) justifies his belief of the 
use of CS in an EFL classroom by 
raising a basic proposition, i.e. 
humanistic approach, which gives 
right to students to express their 
feelings and thoughts in their LI 
without any problem. Also, Stern 
(1992) strongly recommends the use 
of cross-lingual teaching method- a 
method which leaves room for the 
use of the students' LI. He 
furthermore explains that students 
can relate the L2 phenomenon with 
the LI, and hence can easily build up 
their L2 input. According to his 
studies, the majority of the students 
are not proficient enough in L2 
because the explanation given in L2 
to the students is not explicit. 

On top of that, Cook (2001) 
stipulates that the avoidance of CS in 
a classroom situation has restricted 
the various ways of language 
learning, and hence the students' LI 
is a facilitator, not a damaging 
resource to successful language 
learning. Thus, classroom is " a 
natural code-switching 

situation" (p.406) and a "highly 
skilled activity" (p.408), Cook adds. 
In addition, (Cook 2001; Merritt et al 
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1992; Adendorff 
l993;Ndayipfukamiye 1998) forward 
the following reasons for teachers and 
students' CS in an EFL class. 

Reasons for CS in an EFL class 
The purposes CS serves varies 

from content to language classes, and 
the reasons given here are applicable 
only in language classes; thus, reasons 
for teachers' and students' CS in an 
EFL class are presented below: 
Reasons for Teachers' CS 

Students code switch in an EFL 
class, and have their own reasons to 
do so. In the first place, students shift 
to their LI to translate equivalent 
terms. A teacher may ask what a 
certain term means, and normally the 
students' response is in their native 
language, which may show, according 
to Eldridge (1996) linguistic 
deficiency. But the advantage of 
practicing CS in this particular 
instance is that there is no 
communication breakdown due to lack 
of proficiency in the target language. 

The other reason is reiteration, 
where one message is said in one 
code, and reiterated in a different 
code. Thus, the students reiterate the 
message said in target language by 
switching to their LI to construct 
meaning. Most of the time students 
code switch for reiterative purpose in 
order to show the teacher that they 
have understood the message 
explicitly. 

The eventual reason for students' 
CS is conflict management. Students 
attempt to manage misunderstandings 
by switching to their LI based on their 
objectives and intentions in an EFL 
class. For instance, the absence of 
some culturally corresponding words 
between the target language and the 
students' LI may stop the 
transmission of the intended meaning, 
and hence the practice of CS may take 
place to circumvent some 
misinterpretations. 

The debate about the practice of 
CS shows that it is controversial, as 
there are researchers who are against 
and for it. In Ethiopia, Kenenissa 
(2003) and Samuel (2015) show that 
CS is a common practice in an EFL 
class not only at the school level but at 

the university level. In fact, in some 
universities, according to these 
scholars, there is an overuse of 
students' LI in English classes. 

I n conclusion, both t e a c h e r s 
a n d s t u d e n t s need to know why 
t h e y code swi tch in a n E F L class, 
a s t h e p h e n o m e n o n i s 
unconscious. Af t e r be ing a w a r e of 
t h e reasons , I sugges t t h a t both 
school a n d un ivers i ty t e ache r s 
m a y prac t ice CS in E th iop i a 
u n d e r the following condit ions. 

First, they need to m a k e s u r e 
t h a t al l t he s t u d e n t s know or a t 
l eas t u n d e r s t a n d t h e l a n g u a g e 
t h e y i n t e n d to switch to, in t h i s 
case A m h a r i c or any o t h e r 
l a n g u a g e ba sed on the region. 
T h e r e could be s t u d e n t s who m a y 
not u n d e r s t a n d the l a n g u a g e to 
be swi tched to in a c lassroom 
s i t u a t i o n . S e c o n d , t e a c h e r s 
shou ld m a k e judicious use of CS 
in a n E F L class. Ove rus ing t h e 
s t uden t s ' L I m a y h i n d e r Eng l i sh 
l a n g u a g e learn ing , as s t u d e n t s 
do not get m a x i m u m exposure to 
t h e t a r g e t l anguage , a n d also it 
con t rad ic t s w i th t he l a n g u a g e 
policy of Eth iopia , which does not 
give any room for CS prac t ices in 
a n E F L class. Final ly , t e a c h e r s 
shou ld be a w a r e of t h e func t ions 
of CS a n d w h e n they should do 
so. A n u m b e r of s tud ie s (for 
e x a m p l e C o o k 2 0 1 1 ; 
K a m w a n g a m a l u 1998) prove t h a t 
t h e s e func t ions of CS fac i l i ta te 
l a n g u a g e l e a r n i n g . T h u s , 
t e a c h e r s should sh i f t codes to 
serve t he se func t ions of CS in a n 
E F L class. 
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Reading Engagement and Academic Performance: A Case Study at Adama Sci-
ence and Technology Universty (ASTU) 

Atlabachevv Getaye, SMU, Lecturer, email: getaye.a t labachew@yahoo.com 

Introduction 
Reading engagement theory 

stems from constructivism which is a 
theory of learning. Constructivism 
emphasizes the active construction of 
knowledge by the learner in such a 
way that learning occurs when 
learners integrate new knowledge with 
the existing knowledge by engaging 
actively in the learning process 
(Woolfolk, 1998). Not only does 
constructivism view learning as a 
mental process, but as a natural and 
ongoing state of the mind. In line with 
this, Smith (1971) in Christie, Enz, and 
Vukelich (1997) argues that "Learning 
is not an occasional event, to be 
stimulated, provoked, or reinforced. 
Learning is what the brain does 
naturally [and] continually" (p. 7). 

Engagement in reading is 
essential for the development of 
reading comprehension skills and 
academic achievement. The key 
elements, while defining reading 
engagement as a framework, are 
usually five: motivations, strategies, 
amount of reading, conceptual 
knowledge and social interaction 
(Guthrie, Wigfield and You, 2012). 
Motivation is a multidimensional term 
which entails intrinsic and extrinsic 
motivation, values, self efficacy, goals 
and social motivations. Strategies 
refer to the multiple cognitive 
processes useful for comprehending, 
self monitoring and constructing 
meaning from texts during reading. 
Behavioral engagement refers to the 
amount of academic and non 
academic reading that learners carry 

out in both school and non school 
settings. Conceptual knowledge refers 
to the idea that reading is knowledge 
driven. Social interaction is the type of 
collaboration practices, found in the 
community, among students and 
between students and instructors 
(ibid). 

The term reading engagement 
thus refers to the interaction of the 
reader with the text in both motivated 
and strategic manner. Engaged readers 
are motivated to read, highly involved 
in reading different types of materials, 
strategic while comprehending, 
knowledgeable in extracting message 
from text and socially interactive, i.e. 
by sharing what they read with others 
(Guthrie, Van .Meter, McCann, & 
Wigfield, 1996; Guthrie & Wigfield, 
2000; Guthrie, Wigfield, & 
Perencevich, 2004). Having the above 
qualities by students' means they are 
able to comprehend effectively any 
reading materials. If they extract 
message from different sources, it is 
likely that they can easily succeed in 
their academic performance. 

According to Boughey (1998) the 
association between reading 
comprehension and academic 
achievement is not understood very 
well by most language practitioners 
probably because reading is perceived 
as mere decoding ability of the written 
word. Academic performance 
demands the reading and 
comprehension of textbooks, in 
addition to other many tasks. It is 
through reading that learners 
internalize a wealth of experience 
which can enable them to be problem 
solvers, creative and innovative. 
Higher learning students, for instance, 
should apply various strategies, use 
text structure and features to support 
meaning, reflect on the topic, react 
intellectually and emotionally to the 
text, summarize major ideas, etc. to 
plunk out the meaning of a text. They 
should go through a lot of materials in 
order to analyze, synthesize and 

evaluate ideas so as to come with new 
perspectives and findings which can 
be produced in the form of essays, 
reports, projects or research findings. 
Reading is, therefore, important for 
tertiary students in order to cope with 
new knowledge and fulfill the 
demands of their education. In other 
words, without sound reading 
comprehension skill, university 
learning is a wishful thinking. 

The academic language of 
higher learning is cognitively 
demanding and context reduced which 
propel learners to depend on the 
internal text meaning (Pretorious, 
2002a). This kind of discourse is 
understood by substantiating the 
message of texts with the help of 
textual reasoning (ibid). While 
comprehending academic texts, 
"knowledge of text types, structure, 
technical, specialized vocabulary, 
textual cues and the relationships 
between the elements of the text will 
be necessary (Just and Carpenter, 
1987). This kind of knowledge is 
called "language competence as 
Cognitive Academic Language 
Proficiency" (CALP) (Cummins, 
1984). Studies point out that academic 
success becomes feasible with the aid 
of CALP competence. 

Studies in Ethiopia, however, 
pointed out that students are poor in 
their comprehension skills 
(Ambactchew, 2003; Genene, 1994; 
Mendida, 1998). Atlabachew (2005) 
who examined the English proficiency 
of Adama University students, 
focusing on reading, writing, 
vocabulary and grammar skills and 
sub skills found out that students were 
low achievers, failing to score 50% of 
the exam for all the skills and sub 
skills components. From the above 
findings, one can infer that students 
are not engaged in reading as a result 
of which they do not develop 
"language competence as Cognitive 
Academic Language Proficiency". 
This problem can stem from various 
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sources: students may not "be 
motivated to read; they may not 
employ the right strategies while 
reading; they may not involve 
actively in reading different 
academic and non academic reading 
materials or all the above factors 
could have contributed their share to 
students' poor reading 
comprehension skills. 

There are no, however, available 
research regarding the above factors 
and hence the push factors for this 
study are the lack of research on 
reading engagement and the 
escalation of the magnitude of 
reading problem from time to time. 
Lack of reading engagement on the 
part of students can affect the 
teaching learning process in general 
and the achievement and quality of 
students in particular unless 
intervention is made soon. 

Statement of the Problem 
Reading ability and academic 

achievement are highly associated 
with each other. Students who are 
engaged in reading academic and non 
academic materials are usually 
equipped with reading skills. In other 
words, they can easily understand 
main points, analyze, synthesize, 
evaluate what they read and apply 
effortlessly the information for 
academic purpose and become high 
achievers in their studies. Most 
studies focus on one aspect of 
reading skill despite the 
multidimensional nature of reading 
engagement. 

Adama Science and Technology 
University which aspires to be the 
leading university in the field of 
science and technology should have 
engaged in creating proficient readers 
who can understand the nature and 
development of higher learning 
scientific knowledge so as to become 
problem solvers and inventors in the 
field of science and technology. 

Unfortunately, most studies done 
in Ethiopia in the field of reading 
show that most students are poor in 
their comprehension skills 
(Ambactchew, 2003; Genene, 1994; 
Mendida, 1998). Adama Science and 
Technoloav Universitv students are 

no exceptions in this regard. In fact, 
according to Atlabachevv (2005) the 
English proficiency of Adama 
University students in general and 
their reading proficiency in particular 
were found out to be low. 

Identifying the factors which lead 
students to disengage from reading 
can play an important role in finding 
the solution. In fact, learners' 
academic achievement may be 
affected by various factors such as 
family background, school related 
setbacks, socioeconomic problems, 
etc. which are very difficult to deal 
with in terms of monitoring. 
Nevertheless, if students are 
supported to engage in their reading, 
they can achieve better grades 
irrespective of the aforementioned 
problems. This is because the 
literature supports that an investment 
on students' reading engagement and 
skills improves their achievement 
(Cromley, 2009; Fang et a!., 2008; 
Greenleaf et al., 2009; Green leaf, 
Schoenbach, Cziko, & Mueller, 2001; 
King, 2010; Krajcik & Sutherland, 
2010; Norris & Phillips, 2003; 
Osborne, 2002; Pearson, Moje, & 
Greenleaf, 2010; Shanahan & 
Shanahan, 2008; Yore et al., 2004). 
The literature pinpoints that students 
will improve their achievement if they 
are engaged in reading. This means, if 
they are motivated to read, involved 
actively in reading and equipped with 
the required reading strategies, they 
can easily extract the intended 
message (knowledge, information, 
etc.) from the materials they read. 

This qualitative study is, thus, 
conducted to explore the sources of 
motivation, the types of reading 
materials and the reading strategies 
they employ. It also tries to discover 
the factors which students spell out 
for the successes or failures of their 
academic achievement with the aim 
of understanding and identifying 
factors that affect students reading 
engagement and academic 
achievement. In addition, the study 
tries to know if there are differences 
between high and low achievers in 
terms of reading engagement. In light 
of this, this study which applies 
qualitative method puts forward the 
following exploratory questions: 

1.What factors motivate students to 
read? 

2. Do students know the required skills of 
reading strategies and apply them 
appropriately while reading? In other 
words, do they plan, monitor and 
evaluate their reading? 

3. What kind of materials do students read: 
academic, non academic or both and 
how often do they read? 

4. To what factors do students attribute 
their academic achievement successes 
or failures? 

5. Is there any difference between high 
achievers and low achievers in terms of 
their reading motivation, uses of reading 
strategies and amount of reading? 

General Objective of the 
Study 

The general objective of this study 
is to know whether students were 
engaged or disengaged in reading 
academic and non academic materials 
and understand the relationship of 
reading engagement with students' 
academic performance from high and 
low achievers' perspectives. 

The specific objectives of the 
study are: 

1. To understand the factors 
which motivate students to read, the 
type of materials they read and the 
frequency of their reading; 

2. To know the type of reading 
strategies students employ while 
reading; 

3. To know whether students 
plan, monitor and evaluate their 
reading; 

4. To understand the factors which 
students spell out for their academic 
successes or failures, and 

5. To know whether there are 
differences regarding the sources of 
motivation, uses of reading strategies 
and amount of reading between high 
achievers and low achievers. 

Research Design and 
Approach 
The stud}7 applied a case s tudy des ign . 
Deductively, exploration was made 
regarding purposively selected cases 
of students' unique experiences of 
reading motivation, their knowledge 
and uses of reading strategies in 
comprehending reading materials, 
their actual reading behavior and 
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academic achievement. The reality 
which was constructed by students 
themselves was understood. 
According to Keith (1998, p. 150) the 
aim of case study is "to understand 
the case in depth and in its natural 
setting, recognizing its complexity 
and its context. It has also a holistic 
focus, aiming to preserve and 
understand the wholeness and unity 
of the case.'' 

Sources of Data 
This study used both primary and 

secondary data. Students were 
primary sources, but students' 
grade transcripts which were 
collected from the Off ice of the 
Registrar of ASTU were 
secondary data. Participants for 
an interview were recruited based 
on their IELTS and C G P A 
results. The selected interviewees 
were asked questions about their 
personal reading motivation, uses 
of strategies, behavior and 
academic achievement. 

Participants 
From the 28 sections of regular 

ASTU students of 2014 freshman 
students, two sections were 
selected using simple random 
sampling, and an IELTS test was 
conducted in the presence of 
English instructors after getting the 
consent of students to sit for 
examinations. The IELTS test was 
conducted to identify high and low 
scorers, so as to nominate cases for 
interview. For the interview, four 
students were selected purposively 
based on the academic 
achievement and reading 
comprehension in the IELTS test 
scores they had, taking two from 
Economics and two from Civil 
Engineering students: two of them 
were high achievers and the other 
two were low achievers f rom both 
departments. 

All interviewees expressed their 
consent to give the interview. To 
contact the selected students, their cell 
phone numbers were collected from 
the Office of the Registrar and the 

researcher contacted them 
accordingly. Having been explained 
the objective of the call, they were 
asked whether they were willing to 
take part in an interview. Two female 
students expressed their disagreement, 
and they were replaced by two other 
students who had equivalent 
achievements. 

The interviewees were asked 
whether they could speak Amharic 
well or not. All of them answered that 
they are able to speak the Amharic 
language fluently. Hence, the 
interviews were conducted in 
Amharic. They were also 
communicated through their mobile 
phones to clarify issues which 
required further explanations. 

Sampling Procedure 
The study employed simple random 
sampling, purposive and extreme 
sampling methods jointly to select 
the cases for interviews. To conduct 
the IELTS examination, two sections 
were selected applying simple 
random sampling. After selecting the 
two sections with lottery method, the 
IELTS exam was conducted. Based 
on the scores of their CGPA and 
IELTS reading examination, four 
students were nominated for an 
interview, applying extreme case 
sampling method to examine their 
reading motivation, behavior, 
strategies and academic achievement, 
taking from both Economics and 
Civil Engineering departments. 

According to Gerring (2007, pp 
101-102) "The notion of 'extreme' 
may now be defined more precisely. 
An extreme value is an observation 
that lies far away from the mean of a 
given distribution.'" Extreme case 
value for this study, therefore, refers 
to students reading and cumulative 
academic achievement scores that 
fall far away in both lower and 
higher ways from the average 
randomly selected students' scores. It 
is not their mere low or high scores 
which make these cases valuable 
rather it is their rareness. Besides, 
extreme case sampling is helpful to 
know why low achievers score low 
grades in both the IELTS reading 
exam and academic CGPA and also 

enable to identify the reasons for 
high achiever learners to score high 
grades in both the IELTS reading 
exam and academic CGPA. By doing 
so, as Stake (1995) pointed out it is 
possible to maximize our learning 
from the selected cases. Accordingly, 
five low achievers and five high 
scorers were selected based on the 
results of IELTS reading exam and 
CGPA. 

Instruments of Data 
Collection 

IELTS examination, document 
analysis and interview were the data 
gathering instruments. IELTS 
examination was administered to two 
sections of students, and the scores of 
first year Economics and Civil 
Engineering students selected for the 
IELTS examinations were gathered 
from the Office of the Registrar. 
Each section had 30 students, making 
the total 60. Interview was also used 
to gather data on students reading 
motivation, strategy, behavior and 
academic achievement. 

According to Maykut & 
Morehouse (1994), qualitative 
research attempts to understand a 
circumstance constructed by 
participants. Students were 
interviewed to understand their level 
of motivation and its type, strategy 
uses and reading behavior and 
uncover the views of students about 
the relations of reading motivation, 
strategy uses and reading behavior 
with their academic perf ormance. 
The questions are prepared by the 
researcher, exploiting the work of 
previous researchers and review of 
related literature. Grounding on the 
review of the related literature and 
the experience of the researcher as an 
English instructor, a semi-structured 
interview questions were used. This 
instrument enabled to explore and get 
in-depth information about reading, 
motivation, strategies, behaviour and 
academic performance. It also 
allowed the researcher to observe 
non verbal responses closely. Facial 
expressions such as frowning, smiles, 
and nodding may supplement or even 
contradict the verbal responses of 
respondents and these would be 
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known through qualitative methods 
(Stewart, Shamdasani, & Rook, 2007). 
As Creswell (2009) argues, the 
collection of the data in the first phase 
enables researchers to get the general 
picture, pattern, and nature of the 
study. With this assumption, the 
researcher wants to raise both general 
and specific questions in relation to 
reading motivation, reading strategies, 
reading behaviour and academic 
performance. Accordingly, the 
interview checklist includes questions 
regarding students' reading 
motivation, strategies, behaviour and 
academic performance. This is done 
because the semi-structured interview 
offers a rich source of data which 
provides access to the respondents to 
explain their opinion freely and allow 
for more in-depth inquiry or probing 
where necessary (Silverman, 1994, 
2009; Koech, 1995). The advantage of 
probing questions is that they may 
help to make the argument clearer 
(Ingham & Zessen, 2009). 

Validity and Reliability 
The IELTS examination is the 

most valid and reliable exam to 
check the potential of students 
whether they can manage higher 
learning using the English language 
as a medium. The exam was also 
shown to English language 
instructors for review, and the 
comments they forwarded are 
incorporated in the exam before it 
was conducted. They changed what 
they believed were unclear 
instructions and suggested to exclude 
the open ended items of the IELTS 
tests, feeling that the students would 
not be able to answer them. The 
comments of the experts were taken 
into account and the items which 
were perceived by instructors as 
difficult were removed before using 
the instrument for the study. 

The validity of the qualitative 
data refers whether the evidence 
reflects reality. The researcher 
explained to interviewees that if 
subject biases were to happen, that 
would affect the result of the study 
seriously. Thus, they were cautioned 
to report what they practically do. To 
avoid observation bias, the researcher 
made use of tape recorder, personal 

cell phone, observation notes and 
reflection notes. The application of 
these methods enabled the researcher 
to triangulate the data. Then, the 
researcher listened to the recorded 
data and read the transcripts time and 
again to avoid unreliable report, 
unsubstantiated data and 
unsystematic summaries. The 
analyses were also examined very 
carefully to avoid speculation and 
overgeneralization. 

The inter and intra reliability of 
the IELTS examination should be 
checked on other students. To do so 
the answer sheets of the examination 
were copied in four copies, and an 
experienced English instructor and 
the researcher marked the papers. 
The researcher coded the four answer 
sheets before giving them to an 
English instructor for marking. Each 
marker took two copies of the 58 
answer sheets. The first copies were 
marked and locked in a shelf, and 
after a month the remaining answer 
sheets were marked. And the scores 
of the four papers were gathered to 
check for the inter and intra 
consistency of the examination, and 
the findings of the reliability 
coefficient displayed .999 reliability 
for the intra reliability and .996 for 
inter reliability. And it was then after 
that the IELTS examina'tion was 
administered to the randomly 
selected 60 students. 

The reliability of the interview 
was also done. Reliability for 
qualitative method refers to the issue 
of producing the same results if the 
study gets re-conducted. To this end, 
the study should be free from both 
subject error and subject bias. 
Subject error refers to the process of 
getting different results on different 
days, but subject bias refers to 
pleasing one of the investigators 
whom the case likes by giving 
responses which the case assumes s/ 
he expects, but offering different 
responses for the investigators whom 
the case does not favor from the 
favored one. 

The selected cases were informed 
to put forward their genuine 
responses about their reading 
engagement practice and academic 
performance. They were also 

informed not to give different 
responses for the same question at 
different days since it results in 
subject bias. Accordingly, to avoid 
the bias of interviewees, the purpose 
of the research was explained, and 
they were informed to tell what 
factors motivate them to read, what 
strategies they apply and how they 
apply them, and what materials they 
read. The researcher explained to 
them that if there are subject biases, 
it will affect the result of the study 
seriously. Thus, they were cautioned 
to report what they practically do. 

To avoid observation bias, the 
researcher made use of tape recorder, 
personal mobile phone, observation 
notes and reflection notes. The 
application of these methods cab led 
the researcher to triangulate the data. 
The selected cases for the study were 
genuine while giving the interview. 
This was known through 
triangulation of data gathering 
instruments. 

Methods of Data Analysis 
Data analysis is the process of 

making sense out of one's data 
(Merriam, 1985 in ICoech, 1995). The 
methods of data analysis depend on 
the nature of the basic questions and 
the type of data collected. The 
information gathered through semi-
structured interviews was 
transcribed. Back translation was 
also made by an experienced 
translator. Then, the data were coded 
and classified into categories and 
themes, and discussion followed. 

Ethical Considerations 
While conducting research, due 

regard should be given to ethical 
issues by avoiding or minimizing the 
potential harm of the participants. 
Ethical considerations involve 
informed consent, voluntary 
participation, respect for privacy, 
safeguarding anonymity and 
confidentiality, and accuracy of the 
reports and results. 

Accordingly. Adama 
University administrators and 
concerned instructors were informed 
regarding the purpose of the research 
so as to get their consent to conduct 
the research in the institution. 
Similarly, subjects were informed 
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Sources of Motivation 
The sources of motivation for the 

cases under investigation differ. Benti 
is an example for intrinsically 
motivated type of readers. He reads in 
order to understand the essence of the 
topic. Gemechu, on the other hand, 
reads to get knowledge. He claimed 
that he reads to know. On the other 
hand, he also claimed that education in 
general and reading in particular 
should play an instrumental role. He 
wants to set his family free from their 
abject poverty with the help of his 
education. To fulfill his objective, he 
assumed that he should score high 
grades. Irrespective of time and space, 
for him there is a need to read 
relentlessly. In his own words, 
Gemechu has this to say in relation to 
sources of motivation: 

As I told you, I was a weak 
reader when I was in elementary 
and high schools. Now, I want to 
achieve good scores. I don 7 read 
for the sake of rewards. Rewards 
are secondary for me. After 
joining ASTU, I am highly 
motivated to read and want to 
know a lot. I get satisfaction 
whenever I read. I assume that I 
did not use my time seriously 
when I was in high school. 

I came from a poor family 
background, and I should work 
hard in order to get rid of my 
family from their poverty through 
education. I always read thinking 
about this issue. Here, I always 
invest my time in my reading. As 
a result, I want to be in the 
library the moment it gets 
opened. This holds true after the 
end of mid and final 
examinations. 

Similarly, Beddassa reads for both 
internal and external reasons. Beddassa 
reads what he likes. Most importantly, 
he felt that reading should be 
instrumental in solving societal 
problems. As a student, he dislikes to 
read calculating his personal benefit 
such as getting better job or much 
money. He would have joined 
engineering, had his interest been 
money. He joined the Department of 
Economics in order to solve the 
economic problems he observed while 

he was at Ambo town. Beddassa 
therefore gives due regard to both 
personal and social factors while 
reading. Waktola pointed out that he 
reads to get knowledge and good 
grades, but he does not read to obtain 
prizes. 

Material Selection 
Students prefer to read both 

academic and non academic materials 
independently, being willing to read 
books recommended by others except 
a case. Gemechu appeared to enjoy 
extreme freedom. He always selects his 
reading materials. He does not want to 
use handouts; neither does he want 
senior students' exam papers. He 
explained his style of material selection 
as follows: 

When I was in Preparatory 
High School, I used to read with 
my friend. He and I should read 
first and make group reading next. 
Both of us had the habit of group 
reading. He used to- bring new 
ideas. He was exceptionally smart. 
I also used to bring new ideas. I 

feel that a reader should read 
alone and besides it is good to 
read in groups. After coming here, 
I tried to read in groups since 
there is a reading club, but I do 
not approve it, for I do not get 
what I had planned to get. There 
are conflicts. They give too much 
attention to culture but not to 
reading. 

Waktola has a different view 
of group reading. He pointed out that 
he prefers group reading to personal 
reading. He argued that group reading 
serves to internalize the core points of 
handouts, skipped during his personal 
reading. Waktola explained his practice 
of group reading as follows: 

I do both but I prefer group 
reading to personal reading. 1 
usually enjoy reading with others 
in my dormitory, but not in the 
library. At limes, I skip the main 
points during my personal 
reading. I usually call my friends 
whenever I read, and when I read 
in groups, others remind me of 
points which I missed during my 
personal reading. I ask them for 
clarification. Personally, I get 
bored when I read alone. I also 

become careless, and get asleep 
early. All in all, I like group 
reading. 

Gemechu differs markedly from 
Waktola. Even if Gemechu does not 
dislike group reading, he prefers 
reading alone to group reading. He is 
of the opinion that group reading is 
useful when there is a need to do 
difficult questions and to help low 
achievers. He feels that most students 
have a preference to read in groups 
when exam time is approaching. 
Otherwise, they make fun of students 
who read during other times. Group 
reading during exam time is 
problematic for Gemechu: it does not 
have mutual benefits. Some students 
usually ask him to read in groups. They 
want him to tutor them three to four 
chapters within a short period of time, 
and such kind of group reading puts 
him in a state of stress. 

Beddassa did not disapprove group 
reading. He feels that group reading is 
useful to clarity difficult concepts. 
According to Gemechu group reading 
is not applied successfully at ASTU. 
He assumea that there is a tendency to 
look down each other, and some 
students also consider group reading as 
a waste of time. From the interview he 
gave, it is possible to realize that 
Beddassa does not exploit group 
reading like that of others. 

Uses of Reading Strategy 
The level of reading strategy uses 

is not uniform among the selected 
cases. Beddassa, for instance, utilized a 
lot of reading strategies, and it seems 
that he is the most knowledgeable of 
all the cases regarding the uses of 
reading strategies. He feels that reading 
should be planned. While explaining 
his uses of reading strategy, Beddassa 
says: 

/ 
t is not mere reading which 
makes me a good reader. There 
is a need to analyze, relate, use my 
time properly and interpret my 
reading by myself. There are some 
theories which I do not accept since 
I evaluate them using my 
background knowledge. Sometimes 
fulfilling all the above conditions, / 
may fail to extract message from a 
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t ext. I should google to know the 
meaning of new words. I should 
consult the dictionary. If I fail to get 
the right definition, I usually ask my 
instructors. I am confident that my 
instructors give me sufficient 
explanations. They have better 
exposures and experiences. The other 
factor essential for better 
understanding is to interpret a 
message, seeing it from different 
angles. These angles include text 
exposure, background knowledge and 
real life issues 

Beddassa repeatedly reiterates that 
interpretation is a key when it comes to 
meaning extraction. He feels that he 
should interpret what he reads by using 
different techniques. He also made 
clear that he should cover topics in 
advance before instructors offer 
lectures, if not he will be too much 
disappointed since he cannot 
understand lectures comfortably. 

By contrast, Gemechu feels 
that he uses few reading strategies. 
Gemechu pointed out that he predicts 
the contents of the book before he 
reads. If he gets what he predicts, he 
will be happy. On the other hand, if his 
prediction is wrong, he understands 
that he was mistaken while predicting. 
Gemechu enjoys reading difficult 
subjects. While sharing his first 
semester experience during the 
interview he gave, an instructor told 
the class that the mid exam will have 
four questions and two of them would 
be manageable but the remaining two 
would not be done by any of the 
students. He was surprised by what the 
instructor said, and started to read day 
and night to master the subject matter 
which he claimed to have been 
successful. He sat for the examination. 
Students were shouting while they 
were leaving the exam hall since the 
mid exam was very difficult. To his 
instructor and classmates amazement, 
he did all of the four questions 
superbly and that was witnessed by his 
score. 

If he failed to comprehend what he is 
reading, Gemechu usually asks his 
instructors for explanation. 
Nevertheless, he says that he doesn't 
usually face difficult concepts or words 
when he reads. 

According to their reports, the 
remaining two cases used reasonable 
number of reading strategies. Waktola, 
for instance, did not like to read a topic 
from the beginning to the end at a time. 
He usually reads part of the topic and 
gets a break and then comes back to 
read. He told the researcher that he 
takes notes about the main points of the 
topic that he reads. He memorizes what 
he reads and if he fails to understand 
the gist of the topic, he habitually reads 
the handout over and over again. For 
Benti, the first step while reading 
unfamiliar materials is to preview the 
content. He, however, docs not like to 
take note". Doing so for Benti is 
accomplishing two things at a time: 
comprehending and taking notes. Such 
kind of reading does not appeal to him 
since his mind cannot comprehend the 
message of the topic while taking 
notes. Some of the reading strategies 
that Benti applies include identifying 
the main points, reflecting on his 
reading and using his background 
knowledge. 

Reading Behavior 
In fact, all the selected cases 

came from materially poor 
environment. They did not have access 
to both academic and non academic 
reading materials when they were in 
elementary and high schools. They 
claim that they had poor reading 
behavior except a case. For instance, 
those who scored high grades in both 
Civil and Economics departments were 
not confident about their reading 
ability. They had low self efficacy. 
While explaining, Gemechu, for 
example, felt that he is not as versatile 
reader as his friends are. His self 
appraisal about his reading practice is 
as follows: 

Personally, / don 7 think / am 
a good reader. I think so because I 
know many good readers whom I 
appreciate. There are students 
whom I see as models. They are 
versatile and have a lot of 
knowledge about various issues 
which is not the case when it comes 
to me. / am not a versatile reader. I 
want to be like them. However, I 
have to work a lot to attain the 
level that they have attained. I work 
hard and read for a long per iod of 

time without being templed by 
sleep. I invest too much time on my 
reading unlike those who can easily 
comprehend within a short time. A 
course consumes much of my time 
to figure out its content. I should 
read a lot to get prepared for my 
exams. 

Despite his low self efficacy, he 
reads both academic and non academic 
materials. For academic purpose, he 
reads books, but he does not have the 
habit of reading digital materials due to 
lack of personal laptop and frequent 
network breakdown at ASTU. He reads 
digital sources very rarely. From non 
academic reading materials, he enjoys 
reading newspapers and magazines. In 
fact, whenever he gets tired of reading 
academic materials, he has the habit of 
reading newspapers and magazines, 
which, according to him, assist him to 
refresh his mind. He applied the same 
type of reading strategies for both 
printed and digital sources. With 
regard to time, most of it is allocated 
for academic reading. 

Benti also reads both academic 
and non academic materials, and he has 
his own preferences when it comes to 
non academic materials. He likes 
reading philosophical, religious and 
inspirational books, on the other hand 
he does not like to read fiction and tale 
books. Benti budgets 60% of his time 
to academic books, while 30% of his 
time to non academic materials. He 
admitted that he experiences problems 
in extracting message from some 
books, and attributes his failure of 
meaning extraction to his poor reading 
background. In relation to his poor 
reading background, he has this to say: 

When I ... talk about myself I 
should talk the reality not the 
assumption. I do not think I am a 
good reader. We used to read only 
texts. Our reading was text based. I 
do have the interest... I do have the 
interest to read but the reality was 
not conducive for me when I was 
there in high school due to material 
shortages. Otherwise, I was very 
much interested to read. I wanted 
to read non academic materials. As 
a result of the above reasons I do 
not think I am a good reader. 

Like Benti, Beddassa also used to 
listen to the media, but he did not read 
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materials when he was in elementary 
and high schools due to shortage of 
sources. In high school, he used to 
borrow books to read from his friends. 
At ASTU he has access to both 
academic and non academic materials, 
and he usually reads what he likes. 
Like other students he does not read 
digital materials since there are 
shortage of materials and network 
problem. 

Waktola is slightly different from 
the above students due to the fact that 
he lacks interest in reading books. lie 
also does not want to read non 
academic materials. He is busy in 
reading handouts. For him, reading 
books is a waste of time. They are not 
useful since they are too broad. Most 
of all, he does not get satisfaction out 
of book reading. He also differs from 
the above students in his perception of 
self efficacy. It is only he who 
perceives himself as a capable reader. 

Academic Performance and 
Reading Behavior 

Benti and Waktola are not 
pleased about their academic 
achievements at ASTU. They attribute 
their poor performance to external 
factors. For Benti instructors at ASTU 
do not encourage wide reading. 
Examination is handout based which 
affectes his academic performance 
negatively. According to Benti, other 
students do not have knowledge, and 
hence since they memorize the 
handouts, they score high grades. 
However, he is convinced that these 
students have little knowledge. On the 
other hand, Waktola points out that he 
reads handouts, but the instructors do 
not test what they have taught. As a 
result, he could not score good grades. 
While telling about his tertiary level 
academic performance, he describes 
his dissatisfaction as follows: 

I am not happy about my 
performance here in the 
university. Personally, I am a 
capable reader hut / cannot 
succeed like that of my elementary 
and high schools. There is a 
problem on the part of my 
instructors. They do not evaluate 
what they teach us. There is a gap 
between what thev teach and test. 

It is here / follow my study 
seriously by reading handouts. 

By contrast, Gemcchu and 
Beddassa scored high grades during 
the first semester. After joining the 
university, Gemechu always reads. In 
fact, he has a boundless interest for 
reading. While answering to the 
question about the causes of his 
academic success, he claims that he is 
a dedicated reader at ASTU, and that 
is the only secret for his academic 
success. In spite of his top scores 
from the department of Civil 
Engineering, he is unconvinced about 
his academic potential and success. 
He questions his achievement saying 
that "My friends usually praise me. 
They tell me that I am the cleverest 
student. But is it really the case? Am I 
really a clever student? I don't think 
so." 

Beddassa also opines that he 
succeeded in the first semester 
because he was a devoted reader. 
While sharing his reading habit, 
Beddassa asserts that, "Ml is only when 
I take naps that I gel a break from my 
study, otherwise I usually read. 
However, I do not achieve what 1 
expect. For instance, I scored 3.77 
instead of 4:00. I normally evaluate 
myself. I am sure I will get a better 
score in the coming semester/' Of 
course, he pointed out that the unfair 
grading system of Communicative 
English instructor contributed 
negatively not to score 4:00. After he 
and his classmates accused their 
instructor of poor teaching, six of the 
students got a "B" grade. And 
Beddassa seems to have a grain of 
truth on his claims that the unfair 
grading system of some instructors 
affected his grade negatively. He 
further laments that such grading 
system not only affects his -, grade 
negatively but also decreases his 
reading motivation too. 

Conclusions 
The cases under investigation 

differ in their sources of motivation. 
Unlike low achievers high achievers 
have multiple goals for reading: they 
read to solve personal and social 
problems, and to achieve high grades. 
But low achievers do not have as 

multiple goals as low achievers. Both 
low and high achievers claim that 
they read for intrinsic reasons. They 
point out that they do not read to get 
prizes. 

Most of the cases select their own 
materials while reading academic and 
non academic books, but a case always 
selects reading materials 
autonomously. He enjoys extreme 
freedom in such a way that he does not 
want to read materials suggested by 
others. There is no distinction in terms 
of material selection between high and 
low achievers. 

Almost all cases approve the 
significance of group reading, but they 
have differing views regarding its 
application. The high achievers feel 
that since group reading is 
implemented in the way they want, 
they pointed out thai they do not apply 
it frequently. 

All the cases have reasonable 
knowledge and uses of reading 
strategies; nevertheless, they differ 
markedly in their actual uses of reading 
strategies. The high achievers appear 
highly planned compared to their 
counterparts, and they also read to 
master the contents of their subject 
matter by self regulating their reading 
highly. 

Both high and low achievers 
except a case did not have high self 
efficacy about their reading ability 
since they assumed that they came 
from a poor reading material 
environment. While talking about 
their self efficacy, three of the cases 
informed the researcher that they did 
not have access to materials when they 
were in high schools though they had 
interest to read. They also compare 
their reading ability with others; as a 
result, they label themselves as poor 
readers. To put another way, the poor 
reading environment they had at 
elementary and high schools for the 
cases was the cause, according to the 
respondents, of their low reading self 
efficacy. 

Most of the cases except one read 
both academic and non academic 
materials. Most of the time, they read 
academic materials. 

High achievers attribute their 
academic success to their dedication 
and engagement in their reading 
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while low achievers attribute their poor 
performance to external factors. High 
achievers attribute their success to 
internal factors; whereas low achievers 
attribute their low academic 
performance to external factors. One of 
the low achievers for instance spelled 
out that instructors test what they do 
not teach. The second low achiever 
made it clear that the exams are 
handout based and that is the reason for 
his low academic performance. 
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"A good book is 
best of friends, 

the 
the 

same today and for ev-
er. 
Martin Farquhar Tupper (1810-
1889) 

"Book reading is a 
solitary and sedentary 
pursuit, and those 
who do are cautioned 
that a book should be 
used as an integral 
part of a well-
rounded life...A book 
should not be used as 
a substitute or an ex-
cuse. " 
Garrison Keillor (1942- ) 

As for man, his days are as 
grass: as a flower of the 
field, so he flourisheth. 

For the wind passeth over 
it, and it is gone; and the 

place thereof shall know it 
no more. 

King James Bible 
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Practices and Implications of TPACK 
Getachew Lemma, Lecturer at Kotebe University College, PhD candidate, A.A.U 

Introduction 

Technological Pedagogical and 
Content Knowledge (TPACK) is a 
framework to consider and apply the 
kinds of knowledge in which the 
teacher develops and acquires skill 
and knowledge using computer for 
effective practices of pedagogy and 
content through technology enhanced 
learning environment. 

The idea of pedagogical content 
knowledge (PCK) was first 
introduced by Lee Shulman in 1986 
and PCK was replaced by TPACK by 
Archambault and Crippen (2009) 
(http://TPACK.org). Archambault 
and Crippen (2009) identified seven 
different knowledge areas for 
TPACK. 
These are: 

1. Content Knowledge (CK) 
2. Pedagogical Knowledge (PK) 
3. Technology Knowledge (TK) 
4.Pedagogical Content K n o w -

ledge (PCK). 
5.Technological Content Know-

ledge (TCK) 
6.Technological Pedagogical 

Knowledge (TPK) and 
7.Technological Pedagogical 
Content Knowledge ( TPCK). 
(This will be discussed in detail 
in the main part of this paper) 

Practices of TPACK knowledge 
areas: 

In the recent teacher education 
program, teacher education courses 

such as Mathematics and Science 
should be assisted by recent strategy 
of learning using computers. For 
instance, Technological Pedagogical 
and Content knowledge (TPACK) 
emphasizes a teacher's understanding 
of how technologies, particularly 
information and communication 
technology (ICT), can be used 
effectively as a pedagogical tool 
(Koehler and Mishra, 2009). 
According to Koehler and Mishra 
(2009), TPACK is a complex 
interplay of three bodies of 
knowledge: namely, 1) pedagogical 
content knowledge, 2) technological 
content knowledge (knowing what 
kind of technology tools are available 
for teaching what), and 3) technology 
pedagogical knowledge (ability to 
choose an ICT tool based on its 
provision to address a particular 
teaching/learning need). To develop 
TPACK, a teacher not only needs to 
know how to use computer and 
software, but should also be aware of 
the strategies to incorporate ICT 
tools to enhance students' 
understanding of a particular 
subject's content. The TPACK 
framework highlights complex 
relationships that exist between 
content, pedagogy and technology 
knowledge areas and may be a useful 
organizational structure for defining 
what teachers need to know to 
integrate technology effectively 
(Archambault & Crippen, 2009). 
According to Archambault & 
Crippen (2009). TPACK consists of 
7 different knowledge areas, these 
are: 

(i) Content knowledge (CK):-this 
may be defined as "a thorough 
grounding in college-level subject 
matter ' or '"command of the subject". 
It may also include knowledge of 
concepts, theories, conceptual frame 
works as well as knowledge about 
accepted ways of developing 
knowledge. 

(ii) Pedagogical knowledge (PK): 
this includes generic knowledge 
about how students learn, teaching 
approaches, methods of assessment 
and knowledge of different theories 
about learning. This knowledge alone 
is necessary but insufficient for 
teaching purposes. In addition a 
teacher requires content knowledge. 

(iii), Technology knowledge 
(TK): this refers to an understanding 
of the way that technologies are used 
in a specific content domain. For 
example, for mathematics teachers, it 
is an understanding of the range of 
technologies that mathematicians use 
in science and engineering. For 
Physics teachers, it is an 
understanding of technologies that 
physicists use in science and industry 
within the context of technology 
integration in schools; most often it 
appears to be referring to digital 
technologies such as laptops, the 
Internet, and software applications. 
TK does however go beyond digital 
literacy to having knowledge of how 
to change the purpose of existing 
technologies (e.g. wikis) so that they 
can be used in technologies 
enhancing content knowledge 

(iv) Pedagogical Content 
Knowledge (PCK): Pedagogical 
content knowledge is knowledge 
about how to combine pedagogy and 
content effectively. It is knowledge 
about how to make a subject 
understandable to learners. 
Archambault and Crippen (2009) 
report that PCK includes knowledge 
of what makes a subject difficult or 
easy to learn, as well as knowledge 
of common misconceptions and 
likely preconceptions students bring 
with them to the classroom. A 
research article by Betule, Fatma, 
Esen and Ayesegul (2014) focused 
on how interactions among pre-
service teachers' pedagogical content 
knowledge (PCK) components 
throughout a 14 week content 
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representation based mentoring 
enriched practicum course, and the 
nature of those interactions. 
According to the study data was 
collected from three pre-service 
teachers, information rich cases, by 
the use of content representation 
(CoRe) and semi structured 
interviews. Content analysis and the 
constant comparative method were 
employed in the data analysis. The 
results revealed that the development 
of integrations was idiosyncratic. 
Additionally, PCK integration 
moved from fragmented to a more 
integrated and coherent one by the 
end of the semester. Implications for 
science and math teacher education 
and research are discussed. 

(v) Technological Content 
Knowledge (TCK): this refers to 
knowledge about how technology 
may be used to provide new ways of 
teaching content (Niess, 2005). For 
example, digital animation makes it 
possible for students to conceptualize 
how electrons are shared between 
atoms when chemical compounds are 
formed. 

(vi) Technological Pedagogical 
Knowledge (TPK): this refers to the 
capacity and self control of 
technology as different teaching 
approaches ( Mishra & Koehler, 
2006). For example, online 
collaboration tools may facilitate 
social learning for geographically 
separated learners and 

(vii) Technological Pedagogical 
Content Knowledge TPCK): this 
refers to the knowledge and 
understanding of the interplay 
between CK, PK, and TK when 
using technology for teaching and 
learning (Koehler & Mishra. 2009). 
It includes an understanding of the 
complexity of relationships between 
students, teachers, content, practices 
and technologies (Archambault & 
Crippen, 2009). An article by Stipek, 
Givvin, Salmon and MacGvvers 
(2001) from Stanford University, 
assessed teachers' beliefs and 
practices related to Science and 
Mathematics instruction using 
TPACK through sixth grade 

teachers, at the beginning and the 
end of the school year; teachers' 
beliefs about (a) the nature of 
mathematics and science (i.e. 
procedures to solve problems using 
cloud computing), (b) Science and 
Mathematics learning (i.e. focusing 
on getting correct solutions versus 
understanding Science and 
mathematical concepts through the 
internet), (c) who should control 
students' science and mathematical 
activity, (d) the nature of Science and 
Mathematical ability (i.e., fixed 
versus malleable), and (e) the value 
of extrinsic rewards for getting 
students to engage in Science and 
Mathematics activities were 
assessed, (0 teachers' self-
confidence and enjoyment of 
mathematics and Science teaching 
using computer were also assessed. 
Analysis was conducted to assess the 
coherence among these beliefs and 
associations between teachers' 
beliefs and their observed classroom 
practices and self-reported evaluation 
criteria. Findings showed substantial 
coherence among teachers' beliefs 
and consistent associations based on 
their observed classroom practices 
and self- reporied evaluation criteria. 
Findings showed substantial 
coherence among teachers' beliefs' 
and consistent associations between 
their beliefs and their practices. 
Teachers' self-confidence as 
mathematics and science teachers 
was also significantly associated 
with their students' self-confidence 
as mathematical and science learners. 
All of the above mentioned 
knowledge areas are considered 
within a particular contextual frame 
work and school environment. 

When TPACK is related to 
Ethiopian teacher education 
curriculum it is stated by MoE 
(2010) that teacher education 
curriculum had been criticized for 
lack of correspondence between the 
training curriculum and the 
curriculum of primary and secondary 
schools. According to MoE (2010), 
the existing teacher education 
institutions for the different levels 

have been expanded, some of them 
upgraded and new ones built. The 
training curricula are being revised. 
There remain problems in meeting 
the demand for more teachers, 
making the training curricula more 
relevant to schools; and also 
updating existing teachers using new 
technologies like TPACK to 
effectively implement the new 
curricula and use child centered/ 
learner centered methods of teaching 
so that the quality of education will 
be improved. 

Concerning TPACK Johnson, 
Adams, Cummins, Estrada, Freeman 
and Ludgate (2013) state that the 
New Media Consortium (NMC) K-
12 Edition examines emerging 
technologies for their potential 
impact on and use in teaching, 
learning and creative expression 
within the environment of Teacher 
education. According to Johnson et 
al (2013) the six technologies 
featured in the NMC Horizon report: 
2013 K-12 Edition are placed along 
three adoption horizons that indicate 
likely time frames for their entrance 
into mainstream use for teaching 
learning and creative inquiry. 
Johnson et al (2013) note that the 
near term horizon assumes the 
likelihood of entry into the 
mainstream for schools within the 
next 12 months, the midterm 
horizon, within 2-3years, and the far 
term, within 4-5 years. The authors 
argue that the NMC Horizon report 
is not a predictive tool; it is rather to 
highlight emerging technologies with 
considerable potential for our focus 
areas of education and interpretation. 
As argued by Johnson et a! (2013), 
21sl educational technologies to be 
implemented in teacher education 
colleges and schools are listed in 
rank order as follows (pp.7-11), 
including suggested challenges: 
(I) Education paradigms are shifting 

to include online learning, hybrid 
learning, and collaborative models. 
Students already spend much of their 
free time on the internet, learning 
and exchanging new information. 
Hybrid models when designed and 
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implemented successfully enable 
students to travel to campus for some 
activities, while using the network 
for others, taking advantage of the 
best of both environments. 
(2) Social media is changing the way 

people interact, present ideas and 
information, and communicate. 
According these researchers, more 
than one billion people use face book 
regularly. Hence, it is not uncommon 
to see teachers using face book, 
twitter, Google handouts, and other 
platforms to connect [with] their 
students. 
(3) Openness: As the authors' 

concepts like open content, open 
data, and open resources, along with 
notions of transparency and easy 
access to data and information is 
becoming a value. As authoritative 
sources lose their importance, there is 
need for more remedial and other 
forms of validation to generate 
meaning in information and media. 
(4) As the cost of technology drops 
and school districts revise and open 
their access policies, it is becoming 
more common for students to bring 
their own mobile devices. Then 
schools are launching a rule ""Bring 
your own device" (BYOD). 
(5) The abundance of resources and 
relationships made easily accessible 
via the internet. Institutions must 
consider the unique value that 
schools add to a world in which 
information is everywhere, and 
generally free. 
(6) In addition to formal learning 
experiences cloud computing enables 
rich informal learning experiences 
using Smart phones, Tablets, iPods 
etc. to solve mathematical problems, 
and construct knowledge through 
cooperative learning, from different 
parts of the world by connecting 
computer devices to students of the 
world. Some challenges like internet 
access, computer access, interest and 
skill of teachers and learners to use 
the computer and their phones and to 
make one self ready to learn from 
other parts of the world are 
forwarded as challenging factors by 
the authors. 

Conclusions 
Nowadays educational institutions 
have a better ch .nee to learn/share 
experiences to each other. This had 
been described by the New Media 
Consortium report (NMC) in 2013. 
In the report it indicates that it is 
essential for teachers, educational 
leaders, policy makers etc. to 
understand new and emerging 
technologies and its potential impact 
on teaching, learning and research. In 
addition to this NMC is a 
comprehensive research' venture 
established in 2002 that identities 
and describes emerging technologies 
likely to have a large impact over the 
coming five years in education 
around the world. 
In the research report it is underlined 
that technology is relevant to 
leaching, learning, and research 
through the internet, In the report 
how and why teachers, education 
leaders, policy makers and 
institutions can practice TPACK. 
through the six major techniques 
mentioned in this paper is described. 
Thus, TPACK can be applied 
through: 

1. Creating access for free 
information exchange 

2. Opening and enhancing online 
courses 

3. Developing computer skill and 
knowledge for college/ 
university graduates 

4. Creating opportunities for 
learners to participate in online 
activities 

5. Creating access for students to 
learn through the internet 

6.Allowing Education paradigms 
that shift to include online 
learning, hybrid learning and 
collaborative models to-
flourish. 

Thus the implication of using 
technology for teaching and learning 
like TPACK helps huge number of 
students not to come to school/ 
institutions for all programs which 
can be learned through the internet. 
In addition to this, it reduces the 
large number of students who get 
crowded in a particular learning 

class, library, laboratory etc. It also 
saves the students' time and money. 
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"There are three things to 
remember when teaching: 
know your stuff; know 
whom you are stuffing; and 
then stuff them 
iy." (Lola May) 
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Gender Responsive Pedagogy from Gender Equity and Equality Perspective 
Bitew A t n a f , Lecturer, Wollo University, email: b i tewalemayehu2001@gmail .com 

Introduction 
According to Forum for African 

Women Educationalists (FAWE) 
(2005) there is misunderstanding 
about gender. Many people think that 
gender is the issue of women. 
However, gender refers to 
classification of women and men's 
roles and responsibilities in society 
based on the societal norms and 
values. That means gender roles and 
responsibilities are determined by the 
society. Thus, gender roles and 
responsibilities are different from 
biological sex roles of men and 
women. 

Studies conducted worldwide 
show that there is gender inequality 
and equity problems in different 
areas of life including educational 
access and opportunities (FAWE. 
2005). This article deals with using 
gender responsive pedagogy in 
educational institutions' (specifically 
in higher education institutions) roles 
and responsibilities in promoting 
gender equity and equality. It is 
pointed out that achieving gender 
equity and equality in education is 
very essential for a number of 
benefits to a country. Among others, 
these include: delaying females' 
marriage, family planning, and 
income generation and economic 
development of a nation (Summers 
1992). 

For the purpose of this article, 
the writer feels that it is important to 
give definitions about gender 

responsiveness, gender responsive 
pedagogy, pedagogy, gender equity 
and gender equality. FAWE (2005) 
defines them as follows: gender 
responsiveness means ensuring 
gender equity and equality through 
taking appropriate actions to gender 
equity and equality barriers such as 
bias and discrimination among male 
and female students to opportunities 
and resources in higher education 
institutions. Gender responsive 
pedagogy means using teaching-
learning strategies that give equal 
consideration to female and male 
students' needs and other background 
differences. In this case, teachers 
should use different pedagogical 
strategies such as lesson planning, 
teaching, classroom management, 
creating suitable environment that 
male and female students are not 
biased, harassed, and mistreated and 
performance monitoring and 
evaluation based on male and female 
students' needs and interests. 
Pedagogy is a generic term that refers 
to "what is taught, how teaching 
takes place and how what is taught is 
learnt" (FAWE, 2005, p.7). On the 
other hand, gender equality refers to 
achieving equality of female and 
male students in having equal 
opportunities and benefits in their 
learning and other related areas in the 
higher institutions, whereas gender 
equity means equal treatment of 
female and male students regarding 
opportunities, access and benefits in 
their education and related issues in 
higher institutions. 

Higher education institutions 
have the power to produce manpower 
equipped with knowledge and skills 
of attitudes and values towards 
gender equality and gender equity. 
They serve as one of the major 
settings in which cultural practices, 
identity formation and other related 
practices are conducted. These 
institutions have also capacity to 

mitigate gender equality and equity 
problems (Ogwang, C. 
(n.d)).Therefore, higher institutions 
should work as models in using 
gender responsive pedagogy and 
promote gender equity and equality 
in their institutional structures. This 
has to be implemented regardless of 
field of study/discipline differences. 

As FAWE (2005) argues, 
gender equity and equality in 
educational institutions can be 
achieved by using different 
strategies. These include among 
others using of gender responsive: 
lesson preparation and 
i m p 1 ementat ion, teach i ng-1 earn i ng 
materials, verbal and non-verbal 
language, classroom arrangements 
and interaction among students, 
sexual harassment prevention and 
controlling; institutional 
administrative structures; and 
monitoring and evaluation 
mechanisms to ensure 
implementation process and 
achievements. The institutions should 
also empower females and males 
with knowledge, skills and attitude 
towards gender equality and equity. 
Each of these issues is discussed 
briefly below under the subheadings 
given. 
1. Empowering Students with 
Knowledge, Skills,... 

Our knowledge and attitude have 
power to determine our functioning. 
According to Hunt (2003), our 
knowledge about something may be 
beneficial for us: "'to conceptualize 
cgoals, to anticipate and perceive 
events, and to respond in accordance 
with the changing needs, purposes 
and desires" (p.101). Similarly, our 
attitudes determine our feelings and 
our thoughts, what we do (Loreman, 
Deppeler and Harvey, 2005). 

Higher education institutions 
should play a leading role in 
empowering female and male 
students in gender equity and 
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equality by using gender responsive 
pedagogy. For instance, female 
students should be empowered with 
knowledge and skills about and 
positive attitude towards: speaking 
out, decision-making, negotiation, 
assertiveness, building self-
confidence, leadership and improving 
academic performance. Moreover, 
males in higher institutions should be 
empowered with knowledge and 
skills about and positive attitude 
towards: accepting and supporting 
gender equality and equity and 
actively participate in gender equality 
and equity activities (FAWE, 2005). 

2. Gender Responsive Lesson 
Planning and Delivery of the 
Lesson 

Studies indicate that teachers, 
that is, both male and female teachers 
(including higher education 
institutions teachers) are product of 
society in which gender equality and 
equity are not achieved (Challenges 
for Teacher Training, 2005). 
Therefore, they themselves should be 
trained in gender equity and equality 
issues. Further, their teaching-
learning process has to be in line 
with promoting gender equity and 
equality (Aikman, Unterhalter and 
Challender, 2005). As a result, they 
should implement gender responsive 
delivery of the lesson through using 
strategies that help both female and 
male students participate equally and 
equitably in: class activities, group 
leadership and membership and 
presenting and discussion of their 
findings/activities. Teachers should 
also work hard to make sure that both 
female and male students are mixed 
in a group and there is positive 
teacher-student and student-student 
interaction in the teaching-learning 
process and related areas, 
respectively (FAWE, 2005). 
3. Prevention and Controlling of 

Sexual Harassment 
According to FAWE (2005), 

studies show that both females and 
males can be victims of sexual 
harassment. The sexual harassment 
in higher education institutions can 

be committed by students, teachers 
and others who may or may not be 
members of the academic institution. 
Sexual harassment damages victims' 
physical and psychosocial well being 
and educational achievement. It also 
humiliates and shames the sufferers. 
Therefore, higher « education 
institutions should devise 
mechanisms to prevent and control 
sexual harassment and should serve 
as models to other institutions and to 
the society at large. 

Sexual harassment in higher 
educational institutions can be 
prevented and controlled by creating 
awareness to teachers, students and 
other stakeholders. Besides, teachers 
have to take roles and responsibilities 
in creating suitable school 
environment that help them make 
free of sexual harassment. 
Moreover, the institutions need to 
have rules, regulations and code of 
conduct which prevent and control 
sexual harassment among students 
(FAWE, 2005). 

4. Making Teaching and Learning 
Materials Gender Responsive 

FAWE (2005) asserts that most 
teaching and learning materials arc 
not gender responsive. Most teaching 
and learning materials send the 
message that "women and girls are 
weak, passive and submissive. They 
are mostly depicted in domestic care 
giving and supportive roles. On the 
other hand, men are "portrayed as 
powerful, assertive and intelligent, as 
well as leaders in society" (p. 12). 
This tradition is brought from 
society's culture and values that give 
roles to men and women. 

Making teaching and learning 
materials gender responsive is one of 
the methods that help educational 
institutions to attain gender equity 
and equality. This can be ensured by: 
providing equal access of teaching 
and learning materials to both male 
and female students. Among others 
these include: providing equal access 
and opportunities to both female and 
male students regarding textbooks, 
library facilities, laboratory 

equipment and other teaching and 
learning materials. In addition, these 
materials must be checked that they 
are free from gender stereotypes. If 
gender stereotypes are there, the 
institutions should take appropriate 
actions to make the materials and 
associated issues free from gender 
stereotyping problems (FAWE, 
2005). 

5.Gender Responsive 
Language Use in Classrooms 

Language has power to 
motivate or demotivate students' 
learning, social interaction and other 
activities. Language uses can be 
verbal, non-verbal or both. These 
languages can be used 
inappropriately in a way they can 
damage both female and male 
students. As a result, they can be 
victims of inappropriate language 
uses. For instance, teachers' constant 
use of inappropriate words like fc'you 
are stupid" and other threatening 
words may make students believe 
that they can't learn or do an activity 
or make a study. Obviously, this 
reduces the victims' motivation to 
learn and psychosocial health. In this 
case, females are more victims than 
males (FAWE, 2005). 

Therefore, higher education 
institutions should develop methods 
to promote gender responsive 
language use in order to enhance 
gender equity and equality in the 
institutions. To prevent and reduce 
such problems, teachers, students and 
other staff members should get 
training and awareness raising 
activities. Besides, teachers and the 
institution's management committee 
should have roles and responsibilities 
in conducting studies, taking 
intervention measures based on study 
results and share results to students, 
teachers and other staff members. 

6.Gender Responsive 
Classroom Set Up 

Both male and female students 
should participate equally in their 
learning process. This can be 
hampered by problems in classroom 
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setup. Thus, the classroom setup 
should be established in a way it: 
allows mixing of female and male 
students for different group works 
and related issues; enhances 
participation of both females and 
males; and encourages females to 
speak up and overcome their shyness. 
Moreover, chairs, desks and shelves 
should be arranged properly. Other 
resources should be appropriate in 
size and shape that enable active 
participation of males and females in 
their learning. Besides, it is necessary 
to check that visual aids and other 
postings send unambiguous message 
and maintain gender equity and 
equality messages (FAWE, 2005). 

The above discussion suggests 
that the higher education institutions 
should take appropriate actions to 
make sure that gender responsive 
classroom setup is implemented. 
They should also check that this can 
serve as model to their trainees/ 
students of both sexes. 

7. Establishing Gender 
Responsive Institutional 
Management System 

As FAWE (2005) states, gender 
equity and equality in educational 
institutions can also be strengthened 
by establishing gender equality and 
equity structures in the governance 
and operations of the institutions. 
This can be attained through 
establishing gender responsive 
management committee, rules and 
regulations and code of conduct that 
help to ensure the implementation of 
gender responsive pedagogy in an 
institution. 

The established committee 
should have the following roles and 
responsibilities: representing equality 
of gender in the committee; 
practicing of rules and regulations 
that ensure a gender responsive 
environment which include taking 
actions to get rid of all forms of 
sexual harassment; and creating 
conducive teaching and learning 
environment and other related 
situations. 

8. Monitoring and Evaluation 

Monitoring and evaluation is 
essential to check whether or not a 
given program is in line with the 
intended objectives. The monitoring 
and evaluation activities are also 
essential to modify the 
implementation of the program. 
Furthermore, the monitoring and 
evaluation activities are necessary to 
build capacity implemented by 
identify strengths and weaknesses of 
these personnel (Catholic Relief 
Services, Vietnam, 2010). 

Therefore, higher education 
institutions should create methods to 
monitoring and evaluating of 
implementation and effectiveness of 
gender responsive pedagogy 
strategies mentioned earlier. FAWE 
(2005) suggests that they need to 
conduct monitoring and evaluation 
through the following strategies 
among other things: planning goals 
and objectives for change based on 
study results, monitoring and 
evaluation of the activities processes 
and results; conducting regular 
meetings and discussions with all 
stakeholders including students; 
documenting the findings and 
reporting the findings to the 
stakeholders of the institution; and 
sharing the results with other 
stakeholders other than the 
institutions like policy makers, 
researchers and so on. 

Conclusions 
The problem of gender equity 

and equality originates from society's 
cultures and values. People who run 
educational institutions are also 
product of society that suffers from 
gender inequality and inequity. 
1 lowever, educational institutions 
especially higher educational 
institutions have the capacity and 
power to promote gender equity and 
equality through gender responsive 
pedagogy. Besides, they have roles 
and responsibilities in serving as 
models to all educational institutions 
and others in using gender responsive 
pedagogy and enhancing gender 
equity and equality in their 

institutions. Therefore, they are 
expected to serve as role models in 
implementing gender responsive 
pedagogy strategies mentioned above 
from 1-8 and other related issues. 
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R e f l e c t i o n 
The Role of Higher Education Institutes (HEIs) to Tap the Untapped Potential 

of Sports for Development 
Yasin Omer, EIPO 

Sport is a powerful tool that 
mankind can use to improve the well 
being of society. This is because 
sport is good for the mind, body, and 
spirit. Moreover, team sports are 
good for learning accountability, 
dedication, and leadership among 
many other traits (Njororai, 2012). 

Further still, sport has been 
projected as an effective medium for 
promoting national, regional and 
international peace and 
understanding for a long time. There 
has been an upsurge in interest by 
the United Nations, which wants to 
have sport play a more conspicuous 
role in the pursuit of development 
and peace. Experts in the fields of 
development, education, health, 
sport, economics, and conflict 
resolution are now actively using 
sport as a medium by which to 
enhance human development. 

Here comes the significant role 
of Higher Education Institutes 
(HEIs). As HEIs are invaluable 
resource centers for their respective 
countries, the sportsmen and 
sportswomen enrolled in the various 

university colleges have a potential 
to become professionals in a number 
of sporting activities in their 
respective countries (in our case 
Ethiopia). This, in turn, has 
tremendous contribution to the 
global sporting landscape. It also 
serves as a tribute to those who wear 
their "National Flag with pride. 
Furthermore, the role, sports play as 
medium by which to teach important 
values and life skills including 
honest endeavor, self confidence, 
teamwork, communication, 
inclusion, discipline, respect, and 
fair play will effectively be 
deposited and transferred to the next 
generation (Turner, 2012) 
By taking this into account, this 
paper examines what sport is; what 
the criteria for sport are; and what 
the areas where sport can play an 
effective role in changing the life 
conditions of people in developing 
countries are. Moreover, it explores 
what the various social inclusion and 
equal opportunities sport constitutes. 

In conclusion, the significances 
of higher education institutes for 
tapping the untapped potential of 
sport for development are reflected 
upon. 

What is sport? 
Etymologically "Sport" comes 

from the Old French desport 
meaning "leisure", with the oldest 
definition in English from around 
1300 being "anything humans find 
amusing or 
entertaining" (Wikipedia, the Free 
Encyclopedia).. 

According to the definition 
given by Sport Accord:- Sport (or 
sports) is all forms of usually 
competitive physical activity hich, 
through casual or organized 
participation, aims to use, maintain 
or improve physical ability and 
skills while providing entertainment 
to participants, and in some cases, 
spectators. Hundreds of sports exist, 
from those requiring only two 
participants, through to those with 
hundreds of simultaneous 
participants, either in teams or 
competing as individuals. 

As per the definition given in 
Oxford Advanced Learners 
Dictionary:-

"Sport is an activity involving 
physical exertion and skill in which 
an individual or team competes 
against another or others for 
entertainment." 

According to "Nelson 
Mandela "Sport has the power to 
change the world. It has the power to 
inspire. It has the power to unite 
people in a way that little else does. 
It speaks to youth in a language they 
understand. Sport can create hope 
where once there was only despair. 
It is more powerful than government 
in breaking down racial barriers. It 
laughs in the face of all kinds of 
discrimination." 

What is the criterion for sport? 
Sport Accord uses the following 
criteria, determining that a sport 
should:-
• have an element of competition 

• be in no way harmful to any 
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living creature 
® not rely on equipment provided 

by a single supplier (excluding 
proprietary games such as arena 
football) 

® not rely on any "luck" element 
specifically designed into the 
sport 

They also recognize that sport 
can be primarily physical (such as 
rugby or athletics), primarily mind 
(such as chess or golf), 
predominantly motorized (such as car 
racing or power boating), primarily 
co-ordination (such as billiard 
sports), or primarily animal-
supported (such as horse race). 

What are the areas where sport 
can play an effective role? 

There are a number of areas 
where sport can play an effective role 
in changing the life conditions of 
people in developing countries. Some 
of these include:-

A. Encouraging children and youth to 
undertake regular physical activity. 
This helps put them on a positive 
path to healthy development. Many 
physical education and sport experts 
concur that participating in regular 
physical activity and play are 
essential for the physical, mental, 
psychological, and social 
development of an individual. 

B. Providing physical education, 
sport, and play programs help to 
improve the health and well being of 
individuals while extending life 
expectancy. Engaging in physical 
activity on a regular basis helps to 
minimize the onset of several non-
communicable diseases including 
heart disease, diabetes, and blood 
pressure. Although these are known 
to be major health issues in the 
developed world, there are increasing 
signs that developing countries are 
following suit, hence the urgent need 
for intervention before the situation 
gets worse. 

C. Using sport and play as mediums 
by which to teach important values 
and life skills including honest 
endeavor elf confidence, teamwork. 

communication, inclusion, discipline, 
respect, and fair play. This can only 
be done effectively at institutional 
and community levels when 
deliberate efforts are made to transfer 
sport values to normal life in the 
community. 

D. Accessing physical education and 
sport has a positive impact on a 
child's growth and development 
process. Physical education typically 
improves a child's physical and social 
ability through experiential learning. 
Providing well guided movements 
and play help to increase school 
attendance and overall achievement 
by school children. The experiential 
learning mode helps children to be 
active, interactive, and expressive as 
they learn. 

E. Exposing women and girls to 
physical activities that were for a 
long time reserved for men and boys 
contributes to their development. The 
skills and values learned through 
sport and play are especially 
important for girls, given that they 
have fewer opportunities than boys 
for social interaction outside the 
home. Through sport, girls are given 
the chance to acquire motor skills, be 
leaders, improve their self-confidence 
and self-esteem, practice 
interpersonal skills, and access new 
opportunities. 

F. Being involved in sport, which is 
one of the fastest growing industries 
in the world, is a catalyst for the 
economic development of 
individuals, communities, and 
nations. Individuals with a solid 
background in sport have 
opportunities to benefit from the 
many sectors of the sporting industry 
through careers as professional 
players, sport journalists, marketers, 
agents, and promoters, among others. 
The training of coaches and physical 
education teachers leads to jobs. 
Mega sport events, which have 
become very regular, can significantly 
impact a country's economy. Demand 
for sport-related goods such as shoes, 
kits, balls, equipment, and clothes 
make it a viable manufacturing sector. 

G. Capitalizing on the popularity and 
convening power of sport provides a 
powerful tool for reaching people and 
communicating important messages, 
including messages of health e.g. 
awareness of HIV/AIDS, polio and 
malaria. Sport brings people together 
and has the potential to cross 
boundaries and create new dialogue. 
This is vital in encouraging peaceful 
co-existence and inter-communal 
harmony. Many of the core values of 
sport parallel those necessary for 
peace, such as respect, justice, and 
honesty (Njororai, 2012). 

What are the various social 
inclusions and equal 
opportunities sport constitutes? 

Online Sports' Community 
indicates that sport constitutes various 
social inclusion and equal 
opportunities including:-

I. Social inclusion and 
integration 

Sport can be an effective tool for 
social inclusion. The Nice 
Declaration 2000 March underlines 
that "sporting activity should be 
accessible to every man and woman, 
with due regard for individual 
aspirations and possibilities". It also 
recognizes that "for the physically or 
mentally disabled, the practice of 
physical and sporting activities 
provides a particularly favorable 
opening for the development of 
individual talent, rehabilitation, 
social integration and solidarity and, 
as such, should be encouraged." 

At the same time there is a need 
to better use the potential of sport as 
an instrument for social inclusion in 
the policies, actions and programs of 
any country envisioning 
development and transformation in 
the near future. This includes the 
potential of sport as an employment 
creation factor, particularly in 
disadvantaged areas. Also in this 
light, sport activities contributing to 
social cohesion and to social 
inclusion of vulnerable groups can 
be considered as social services of 
ueneral interest. 
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a victim of injustice, and throughout 
the movie seeks to recover what is 
rightfully his or hers. And when they 
finally get to the end, we cheer the 
hero's revenge, "All right, go f or it, 
that evil person deserves it!" But how 
does God want us to respond to people 
who hurt us? Whether that person is a 
family member or an enemy, how 
should we react? 

The Bible speaks quite plainly to 
the issue of revenge: "Do not take 
revenge, my friends, but leave room 
for God's wrath, for it is written: 'It is 
mine to avenge: I will repay,' says the 
Lord." (Romans 12:19 NIV) Just in 
case there is any confusion-God does 
not need you to tell Him when or how 
to get revenge. So how does God want 
me to respond to those who hurt me? 
Luke 6:27-3 6 speaks to this issue 
with great detail. In some areas of the 
Christian life we struggle to find out 
how God wants us to respond. That is 
not the case here. God's instructions 
are detailed. Jesus said, "But I tell you 
who hear me: Love your enemies, do 
good to those who hate you, bless 
those who curse you, pray for those 
who mistreat you." (Luke 6:27-28 
NIV) 

In the following verses Jesus 
gives several specific examples of 
how to treat those who have hurt you, 
and He concludes with, "Be merciful, 
just as your Father is merciful." (vs. 
36 NIV) Talk about an impossible 
standard! 

Let's take a look at each of these 
instructions Jesus gave us, but let me 
warn you in advance-they are not logi-
cal from a human perspective. 

Love Your Enemies 
So who are your enemies? We 

look at other parts of the world where 
war is raging, and we see this on TV-
the Arabs and Jews in a cycle of vio-
lence, hatred, and death. But who fits 
the label of "enemy" in your life? 

Many of those who come to Teen 
Challenge for help are from a back-
ground of violence and anger. A huge 
percentage of them have been deeply 
damaged as children. Juan's mother 
gave him away to an uncle because 
she didn't want him. The uncle raised 
Juan, but cruelly abused him. Eventu-
ally Juan ended up in a series of foster 

homes and jail before coming to Teen 
Challenge. So who were the enemies 
in Juan's life? Rita came into a home 
with a mom who didn't want her. She 
too was given away and ended up in 
foster homes. One foster mother 
would discipline her by putting a plas-
tic bag over her head and hold it tight 
until Rita passed out. Sexual abuse 
was also part of her childhood experi-
ences. So how long is Rita's list of 
enemies? 

For many of us the definition of 
an enemy is "a former friend." You 
were in a relationship with someone 
that should have been a positive 
friendship-but they betrayed you. 
And Jesus says, here is how I want 
you to respond to that enemy today-
love them! "This does not make 
sense!" you say. Why should I love 
them? Look at ail the damage this 
person caused in my life, and now you 
just want me to love that person? If 
this enemy has come to beg for my 
forgiveness-if they have really 
changed-I still find it -hard to forgive 
and love them. 

But what about the enemy who 
has not changed-they are still the same 
evil person that hurt me so deeply. Or 
maybe your "enemy" is a Christian, 
perhaps even a pastor, or some other 
church leader who hurt you. "Why 
should 1 love this hypocrite? They 
should know better-they are a leader. 
They should have been showing me 
love- instead they betrayed me!" 

In response to all your "whys" 
Jesus simply says, "Love your ene-
mies." 
How Can I Love My Enemies? 

The questions remains to be 
*how'? How does Jesus want me to 
show love to my enemies? I simply do 
not have any love in my heart for that 
person. Are you saying that I should 
have "warm fuzzy feelings" in my 
heart for this person? God knows our 
weaknesses, and He has promised to 
provide the power we need when we 
do not have the strength to do what He 
asks us to do. So the good news is that 
if you don't know how to love this 
enemy, God will help you. The prom-
ise of 2 Timothy 1:7 offers great hope 
to you: "For God did not give us a 
spirit of timidity, but a spirit of power. 

of love and of self-discipline." (NIV) 
God will give you the power to love 
your enemies the way He wants you to 
love them. The best place to start is 
the list of love characteristics given in 
1 Corinthians chapter 13. Over 15 
different expressions of love are listed 
here, and not one of them talks about 
romantic warm feelings for the other 
person. 

The first love trait relates well to 
enemies-"love is patient." How can I 
express patience in relating to this 
enemy? Let's look at it from the other 
end-when you show patience toward 
this person, you are expressing God's 
love. So does this mean I let this per-
son keep on abusing me-and I respond 
by showing patience as they abuse 
me? Not at all! 
As much as it is in our power, we need 
to put in place boundaries that keep us 
safe from the damage our enemies try 
to bring into our lives. We need to 
seek help from others who can assist 
in providing this safety. The wife who 
is being beaten by her husband should 
call the police. To simply stay in that 
place of abuse, and say, "I'm just be-
ing patient, doing what God says," this 
is not God's way to express love to 
that abuser. Patience can be expressed 
toward our enemies by what we think 
and what we say. It is "normal" and 
easy to lash out with our words, or at 
least in our thoughts, toward the one 
who has hurt us. Love can be shown 
by not going down the path of revenge 
-even in our thoughts. The second 
expression of love in 1 Corinthians 13 
states, "love is kind." Perhaps the most 
important prayer you need to say is, 
"God, how do You want me to show 
kindness to this person? God give me 
the power to show kindness to this 
person, because in my own heart, I 
simply do not have the desire or the 
power to do this." Look in the life of 
Jesus at how He showed kindness to 
those who mistreated Him. 

The list in 1 Corinthians 13 goes 
on, each trait very specific and practi-
cal in providing appropriate expres-
sions of love toward our enemies. And 
there are many other scriptures that 
speak to love. 

But with all this scripture, you may 
still be saying, "I just do not want to 
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II. The gender dimension 
The gender dimension of equal 

opportunities is mainstreamed in 
most of the democratic countries poli-
cies. Although figures differ and are 
not available in most countries, there 
is a general impression of under-
representation, to varying degrees, of 
women in sport, in terms of participa-
tion .Nevertheless, the presence of 
sport archives pave favorable ground 
to take correcting measures regarding 
the organization and management of 
sport activities, leadership positions 
in sport, and media coverage of com-
petitions involving sports women. 

III. People with disabilities 

The concept of equal opportunities 
in sports for people with disabilities 
is based on three fundamental pillars: 
(a) access to sports premises as 
sportspeople, (b) access to sports 
premises as spectators, and (c) sup-
port for people with disabilities who 
wish to practice sport (e.g. the cost of 
equipment, training of staff and 
adapting facilities). It seeks to 
demonstrate that the educational and 
social values of sport also matter to 
people with disabilities. In light of 
this, sport (both competitive and rec-
reational) is a cross-cutting tool for 
integration, job creation and equality 
for people with disabilities. 

IV. The situation of sport and 
physical activity in higher educa-
tion institutes 

Higher education institutes 
could take better advantage of the 
values conveyed through sport to 
develop knowledge, motivation, 
skills, readiness for personal effort 
and also social abilities such as team-
work, solidarity, tolerance, fair play 
and the ability to endure losses. 
Time spent in sport activities, be it 
during school time, extra-curricular 
activities and/or university colleges 
sport festivals, can produce health 
and education benefits which need to 
be enhanced. The establishment of 
links between sport and formal and 
non-formal education and sport festi-
vals to make better use of the educa-
tional potential of sport is also a key 

issue in view of the new integrated 
life-long learning strategy. 

What are the significances of high-
er education institutes to tap the 
untapped potential of sports for 
development? 

Taking the above illustrations into 
account, the following significances 
of higher education institutes can be 
cited to tap the untapped potential of 
sports for development:-

To serve as the take off ground to 
take better advantage of the val-
ues conveyed through sport . 

To develop knowledge, motivation, 
skills, readiness for personal ef-
fort and also social abilities such 
as teamwork, solidarity, toler-
ance, fair play and the ability to 
lose, 

To serve as invaluable sources for 
national sport heroes those who 
wore their National Flag with 
championship pride, 

To initiate the young generation to 
follow the footsteps of national 
sport heroes, 

To promote and execute the concept 
of equal opportunities in sports 
for people with disabilities 

To promote and execute the concept 
of equal opportunities in sports 
for women, 

To provide a powerful tool for reach-
ing people and communicating 
important messages, including 
messages of health e.g. aware-
ness of HIV/AIDS, polio and 
malaria. 

Conclusion 
This paper tries to examine 

what sport 
is 

It's a game, for Chrissakes, 
and winning is everything. 

It's a shame it has to get nas-
ty sometimes. Allen Klein 

meant 
and what 
criteria of sport are. Moreover, it ex-
plores the areas where sport can play 
an effective role in changing the life 
conditions of people in developing 
countries. It also assesses various 

social inclusions and equal opportuni-
ties sport constitutes. Finally, it high-
lights the major significances of high-
er education institutes to tap the un-
tapped potential of sports for devel-
opment. 

In conclusion, it is advisable to 
reflect the role Higher Education In-
stitutes (HEIs) should play in this 
aspect. To this end, it is worth men-
tioning that Saint Mary University's 
best practices. As it is well known, 
through the media and other infor-
mation outlets, Saint Mary University 
has been taking part in the national 
sports activities such as in football, in 
both men's and women's soccer 
teams. In doing so, it is directly in-
volving in sport which is one of the 
fastest growing industries in the 
world and becoming a catalyst for 
economic development of individu-
als, communities, and nations. Last, 
but not least, it is taking the initiative 
to demonstrate that the educational 
and social values of sport also matter 
to people with disabilities and wom-
en. And so, all higher education insti-
tutes should make every possible en-
deavor to tap the untapped potential 
of sports for development. 
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Parent - Teacher Relationship at Atse Libnedingil Elementary School 
Elleni Kassa, Gulele Subcity Education Bureau 

ones. An effective teacher will likely se rve a s role mode l s for respon-
use several means over the course of sible a n d e m p a t h i c behav ior , 
the year. Good teachers communi- To sum up, parents should fulfill 
cate frequently. basic levels of support for safe edu-
A positive parent-teacher relation- cation. They are expected to over-
ship contributes to students' success, take activities to support children 
"The school's best ally in the task of learning. Involvement of parents at 
nurturing a student's innate 'urge to school like in parent-school commit-
learn' is, first and foremost, the par- tee, in voluntary services like con-
ents," says Bernie Poole in his tributing books, fund raising, partici-
online book entitled 'Education for pating in co-curricular activities are 
an Information Age: A Nation at expected to have positive outcome. 
Risk', (1984). While parents do have . . . .. .. „ . e . . 

. . . . . . K _ . Atse Libnedingil Primary School 
undiminished concern for the 

This study is about the reiauon-
tl-,e ship of parents and teachers con-

cerning the students' academic per-
formance at Atse Libnedingil Prima-
ry School. Both parents and teachers 
have a large stake in students' suc-
cess and the linkages promoted to 

Introduction 
Families send children to 

school, where they hope their chil-
dren will become learners with the 
tools they need to succeed in life. 
Schools take children from and send 
them back to their families, where 
they assume the families will pro-
vide the support that children need 
to grow and learn. This circle, in 

"an 
well-being of their children", 
school output will stride to 
front.(ibid) 

I n -

conscien 

P a r e n t s ' 

v o l v e m e n t 
A l t h o u g h parents 

tiously send their children off to facilitate it. In addition to this as I 
which home and school share the school every day and expect them to belong to Atse Libnedingil Primary 
resource of children, is one that has <jo well, they can add an important School, I consider that collecting 
been the focus of development, extra ingredient that will boost their data would be easier and more effec-
Their integrity is vital to the overall children's success. Parents' active tive time wise. The study also limits 
success of the learning teaching pro- involvement with their child's edu- its scope to studying the contribution 
cess. c a t i o n a t h o m e a n d i n s c h o o i 5 r i n g s of school leaders towards parents 

Parent-Teacher Partnership g r e a t r e W ards and can have a signifi- and teachers' relationship to the ef-
O n e of t h e m o s t bene f i c i a l c a n t impact on their children's lives, fective instructional process, 

a s p e c t s of t e a c h i n g is b u i l d i n g According to research studies, the T h i s study is very impor tan t 
children of involved parents do bet- to g i ve information regarding 
ter academically from pre-school t h e way parents and teachers ' 
through high school. Good parents relation s h o u l d b e c m f t e d i n 

are classroom helpers and assist , , , , , , , „ . A . . . . _ such a way that students needs 
cess fu l . A good r e l a t i o n s h i p be- school activities. . 
tween parents and teacher is When parents contribute a r e a d e q u a t e Y c a t e r - 1 ne study 
invaluable towards maximizing effort and time, they have the a l s o g l v e s c l u e a s t o w h a t t h e 

the time that the teacher has opportunity to interact with school leaders should do to 
with that student. teachers, administrators, and bring parents and teachers' re-

A student who knows that other parents. They can learn sponsibility together; as a result, 
the teacher communicates on a first-hand about the daily activ- they could develop positive atti-
regular basis with their parents ities and the social culture of tude towards students' academ-
and who knows that their par- the school, both of which help jc performance. 
ents trust the teacher will like- them understand what their 
ly put more effort into school. child's life is like. 

There are many ways to com- By staying involved with 
municate these days. Notes, phone their child, parents can be a 
calls, and parent teacher confer- source of support, create a cli-
ences are some of the most popular mate for discussing issues and 

positive relationship with par-
ents. Effective parent and 
teacher communication is es-
sential for a teacher to be suc-

Objectives of the Study 
The major objective of this 

study is to explore the extent of par-
ents and teachers relationship in 
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times help their children, -to—item 

in relation to students' performance 
at school and to assess their level of 
responsibility regarding the way 
students learn. With this objective in 
mind, the study had the following 
specific questions to answer: 

• What is the extent of parents' 
contribution to their children's 
education? 

• How do teachers link relation 
with parents? 

• Do teachers and parents have 
communication with regard to 
students' education? 

Methodology 
Questionnaire was the major 

data collecting instrument in this 
study. Both close ended and open 
ended questions were incorporated 
to draw information about teachers 
and parents communication with 
regard to students' education. Inter-
view was conducted with school 

representative. 
Tables were used to analyze 

data. Data acquired through ques-
tionnaire was effectively recorded, 
tabulated and analyzed quantitative-

iy-
Discussion and Results 

This study examined the efforts of 
parents to the better achievement of their 
children academically. The data was 
obtained through questionnaire. The 
parents and teachers responses which 
had five categories (always, usually, 
sometimes, rarefy and never) were re-
duced to three categories in the analysis 
part as always and usually (agree); and 
rarely and never (disagree) were treated 
together. However, it is presented as f ive 
in the tables. 
Parents' Response 

Parents were asked about their 
contribution for students' achieve-
ment. Parents' saying on their rela-
tionship with school was assessed in 
Table 1, and Table 2. 

number 2, 44% of the respondents 
limit their children's playing/TV 
watching time and 28 % of them do 
not limit the time. Thus, it seems 
children get support in time manage-
ment from their parents. 

Concerning item number 3, 72% 
the respondents said that they have 
discussion about school with their 
children. And 16% of them said that 
they sometimes ask their children 
about school. In item number 4, 76% 
of parents said that they help their 
children in the home work/studying 
tasks. Only 8%of them said they 
don't. It seems parents help children 
in their academic task. The last item, 
which is about children's behavior, 
got that 96% of the respondents con-
trolled the behavior of their children. 
Thus, parents follow their children's 
behavior. 

Table 1: Parents saying on whether they help their children at academic work at home 

No. items To 
tal 
N 
0 . 

al-
ways 

% us 
ua 
lly 

% so 
me 
tim 
es 

% rar 
el 
y 

% nev 
er 

% 

1 I he lp m y chi ld o rgan ize his /her 
t i m e 

25 11 44 5 20 8 32 i 4 

2 I limit television viewing/ playing 
time of my child after school. 

25 5 20 6 24 7 28 2 8 5 20 

j I talk to my child regularly about 
what's going on in school 

25 9 36 9 36 4 16 2 8 I 4 

4 I check homework every night; 
help my child studying 

25 14 56 5 20 4 16 2 8 

5 1 control my child's behavior (e.g. 
not to be absent from school, not to 
involve in bad things) 

25 16 64 8 32 I 4 

leaders. 
The subjects of this study were 3 As Table 1 indicates, related to 

educational leaders, 10 teachers and the first item 64% of the respondents 
25 student parents (from grade 8 said that they help children to organ-1 
section B students). As 20% of the ize their time properly. 32% of the 
total population in this case was tak- respondents said that they some-

Everything is 
dear to its par-
e n t . (Sophocles) 
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Table 2: Parents' saying on their participation in the school environment / activities 

No. items Total 
No. 

al-
ways 

% usu-
ally 

% Some-
times 

rarely % never % 

1 I discuss academic matters/ 
chal lenging with the school 

25 4 1 
6 

3 1 
2 

13 5 
2 

3 1 
2 

2 8 

2 I participate in parent-
teacher commit tees and 
school decisions 

25 6 2 
4 

4 1 
6 

7 2 
8 

3 1 
2 

5 20 

3 I assist, coaches at (e.g. 
sporting events, library as-
sistant; help with Red Cross 
club) 

25 9 3 
6 

2 8 4 1 
6 

6 2 
4 

4 16 

4 I work on the school fund-
raising activities 

25 10 4 
0 

4 1 
6 

2 8 3 1 
2 

6 24 

5 I go to school when my 
child is requested to call me 

25 13 5 
2 

5 2 
0 

j 1 
2 

4 1 
6 

- -

Table 2 is about parents' partici-
pation in the school environment. In 
item one, 28% of the respondents 
agreed that they discuss academic 
matters with the school. 52% of the 
respondents said they sometimes 
discuss matters with the school and 
the rest 32% said they don' t discuss 
academic matters. 

It seems that parents sometimes 
discuss academic and related matters 
with the school. Concerning parents' 
participation in committees, 40% of 
them responded that they participate. 

28% of them sometimes and 32% of 
them do not agree with the point. 

In item number 3, 44% of the 
respondents said that they assist the 
school in different activities. 40% of 
the respondents; however, disagreed 
by saying that they do not participate 
in school activities. In item number 
4, 56% of the respondents said that 
they participate in fund raising activ-
ities. 36% of responded that they do 
not participate in the fund raising 
activities. 

In item number 5, when parents 
were asked to come to school, 72 % 
of the respondents said that they go 
to school and contact the concerned 
body. Thus, parents visit schools for 
the sake of their children. 

Teachers' Response 
Teachers were asked about par-

ents' contribution for students' 
achievement. Teachers' expectation 
of parents and school relationship 
was assessed in Table 3, and Table 4 
as follows. 

Table 3: Teachers' saying whether parents help their children at academic work at home 

No. items Total 
No. 

al-
wa 
y s 

0 / / o usu-
ally 

o / 
/ o some 

times 
o / 
/ o 

rar 
ely 

o / 
/ o never o / 

/ o 

l Parents help their child 
organize their t ime 

10 2 20 l 10 3 30 3 30 l 10 

2 Parents limit television 
viewing/ playing t ime of 
their child af ter school. 

10 1 10 2 20 2 20 T J 30 2 20 

3 Parents talk to their child 
regularly about what 's 
going on in school 

10 1 10 1 10 2 20 5 50 1 10 

4 Parents check homework 
every night; help their 
child studying 

10 2 20 1 10 3 30 4 40 

5 Parents control their 
chi ld ' s behavior (e.g. not 
to be absent f rom school, 
not to involve in bad 
things) 

10 3 30 4 40 3 30 
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Table 3 indicates the teachers ' 
perception of parents ' effort to sup-
port children. In item number 1, 40 
% of the teachers agreed that parents 
help children to use their time 
properly. 30% of them said that par-
ents sometimes help students. The 
rest 40% of the teachers said that 
parents do not help their children. It 
seems some parents help and some 
others do not help their children. In 
item number 2, 30% of the respond-
ents agreed that parents limit their 
children playing/TV time. 50% of 
them said that parents do not limit 

the children playing/TV time. 
Concerning item number 3, 20% 

of the respondents said that parents 
discuss with their children what is 
going on in the school environment. 
60% of the respondents; however, 
said that parents do not discuss mat-
ters going on in the school environ-
ment. This may indicate that they do 
not know about the school environ-
ment. 30% of the respondents in 
item number 4 said that parents 
check students ' home work and help 
on their study. The other 30% of the 
respondents said that they some-

times help and the rest 40% said that 
parents do not help their children. 
Regarding children's behavior in 
item number 5, 30% of the respond-
ents believed that parents control 
their children's behavior. 40% of the 
teachers believed that parents some-
times control students' behavior. 
And the rest 30% of the respondents 
believed that parents do not control 
their chi ldren 's behavior. It seems 
that some parents control their chil-
dren 's behavior and some others do 
not. 

Table 4: Teachers saying on parents' participation in the school environment/ activities 

No. items To-
tal 
No. 

al-
wa 
ys 

% usual-
i y 

% some 
times 

% rare-
i y 

% never % 

1 Parents discuss academic 
matters/ challenging with the 
school 

10 i 10 • 2 2 
0 

5 50 i 10 l 10 

2 Parents participate in parent-
teacher committees and 
school decisions 

10 1 1 
0 

4 40 5 50 

3 Parents assist, coaches at 
(e.g. sporting events, library 
assistant; help with Red 
Cross club) 

10 5 50 2 20 3 30 

4 Parents Plan and work in 
fundraising 

10 - - - - 3 30 5 50 2 20 

5 Parents go to school when 
their child is requested to 
call them 

10 1 1 
0 

5 50 4 40 

In Table 4, teachers reflect their 
perception of parents ' participation 
in the school environment. In item 
number 1, 30% of the respondents 
said that parents discuss academic 
and related matters with the school. 
50% of them said parents dis- / 
cuss matters sometimes and / 
the rest 20% said parents d o / 
not discuss matters with the 1 
school. This may indicate that V 
parents discuss matters some- \ 
times with the school body. 

Regarding item number 2, 40% 
of the respondents said that parents 
sometimes participate in the school 
committees. And 50% of them re-

sponded that parents do not partici- indicate that many parents do not 
pate in the school committee works, participate in helping the school ac-
In item 3, whether parents assist the tivities. Concerning item number 4 
school, 50% of the respondents said whether parents participate in the 
that parents school fund raising, 70% of the re-

spondents said that parents do not 
participate in it. Item number 5, 

\ which is visiting school when 
I parents are called, got that 50% 
I of the teachers responded that 

J parents sometimes come to 
/ school when they are called, and 

40% of them said that parents do not 
some- come to school when they are called, 

times assist the school and the rest It seems parents are not in a position 
50% responded that parents do not to come and communicate the 
assist the school in activities. It may school. 

Parents are somet imes a bit of a 
d isappoin tment to their chil-
dren. They don't fulf i l l the 
Dromise of their early years . 
Anthony Powell (1905 -2000) 
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Findings and Conclusion 
Findings 

In the discussion, parents' in-
volvement in the school activities 
was assessed. Parents agreed with 
the point that they support the school 
in different ways. They carried out 
positively the following issues. 

• helped children in time man-
agement 

• assisted children in their aca-
demic work 

• Participated in the school ac-
tivities 

• Involved in fund raising to the 
school 

• Visited the school regularly 
However, teachers pointed out 

that parents' participation in the 
school environment is not as such 
promising. They said parents are 
weak in the following points. 

• did not help their children to 
use time properly 

• did not discuss with children 
about the school situation 

• did not assist their children on 
academic matters 

• did not participate in the 
school activities 

Conclusion 

To conclude, there was mis-
match between parents' perception 
of their involvement in their children 
academic achievement and teachers' 
perception towards parents' involve-
ment for their children betterment in 
the learning teaching process. 

This indicates that parent-
teachers relationship is very weak. 
As a result, they stood in different 
point of views concerning the par-
ents' involvement is the school envi-
ronment to the betterment of stu-
dents' academic achievement. 

Recommendations 

The following points are recom-
mended 

• Teachers, directors and parents 
should read this outcome 

• There should be discussion be-
tween teachers and parents 

• There should be done a work of 
awareness on the duties and 
responsibilities of teachers and 
parents through regular commu-
nication among stakeholders 

• Students should regularly be 
informed to tell the class situa-
tion to their parents 

Actions Taken 
In this study, teachers' and par-

ents' view concerning parents' par-
ticipation in the school environment 
has been assessed. Teachers' point 
of view towards patents' efforts to 
improve their children's academic 
performance was uncovered. Parents 
also indicated their effort to improve 
their children's performance. In light 
of the findings the following actions 
were taken. 

• The results were communicated 
to the school's director. 

• The results were disseminated 
to teachers. 

• There was discussion in the 
staff meeting wherein directors 
and the school teachers partici-
pated. 

• The school 's director communi-
cated with parent and school 
committee members. 

• I called some parents and dis-
cussed the results with them 

Parents' Duty 
Parents should establish a fami-

ly routine. Routines generally in-
clude time for completing home-
work, doing other activities, and 
going to bed at an established time. 

Parents should use television 
wisely and limit the amount of time 
children spend watching and help 
them choose appropriate programs. 
Parents play an important role in 
influencing the child's confidence 
and motivation. 

Parents should keep in touch 
with the school. They should stay 
aware of what their children are 
learning, what their assignments are, 

and how they are doing. They are 
expected to talk with the teachers to 
their children well being. 

Teachers' Duty 
Teachers should involve parents 

in classroom activities because par-
ents can be helpful and can assist 
with specific activities. 

Teachers should plan ahead for 
parent-teacher communication. 
When meeting with family mem-
bers, the school should create a com-
fortable environment in which par-
ents feel free to share information, 
ask questions, and make recommen-
dations. 

To summarize, when parents are 
involved in their children's educa-
tion in positive ways, the children 
achieve higher scores, have better 
attendance, complete more home-
work, and demonstrate more posi-
tive attitudes and behavior. It is be-
lieved also that a child's academic 
success is greatly enhanced when 
teachers and parents are partners in 
the process. Finally, it is worth men-
tioning that the stakeholders in-
volved in this study have agreed 
upon the existence of the aforemen-
tioned problems in the school and 
decided to find viable solutions. 
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Parenting Styles and Adolescent Depression 
Meklit Mintesnot, Lecturer, St. Mary ' s University 

Introduction 

Every society has its own prob-
lems. Depression has always been , a 
problem faced by all societies all over 
the world. Today, depression is esti-
mated to affect about 350 million peo-
ple and it is major contributor to the 
global burden of disease (WHO, 
2012). Depressive disorders often start 
at adolescent age; they decrease peo-
ple's functioning and often are persis-
tent. For these reasons, depression is 
the leading cause of disability world-
wide in terms of total years lost due to 
disability (WHO, 2012). 

Depression is said to be a com-
plex phenomenon that takes many 
forms and stems from a number of 
interacting variables. This has led 
many researchers to study the causa-
tive factors of depression. As a result 
different researchers have come up 
with their own explanation about the 
causative factors of depression. Some 
of these investigators have been trying 
to find out the biological bases of the 
problem, while others were emphasiz-
ing on the psychological, sociological 
and environmental factors. Parenting 
style and socio economic status are 
major sources of depression repeated-
ly mentioned in the literature as a pos-
sible causes of depression. 

The degree to which adolescents 
experience depression is somewhat 
dependent upon the nature and the 
magnitude of parent adolescent rela-
tionship and socio-economic status. 
Therefore, to have a clear picture on 
this issue, in the present study, an at-
tempt was made to further examine 

the relationship of parenting style and 
socio-economic status with adolescent 
depression. 
Parenting styles and Depression 

Parents are perhaps the most 
influential persons that one will ever 
encounter in life. Their impact is both 
intense and long lasting! Therefore, to 
see the impact of different parenting 
styles on the later behavior of chil-
dren, many scholars tried to classify 
parenting practices into separate bod-
ies and to rebuild the innate complica-
tion of parenting (Lipps et al., 2012). 
Baumrind was the first psychologist to 
categorize parenting style into discrete 
bodies (Baumrind 1971). Her classifi-
cation was based on four important 
characteristics of parenting styles. 

According to Baumrind authori-
tarian parents happen to be as highly 
demanding and instructive, and not 
responsive. They present a well-
organized and structured environment 
with clearly declared rules without 
much responsiveness. On the contrary, 
authoritative parents are both demand-
ing and responsive. Permissive parents 
display more responsive behavior than 
demanding behavior. 

Following Baumrind, Maccoby 
and Martin (1992) added new parent-
ing style to the model, which is ne-
glectful parenting style and character-
ized by low acceptance and involve-
ment. 

Different researches suggested 
that the strategies which parents use to 
guide and discipline their children are 
significantly related with depression 
(Lipps, et al., 2012; Baumrind, 1996; 
Browene, Odueyungbo, Thabane, Byr-
ne & Smart, 2010). According to these 
researches those children that come 
from authoritative parenting exhibit 
low level of depression compared to 
children from less loving, less control-
ling and less demanding families. 
Parent's Socio-Economic Status and 
Adolescent Depression 

Exposure to adverse social con-
ditions has been proven to affect the 
psychological health of children 

(Gilman, 2002). These days, most 
studies have emphasized that the inad-
equate resources and unbalanced allo-
cation of wealth in a society act as a 
mediating force to increase the risk of 
psychological effects of people living 
within the lower socio-economic 
groups (Evans, 2004; McLeod & Sha-
nahan, 1996). As a result, the inextri-
cable bond that exists between expo-
sure to negative conditions and mental 
health substantiates the amplified risk 
of depressive symptoms in adolescents 
from the lower socio-economic status 
(McLeod & Shanahan, 1996). 

In countries where comparable 
epidemiologic studies have been car-
ried out, the lowest educational group 
had a higher prevalence of psychiatric 
morbidity (Andrade & Caraveo-
Anduaga & Berglund 2000). Poorer 
coping styles, ongoing life events, 
stress exposure, and weaker social 
support are some examples of psychi-
atric risk factors that are more preva-
lent in lower SES groups. The results 
of such higher mental morbidity have 
also been found to be unequally dis-
tributed. 

For the same level of severity, 
lower SES groups faced more disabili-
ties and a poorer prognosis. In coun-
tries providing less generous welfare 
support, lower SES groups also faced 
less favorable acess to health care; 
whatever the welfare coverage, they 
were less likely to use specialized 
mental care (Lorant et al., 2003). 

Gender Difference in Depression 

According to American Psychi-
atric Association report women are at 
significantly greater risk than men to 
develop depression at some point dur-
ing their lives. Further, the report indi-
cates that depression occurs twice as 
frequently in women as in men (DSM-
IV; American Psychiatric Association 
(APA), 2000). Similarly, Lorant et al., 
(2003) and Kessler, Mcgonagle, 
Swartz, Blazer & Nelson, (1993) 

Defiartment of Common Courses, St. Mary's University (SMU) 
23 



t ac>V\tY t B I - A N N U A L B U L L E T I N 
N O V E M B E R 2 0 1 5 

reported that the proportion of depres-
sion episodes is higher among women 
than men. Women have lifetime prev-
alence for major depressive disorder 
of 21.3%, compared with 12.7% in 
men. 

Most explanations for the gender 
difference in depression have focused 
on individual variables, and studies 
have attempted to show that one varia-
ble is better than another in explaining 
the difference. However, no one varia-
ble has single-handedly accounted for 
the gender difference in depression. 
Nolen-Hoeksema, (2001) in her re-
search focused on two major explana-
tions. First, because women have less 
power and status than men in most 
societies, they experience certain trau-
mas, particularly sexual abuse, more 
often than men. They also experience 
more chronic strains, such as poverty, 
harassment, lack of respect, and con-
strained choices. Second, even when 
women and men experience the same 
stressors, women may be more likely 
than men to develop depression be-
cause of gender differences in biologi-
cal responses to stressors, self-
concepts, or coping styles. 

Method 
Sample 

The population of the study was 
outpatients of Amanuel Mental Spe-
cialized Hospital, who were found 
between the ages of 13-22 and diag-
nosed with Major Depressive Disorder 
and following treatment. 
The rationale for selecting the study 
area was the availability of people 
with depression. 

According to Morca (2012), the 
total number of depression patients 
who visited the hospital over the pre-
vious 12 months in 2012 was 16,776. 
Therefore, the average number of de-
pressed patients per month was calcu-
lated and found to be 1398. Among 
these patients around 17% (238) were 
between the ages of 13-22. Out of 238 
patients 120 (70 females and 50 
males) were selected using Purposive 
Sampling. This sample size determi-
nation was based on Krejcie & Mor-
gan (1970). The questionnaires of 10 
adolescents were discarded due to 
response inconsistency and the final 
analysis was done on the data com-

piled from 110 (45 males and 65 fe-
males) adolescent patients. The re-
searcher set up exclusion criteria in 
order to exclude patients who were not 
competent to understand and filling 
out the questionnaires. 

Measures 
In seeking answer to the afore-

mentioned questions, the investigation 
employed three instruments of data 
collection: parenting style inventory, 
socio-economic status scale and beck 
depression inventory (BDI II). These 
scales were adopted and directly taken 
from these existing measures (eg. 
Lamborn et al, 1991; Dornsbusch, 
1987 & Elias, 1999). 

The reliability of the instrument 
was computed fo. both split half and 
Cronbach Alpha. In both cases, the 
computed reliability of the instrument 
is high which is 0.82 and 0.76, respec-
tively for parenting style, 0.82 and 
0.72 for socio-economic status and 
0.86 and 0.80 for .Beck depression 
inventory. 

Procedures 
The questionnaire containing 

socio-economic status inventory, pa-
rental style inventory and Beck de-
pression inventory was administered 
to the representative samples of de-
pressed patients who were selected 
from the total population using pur-
posive sampling. The questionnaire 
was disseminated after getting in-
formed consent from the patients and 
their guardians (in the case of patients 
who are less than 18 years old and 
who are not competent to give in-
formed consent). It was administered 
to patients by two research assistants 
(Professional Nurses). 

Statistical Analyses 

Different statistical analyses 
were made for the following purpose. 
In order to summarize and describe 
the data, preliminary descriptive sta-
tistical procedures such as mean, 
standard deviation and percentage 
were computed. 

To understand the inter correla-
tion among the variables (independent 
and dependent) Correlation analyses 
was computed using Spearman Rank 
Order and Pearson Product Moment 

correlation. Multiple regression analy-
sis was also conducted to explain the 
relationship between dependent and 
independent variable. The individual 
and/or combined effect of each of the 
independent variable was identified 
using step wise regression analysis. 

Finally, independent t-test was 
computed to see the difference be-
tween male and,female respondents 
with respect to depression. Alpha val-
ue of 0.05 was selected for all signifi-
cant tests. 

Results 
Association of Parenting Style and 
Depression 

The finding of this s tudyjndi -
cated that parenting styles 
(Authoritative, Authoritarian, Per-
missive, and Neglectful) were sig-
nificantly related with adolescent 
depression. In agreement with many 
previous studies, adolescents who 
perceive their parents differently 
showed different depression level. 
Adolescents who perceive their par-
ents as authoritative show low de-
pression level (r = -0.724). While 
authoritarian (r = 0.622) and neglect-
ful parenting style (r = 0.541) shows 
positive relationship with depression. 

Permissive parenting on the oth-
er hand was related with adolescent 
depression slightly and negatively (r = 
-0.202). Regarding the strength of the 
relationship, only authoritative parent-
ing style shows strong relationship 
with depression, whereas authoritarian 
and neglectful parenting demonstrate 
moderate relationship with the criteri-
on variable. All the above correlations 
are highly significant at the 0.01 level 
of significance. In contrary, the result 
of permissive parenting style was not 
found to be significant at 0.01 level of 
significance and demonstrate weak 
relationship with depression. 
The Relationship between Socio-
Economic Status and Depression 

Socio-economic status was 
found to be significantly related with 
adolescent's depression. The result of 
correlation analysis clearly showed 
that there was a moderate negative and 
statistically significant correlation 
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between socio-economic status and 
depression (r = -0.55) and the correla-
tion is highly significant at the 0.01 
level of significance. 

The present finding further sug-
gests that there is even a greater prev-
alence of depression in the lower so-
-economic group than the relatively 
upper group since the correlation coef-
ficient appeared to be negative. How-
ever, the step-wise regression analysis 
showed that the contribution of socio-
economic status to the variance in 
depression was very low. 

Results of Multiple and Step-wise 
Regression 

It is of interest in this study to 
further discern the combined effect of 
these independent variables on the 
dependent variable using multiple 
regression models. Regression method 
brings out the relationship between 
variables whose relation is imperfect. 
Thus, multiple and step wise regres-
sion analysis were carried out on the 
data generated from parenting style 
inventory, socio-economic status in-
ventory and Beck depression invento-
ry. Therefore, in order to examine the 
gross contribution of all the predictor 
variables (the four parenting styles 
and socio-economic status) for the 
prediction of the dependent variable 
(depression), all the independent vari-
ables are employed simultaneously 
using the full model. 

Accordingly, 62.4% of the varia-
tion accounted for in the dependent 
variable is due to the combined effect 
of the mentioned predictor variables. 
But, sometimes R2 tends to somewhat 
over-estimate the success of the model 
when applied to real world. 

Therefore, to see the success of 
our model in the real world adjusted 
R2 is more preferable than R2. Ac-
cording to adjusted R2, the variation 
explained by the regression of depres-
sion on the combined effect of all the 
predictor variables is 60.6%. Follow-
ing the multiple regression, stepwise 
regression analysis was carried out. 
The main purpose of using stepwise 
model in the present study was to 
identify the variable that best corre-
lates to the dependent variable and to 
build a concise model that makes good 
prediction possible. 

In the first step of the analysis 
(Authoritarian and authoritative par-
enting styles) entered in the regression 
model. The total variation explained 
by the regression of depression on 
authoritative and authoritarian parent-
ing styles is about 61.9%. Had the 
remaining variables been included in 
the regression model, the total vari-
ance accounted for in depression 
would have been 62.4%. Therefore, 
the variation explained by the regres-
sion of depression on Socio-economic 
status, Permissive and neglectful par-
enting styles) is about 0.5%. The step-
wise regression analysis disclosed that 
authoritarian and authoritative parent-
ing styles appear to be the best predic-
tor of depression, at least among the 
variables included in the study. 

Gender Difference in Depression 
The difference between male 

and female adolescents with respect to 
depression found to be statistically 
significant. The result of the study 
indicated that a statistically significant 
difference between male and female 
adolescents with respect to depression. 
Female adolescents scored the highest 
mean value on depression scale than 
male adolescents. 

Discussion 
Parenting and Depression 

While the predominant parenting 
style was authoritative in this study, 
the author found that this parenting 
style, which involves higher levels of 
warmth as well as monitoring, is asso-
ciated with adolescents reporting low-
er levels of depressive symptoms. This 
is consistent with international litera-
ture ((Lipps, el al., 2006; Liem, Lust-
ing & Cavell, 2010; Steinberg et al., 
1994; Albertine, et al., 2006; Adelusi, 
& Coker, 2013)). 

Permissive parenting style which 
is characterized by high levels of 
warmth and low levels of monitoring 
was also associated with lower depres-
sion scores. Regarding the relationship 
between permissive parenting and 
depression, different researchers pro-
claim conflicting results. Several re-
searches associated permissive parent-
ing with lower depression score 
(Lipps, et al., 2012; Steinberg et al., 
1994; Sharma, Sharma & Yadava, 

201 1). While other studies associate it 
with higher depression score (Ijaz & 
Mohammad, 2009). 

Neglectful parenting style is the 
repeatedly mentioned parenting style 
in relation to adolescent's depres-
sion.Many researches (Steinberg et 
al., 1994; Albertine et al., 2006; Lipps 
et al., 2012) have demonstrated that 
adolescents who are raised in neglect-
ful homes where rejection, physical 
and psychological abuse and negative 
response prevail, scored the highest on 
measures of depression than other 
adolescents. From the results of the 
present study it has been detected that 
the relationship between neglectful 
parenting style and depression is posi-
tive and statistically significant. 

Authoritarian parenting style, 
which is characterized by high behav-
ioral control and low warmth, is 
strongly associated with depression. 
The present findings with respect to 
authoritarian parenting is in agreement 
with previous research outcomes, 
Lipps et al., (2012) and Albertine et 
al., (2006) 
Socio-Economic Status and De-
pression 

The result of correlation analysis 
clearly showed that there is a moder-
ate negative and statistically signifi-
cant correlation between socio-
economic status and depression. 
The present finding further seems to 
suggest that there is even a greater 
prevalence of depression in the lower 
socio-economic group than the rela-
tively upper group since the correla-
tion coefficient appeared to be nega-
tive. 

In line with this finding, a Meta-
analysis which is done on socio-
economic inequality in depression by 
Lorant, et al., (2003) on 51 prevalence 
studies, 5 incidence studies and 4 per-
sistent studies found that socio-
economic status has moderate to 
strong prevalence correlation with 
depression. Similarly, Michele (2010) 
demonstrated that socio-economic 
status indexed by the highest parental 
education and occupation in the 
household was significantly and nega-
tively related to depressive symptoms 
in children. 

Defiartment of Common Courses, St. Mary's University (SMU) 
23 



t tatiktY B I - A N N U A L B U L L E T I N N O V E M B E R 2 0 1 5 

Gender Difference in Depression 
The result of the present study 

regarding gender difference in depres-
sion revealed that there exist differ-
ences between male and female adoles-
cents with respect to depression. The 
independent t-test analysis revealed that 
there is statistically significant sex dif-
ference between male and female with 
respect to depression. Further, the result 
indicated that female adolescents are 
more depressed than male adolescents 
among the study population. 

This result is consistent with inter-
national literatures. For example, Nolen 
- Hoeksema, (2001) reported that wom-
en are about twice as likely to develop 
depression as male. This is true whether 
depression is indexed as a diagnosed 
mental disorder or as subclinical symp-
toms. Several studies by (Lorant et al., 
(2003); Kessler et al, (1993) showed 
that women are at significantly greater 
risk than men to develop depression at 
some point during their lives. However, 
the finding of the present study is in-
consistent with a study conducted by 
Hailemariam et al., (2012) in Ethiopia. 
The results of the study (Hailemariam 
et al., (2012)) demonstrate the absence 
of significant difference between males 
and females with respect to depression. 
Even though the analysis of mean dif-
ference on depression indicates the 
highest mean score of females than 
their counter part male adolescences, 
the result is not statistically significant. 
Conclusions 

Based on the preceding findings 
we conclude that the strategies which 
parents use to guide and discipline their 
children affect the children's emotional 
and mental development. Therefore 
parents, guardians and the society as a 
whole should be aware about their par-
enting style and their impact of their 
children's later life. Trainings on child 
rearing practices and the effect of each 
parenting style on the child's emotional 
adjustment should reach parents on 
more scientific bases. 

Several researches indicated 
that socio-economic status is one of the 
most prominent environmental risk 
factor of depression. The present study 
also seems to support this hypothesis. 
Based on this finding one can conclude 
that people with high income, occupa-
tional status, and education tend to be 
healthier and less likely to suffer from 

depression than people with low socio-
economic status. 

It should hjwever, be noted that 
parenting style and socio-economic 
status in which an individual is living 
in, are not the only elements that can 
possibly predict the incident of depres-
sion. The problem of depression can't 
be explained only on the basis of these 
two variables. The problem is more 
complex and there are a number of var-
iables associated with it that seek fur-
ther study. 
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behavior is observed less often in animals than 
in humans. They are straightforward; they do 
not lie; they do not misjudge; they do not in-
volve in corruption; thev do not declare big 
wars like humans, except some natural skir-
mishes for food. in names like WWI. WWII, or 
WWII; they do not have a phrase known as 
"sexual orientation" to deceive their con-
science or audience, if you will; they do not 
desecrate their natural gifts; they do not over-
eat; they do not go to sorcerers to gel superflu-
ous wealth in shortcut or to eliminate their 
innocent victims. ... Dear readers, in light of 
this, who do you think we are? On my behalf, / 
doubt we are some steps far away from reach-
ing an acceptable level of human evolution; in 
this regard, for instance, I guess pigeons are Jar 
better than us in meeting the qualities a perfect 
pigeon should attain, though I am not sure what 
criteria should pigeons fulfill to be perfect. By 
the way, do you know the fact that a pigeon 
always dedicates itself only to one lover and 
sujjers loneliness if it is bereaved? Our oral 
tradition endorses this allegation. 

Our case is quite different j'rom theirs, i.e. 
from the rest of animal world. This time around, 
it has become the fad of the time to hear bad 
news which breaks the killing of innocent peo-
ple just because of their difference in religion 
or ideology with that of the killers. To me. these 
days the logical relationship between cause and 
effect is regrettably digressing from the central 
truth, tike for example, if you believe in, "AH 
animals are equal, " you shouldn 7 entail anoth-
er contradictory notion which may say "But 
some animals are more equal than the others. " 
If you intentionally or unintentionally fluctuate 
between these two diametrically opposing ma-
trices, it means, you are playing double stand-
ard and you must realize that you are unfairly 
benefiting your 'beloved ones' or depriving 
others of their rights for the sake of feeding 
your insatiate id. In such skewed process you 
are staining your conscience or karmatic rec-
ord. As a matter of cosmological fact, such 
disparagingly shameful actions, inactions or 
reactions may cause you to suffer in any future 
time so that you can atone your missed chances 
of being among the' chosen ones'. What I am 
talking is not something you should turn up 
your nose at. It is serious and I am serious too. 
There is no free lunch, dear brother. Therefore, 
if you believe that one is subject to reap what 
they sow, my friend, strictly follow this oft-
reiterated adage of Confucius: "Do unto others 
as i'on want them to do unto you ". 

In light of the aforementioned facts and 
contemporaiy seem 'ios, my rudimentaiy third-
eye reading of the current page of world history 
tells me that vengeance and hatred are taking 
over the place of the conscience of millions of 
people. And because of this millions of innocent 
people are being treated unjustly. People are 
becoming merciless to each other; the so called 
empathy and sympathy have given way to indif-
ference or nonchalance. The religion of many 
people seems to be accumulation of wealth, in 
alt the means this world can offer based on the 
old axiom. "The end justifies the means". Who-
ness seems to be measured by what one has and 
this dangerous trend is tempting millions to join 
this nasty competition from where no one can 
come out as winner. It is self-destruction if one 
involves in dirty games. And it is impossible to 
expect beatific happii.ess thereof, for the ways 
we follow to realize our carnal desires antithet-
ically antagonize those of the ways we follow to 
achieve spiritual exaltation. 

On top of the miseries people create 
amongst themselves, nowadays large scale 
fights and natural disasters are taking their toll 
in an alarming rate. No human history has ever 
witnessed such destructions in terms of frequen-
cy, intensity, and expanse. Imagine the Middle 
East along with the beheadings and abolition of 
historical sites by the so called ISIL or ISIS or 
IS, whatever they are called; think of the daily 
bloodshed and suffering of blameless citizens 
in Iraq, Syria, Afghanistan. Turkey, Yemen and 
others. Think of refugees flooding into Europe, 
especially to Germany. In the meantime analyze 
how human cruelty has reached to an unimagi-
nable peak. 

On the other hand, look how you and I see 
each other; are you positive to me and me to 
you? Do we love each other? If we do so, is our 
love genuine and Platonic? Are we compassion-
ate to those who need our help? Is our love free 
of pretension and fulsome? Do we exchange 
real love free of flattery for any personal inter-
est? Do you blame or have you ever blamed 
people for not being just and fair while you 
yourself might at limes be unjust and unfair to 
others, like for example, in terms of treating the 
haves and the have-nots, the dose and distant 
friends, etc.? Have you ever looked into your-
self using the yardsticks you apply to examine 
and comment others, perhaps your friends? 
Have you ever inspected yourself to know how 
far your judgments are sound and nearer to the 
reality? In this regard, dear brother, dear sis-
ter, examining the self is crucially important to 
correct what has gone wrong in us and come to 

our senses. Though it is the easiest thing to 
do,censuring wrongdoers may not be morally 
right if we, in one way or another, are disciples 
of their doctrine. Whoever does it. injustice is 
always injustice; there is no injustice which is 
good when you do it and evil when others do it. 
In other words, killing is killing whether you 
kill them by shooting bullets or hang them on 
gallows, or perhaps using your ex ojjicio power 
you deny them of their spiritual sanity. Truth be 
told, the minds of millions of people on this 
crazy planet seem to be corrupted. The current 
world situation is loudly telling us this fact in 
clear tone, no one seems to heed though. It must 
be J'rom this vintage point that few religious 
scholars confidently assert claims of end of the 
world or the second coming of Jesus Christ 
based on the ominous signs stated in the Chris-
tian bible and other religious books. 

Despite differences in magnitude and type 
of calamity, it is observable throughout the 
world that there are woeful civil wars, devastat-
ing global conjlicts the actors of which are 
willing to enjoy pyrrhic victory at the expense 
of their people, natural catastrophes, food 
shortages, migrations, etc. which are demand-
ing zillions of lives. Oceans and seas are be-
coming Jed up of sinking people; abusing wom-
en and children is the news headline in all 
media outlets; human trafficking, drug traffick-
ing, theft of kidneys and other human body 
'spare parts', etc. are becoming the means of 
livelihood to thousands of inhuman citizens; no 
one from the above or below seems to intervene 
to adjust this anomalous situation any human 
history has ever witnessed hitherto. This time 
around is very critical in all aspects. 

On the other hand, it goes without saying 
that Homo sapiens has (have?) declared their 
own independence defying the rules and regula-
tions of both nature and God. For further infor-
mation, google the web to watch or to attend 
online when Mr. Williams and Mr. John get 
married in front of a reverend clergy at the 
church in their vicinity. Browse the net to ob-
serve a wedding ceremony of W/t Almaz and W/ 
t Tizita. Adios Ms. Nature! Adios Father the 
Almighty! By and large, to the dismay of many 
sane citizens, it seems we need another Big 
Bang to see a different world, a world that 
respects at least the laws of nature, a world jitll 
of mutual understanding, a world full of sound 
judgment, a work! full of mutual respect and 
human dignity, a world full of justice and fair-
ness, a world blessed with God's all rounded 
generosity. Not yet started my introduction, at 
least up until now. Let's move to eat, oops! I 
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mean to it. 
I know two anecdotal stories in two reli-

gions. Islam and Christianity. They are almost 
similar. Let me briefly remind you the Christian 
one. Gee! I should tell you which denomination 
it is! It is the one I claim to be part, E.O.C. 
Labeling here, labeling there; I dislike it veiy 
much. I wish we remained prototypic like our 
primordial ancestors. Adam and Eve or whoev-
er people of the same belief call them in their 
languages. History shows us that differences 
are catastrophic if abused and/or misused. 

There was a priest preaching his congre-
gation after the Holy Mass was over. He was 
preaching about goodness, goodness in every 
sense of the term including, of course, charity. 
In his sermon, he included these golden words. 

Yea, you may have faith that shifts the posi-
tion of mountains; you may pray all day and 
night, but unless you live in love, unless you 
love your friend, eh, unless you love your ene-
my, you will never get into heaven when you 
die. This is what Jesus had taught us while He 
was on Earth. Dear my people, how do we 
know if someone is loving or not? Who can tell 
me? Yes, we identify a good Christian by his 
deeds! Love is expressed through benevolent 
actions, not only by words of mouth. Such ac-
tions or deeds include charity, giving out what 
you have and what you can to the poor. For 
example, if you have two shirts, just give one to 
the needy; because it is then that you please 
your Lord, Jesus Christ. Do not be mean; get 
yourselves free of the shackles of greediness, 
my fellow Christians. It is when you give that 
you are given in abundance.... "[What a lovely 
preaching!] 

Unfortunate to the priest, his wife was 
attending that sermon. About five days later, the 
priest asks his wife to hand him over one of the 
two of his traditional shirts (in Amharic eje V e-
bab). His wife replies, " I gave it to a beggar 
last time after hearing your preaching in the 
church. That beggar was almost naked...." 
Bejore she finished the sentence she had begun, 
the priest abruptly turned to furiousness and 
shouted at her saying, "Who on earth told you 
to give my shirt to the poor? Did I mention mv 
shirts in my sermon? Do you think I should 
abide by all the teachings I convey to the people 
at the church ? Do not do it again. My responsi-
bility is teaching, not giving... " 

By extension, my 'responsibility' here is 
presenting what is true and what is good to 
read for the growth and development of our 
mind. In principle, I believe one should live as 
s/he advises others. But it is too difficult for a 

person to be or to do or to have what he men-
tions in his/her pieces; quite impractical. I wish 
I had the stamina to strictly abide by what is 
said in this article, but it is sometimes thorny to 
get along with what you favor. For example, 
medics, naturally and as a matter of their pro-
fessional ethics, teach people that anyone 
should avoid smoking, but some, if not all, 
medics do it so. Therefore. ... Oh! I must halt 
my endless 'therefore's ' and 'moreover's' here 
and let me leave you atone to the following 
important piece of writing which is taken from 
the web....good read. 

©©© 
What comes to your mind in re-

sponse to the questions, "Who has hurt 
you? Who has offended you? Who has 
lied about you? Who has betrayed you?" 
How quickly can you make a short list 
of people who have caused you pain? 
And who were these people who hurt 
you? Family members? Your wife? 
Your husband? One of your parents? 
Your children? Or was it a person at 
work? Or a friend from church- perhaps 
better labeled "a former fr iend."? 

How many friendships have been 
shattered because their cruel words or 
actions left you feeling betrayed? Holly-
wood makes blockbuster movies with a 
s imple story line-the hero of the movie 
is hurt or a victim of injustice, and 
throughout the movie seeks to recover 
what is rightfully his or hers. And when 
they finally get to the end, we cheer the 
hero's revenge, "All right, go for it, that 
evil person deserves it!" But how does 
God want us to respond to people who 
hurt us? Whether that person is a family 
member or an enemy, how should we 
react? 

The Bible speaks quite plainly to 
the issue of revenge: "Do not take re-
venge, my friends, but leave room for 
God's wrath, for it is written: 'It is mine 
to avenge; 1 will repay,' says the 
Lord." (Romans 12:19 NIV) Just in case 
there is any confusion-God does not 
need you to tell Him when or how to get 
revenge. So how does God want me to 
respond to those who hurt me? Luke 
6:27-3 6 speaks to this issue with great 
detail. In some areas of the Christian life 
we struggle to find out how God wants 
us to respond. That is not the case here. 
God's instructions are detailed. Jesus 
said, "But I tell you who hear me: Love 
your enemies, do good to those who hate 
you, bless those who curse you, pray for 

those who mistreat you." (Luke 6:27-28 
N I V ) 

In the fol lowing verses Jesus gives 
several specif ic examples of how to treat 
those who have hurt you, and He con-
cludes with, "Be merciful, just as your 
Father is merciful ." (vs. 36 NIV) Talk 
about an impossible standard! 

Let's take a look at each of these 
instructions Jesus gave us, but let me 
warn you in advance-they are not logical 
f rom a human perspective. 
Love Your Enemies 

So who are your enemies? We look 
at other parts of the world where war is 
raging, and we see this on TV-the Arabs 
and Jews in a cycle of violence, hatred, 
and death. But who fits the label of 
"enemy" in your life? 

Many of those who come to Teen 
Challenge for help are from a back-
ground of violence and anger. A huge 
percentage of them have been deeply 
damaged as children. Juan's mother gave 
him away to an uncle because she didn't 
want him. The uncle raised Juan, but 
cruelly abused him. Eventually Juan 
ended up in a series of foster homes and 
jail before coming to Teen Challenge. 
So who were the enemies in Juan's life? 
Rita came into a home with a mom who 
didn't want her. She too was given away 
and ended up in foster homes. One fos-
ter mother would discipline her by put-
ting a plastic bag over her head and hold 
it tight until Rita passed out. Sexual 
abuse was also part of her childhood 
experiences. So how long is Rita's list of 
enemies? 

For many of us the definition of an 
enemy is "a former friend." You were in 
a relationship with someone that should 
have been a positive friendship-but they 
betrayed you. 

And Jesus says, here is how I want 
you to respond to that enemy today-love 
them! "This does not make sense!" you 
say. Why should I love them? Look at 
all the damage this person caused in my 
life, and now you jus t want me to love 
that person? If this enemy has come to 
beg for my forgiveness-if they have 
really changed-I still find it hard to for-
give and love them. 

But what about the enemy who has not 
changed-they are still the same evil per-
son that hurt me so deeply. Or maybe 
your "enemy" is a Christian, perhaps 
even a pastor, or some other church lead-
er who hurt you. "Why should I love this 
hypocrite? They should know better-they 
are a leader. They should have been 
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showing me love- instead they betrayed 
me!" 

In response to all your "whys" Jesus 
simply says, "Love your enemies." 
How Can I Love My Enemies? 

The questions remains to be ' h o w ' ? 
How does Jesus want me to show love to 
my enemies? I simply do not have any 
love in my heart for that person. Are you 
saying that I should have "warm luzzy 
feelings" in my heart for this person? God 
knows our weaknesses, and He has prom-
ised to provide the power we need when 
we do not have the strength to do what He 
asks us to do. So the good news is that if 
you don't know how to love this enemy. 
God will help you. The promise of 2 Tim-
othy 1:7 offers great hope to you: "For 
God did not give us a spirit of timidity, 
but a spirit of power, of love and of self-
discipline." (NIV) God will give you the 
power to love your enemies the way He 
wants you to love them. The best place to 
start is the list of love characteristics giv-
en in 1 Corinthians chapter 13. Over 15 
different expressions of love are listed 
here, and not one of them talks about 
romantic warm feelings for the other per-
son. 

The first love trait relates well to ene-
mies-"love is patient." How can I express 
patience in relating to this enemy? Let's 
look at it from the other end-when you 
show patience toward this person, you are 
expressing God's love. So does this mean 
I let this person keep on abusing me-and I 
respond by showing patience as they 
abuse m e ? N o t at all! 

As much as it is in our power, we 
need to put in place boundaries that keep 
us safe from the damage our enemies try 
to bring into our lives. We need to seek 
help from others who can assist in provid-
ing this safety. The wife who is being 
beaten by her husband should call the 
police. To simply stay in that place of 
abuse, and say, "I'm just being patient, 
doing what God says," this is not God's 
way to express love to that abuser. Pa-
tience can be expressed toward our ene-
mies by what we think and what we say. 
It is "normal" and easy to lash out with 
our words, or at least in our thoughts, 
toward the one who has hurl us. Love can 
be shown by not going down the path of 
revenge-even in our thoughts. The second 
expression of love in 1 Corinthians 13 
states, "love is kind." Perhaps the most 
important prayer you need to say is, 
"God, how do You want me to show 
kindness to this person? God give me the 
power to show kindness to this person, 
because in my own heart. I simply do not 
have the desire or the power to do this." 

Look in the life of Jesus at how He 
showed kindness to those who mistreated 
Him. 

The list in 1 Corinthians 13 goes on, 
each trait very specific and practical in 
providing appropriate expressions of love 
toward our enemies. And there are many 
other scriptures that speak to love. 

But with all this scripture, you may 
still be saying. "I just do not want to love 
this person. They had no right doing what 
they did to me." You cannot change your 
enemy-but you can change your response 
to this person. That is what God is con-
cerned about for you- what is your re-
sponse? God will give you the power to 
change if you are willing to change. 
Do Good to Those Who Hate You 

This second response from Luke 6:27 
calls us to action-to "do good to those 
who hate you." This response cannot be 
fulfilled with kind thoughts alone-action 
is required. 

God created us to do good works. 
"For we are God's workmanship, created 
in Christ Jesus to do good works, which 
God prepared in advance for us to 
do." (Ephesians 2:10 NIV) What an in-
credible promise for us to stand on! We 
were created for a purpose-our life has a 
mission-a mission planned by God Him-
self! Our whole reason for being on earth 
is to do the good works that God Himself 
prepared in advance for us to do! Luke 
6:27 makes it quite clear that the good 
works He has planned for us are not to be 
restricted to those who love us and do 
good things to us. God has a bigger plan. 
Not only does God want us to do good 
works, He also equips us for these works. 
"May the God of peace . . . equip you 
with everything good for doing his will, 
and may he work in us what is pleasing to 
him, through Jesus Christ, to whom be 
glory forever and ever. Amen." (Hebrews 
13:20-2 1 NIV) "His divine power has 
given us everything we need for life and 
godliness through our knowledge of him 
who called us by his own glory and 
goodness. Through these he has given us 
his very great and precious promises, so 
that through them you may participate in 
the divine nature and escapc the corrup-
tion in the world caused by evil de-
sires." (2 Peter 1:3- 4 NIV) So how do I 
know what are the good works that God 
wants me to do for the one who hates 
me? We need God's help in making that 
decision. 

Don Swartzlander. the director of 
Teen Challenge in Buffalo, NY, recently 
told me of an experience with a lady who 
hated their ministry. She was a well-

known "advocate" for anyone who had a 
complaint in their city. She had been 
protesting Teen Challenge's move to a 
new location where they could expand 
their ministry.One day Don was at a 
community meeting, and saw this lady 
come limping into the meeting. "God 
spoke to my heart and told me to pray 
for her," stated Don. "So I bowed my 
head and breathed a prayer to God for 
her. Instantly in my heart God responded 
- 'No, you go pray for her!' "So at the end 
of the meeting I went up to where she 
was seated and asked if I could pray for 
her. She was willing, so I placed my 
hand on her shoulder and prayed a very 
simple prayer for her." 

A few weeks later Don saw this same 
woman at another community meeting. 
"When she entered the room, she loudly 
called out-'l love you!' " Don stated, "I 
was not paying much attention to her, 
since she was always talking loud. But 
she repeated this, and came right up to 
me, threw her arms around me and gave 
me a great big grandma hug!" 

"God had touched her-not only had 
she experienced God's healing physical-
ly, but God had touched her heart," 
shared Don. "From that day on she was a 
friend and advocate for Teen Challenge 
in any issue that related to our ministry." 

When God calls us to do good to 
those who hate us, it rarely seems logi-
cal. But God has a plan bigger than we 
can see. 1 cannot guarantee that your act 
of doing good will bring results as quick-
ly as Don experienced. 

God wants us to do good works 
whether or not the other person changes. 
Your j o b is not to change your enemy. 
Your j o b is to follow Jesus, and do what 
He directs you to do. Jesus made the 
point that even when we give a cup of 
cold water to someone in need, God sees 
this and will reward us. (Matthew 10:42) 
Jesus also illustrated clearly that whatev-
er we do to others, we are really doing it 
to God. (Mat thew 25:31-46) So however 
we treat our enemies is really how we 
are treating God. If you don't know what 
to do for that person, then pray, "God I 
am willing to do whatever you want me 
to do to express kindness to this person." 

Bless Those Who Curse You 
The third response God calls us to do 

toward those who have hurt us is "bless 
those who curse you." (Luke 6:28) Why 
should 1 bless someone who is cursing 
me? Human logic says the opposite. 
How do people curse you? Let's broaden 
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the definition beyond those who swear at 
you. When others show you disrespect-
that qualities as "cursing you." Lei's also 
include when they say hateful things, or 
lie about you, or do hurtful things toward 
you, or betray you. 

God says bless them-not after they 
have repented, but bless them even i I'they 
continue with that hurtful behavior. Why-
would God want you to bless someone 
who is treating you so badly? Blessing 
others is a powerful protection to keep 
you from becoming bitter, hateful, and 
bent on revenge. The normal response to 
someone who curses you is to curse them 
back. When we do that we fall into the 
same sinful gutter the other person is 
already in. We stoop to their level. God 
has a better plan for you- Me has created 
you to do good works-not to curse others. 
Your actions need to be determincd-nol 
by the response of the other person-but in 
focused obedience on what God wants-
you to do. When you bless those who 
curse you, you show you are not a slave 
to that other person's behavior. 

God says bless them-not after they 
have repented, but bless them even i 1* they 
continue with that hurtful behavior. Why 
would God want you to bless someone 
who is treating you so badly? Blessing 
others is a powerful protection to keep 
\ on from becoming bitter, hateful, and 
bent on revenge. The normal response to 
someone who curses you is to curse them 
back. When we do that we fall into the 
same sinful gutter the other person is 
already in. We sloop to their level. God 
has a belter plan for you- Me has created 
you to do good works-not to curse others. 
Your actions need to be determined-not 
by the response of the other person-but in 
focused obedience on what God wants 
you to do. When you bless those who 
curse you. you show you are not a slave 
lo that oilier person's behavior. 

God gave a powerful promise lo 
Abraham in the Old Testament. "I will 
bless those who bless you. and whoever 
curses you 1 will curse." (Genesis 12:3 
NIV) God says. I will stand back and 
watch how other people treat you-ond 
their response will determine My re-
sponse. 

God says my way of treating people 
determines how He will treat me. When 
you bring this powerful truth into the 
picture, it begins lo make more sense why 
you should bless those who curse you. 
When you bless others you bring God's 
blessing on your life! And God's blessing 
is far more important than the curses from 
other people. So the greatest benefit from 
following God's instructions lo bless 

those who curse you-the greatest benefit 
comes to you. God will bless you 
The one who is cursing you may continue 
to treat you badly. But God has a better 
plan for you! 

So how do you bless someone who 
is cursing you? Instead of planning re-
venge, offer a simple prayer. "God. please 
bless this person." Every time this person 
comes to your mind, use those thoughts to 
trigger this simple prayer. You may find 
yourself praying this prayer a hundred 
times a day-keep doing it! What does this 
prayer accomplish? First it frees you from 
thinking curses back on this person. It 
also fits closely with God's view of for-
giveness-you release to God the full re-
sponsibility to punish their sin. This pray-
er of blessing enables you to be at peace 
in your heart even though the relationship 
may not have changed. 

Blessing those who curse you also 
speaks to how you talk about this person 
who has cursed you. Instead of speaking 
to others about the hurt and how wrong 
the other person is. you can choose to 
only speak in a positive way about that 
person. Do not repeal the curses of this 
person so the whole world can know how-
wrong they are; instead choose to speak 
kind words. 
If you can't say anything else, tell others 
you are praying that God will bless this 
person who has hurt you. 
Pray for Those Who Mistreat You 

God's fourth assignment for you is to 
"pray for those who mistreat you." (Luke 
6:28) Many limes we are not in a position 
lo force llie oilier person lo slop their 
hurtful behavior. Rarely do we have ihe 
power to change them, but we do have the 
power lo change our response to this per-
son. God simply says, pray for them. So 
what should I pray about? Pray that God 
will help you to love this person. Pray 
that God will help you lo see what are the 
good things God wants you to do for this 
person. Pray thai God will bless this per-
son. 

What do these prayers do? They 
locus your attention on God. Instead of 
being consumed with the hurt, you focus 
on Ciod the one who can heal the hurt, 
and give you the power lo respond in a 
radically new way. 1 remember seeing a 
young child run to his mother with a sad 
face, and as soon as he was in the arms of 
his mother he burst out crying, and even-
tually told her why he was so sad. I re-
member being so amused by this child 
because he had waited until he got to his 
mother before he started crying. But what 
a beautiful picture of how God wants us 
lo respond! Instead of silting down in the 

midst of the one who has hurt us, and 
crying to ourselves about the hurt, we 
need to keep our mouth shut, and run to 
Jesus, and pour out our heart to Him. 

King David demonstrates this many 
times in the Psalms he wrote, speaking of 
the betrayal by friends and enemies- call-
ing on God to punish them. What is inter-
esting to note is that David did not cry out 
to his generals lo go kill those who were 
treating him this way. 

When David was fleeing for his life 
because his son Absalom was leading a 
rebellion, a man named Shimei came out 
and cursed David and threw stones at 
him. When one of David's generals asked 
permission to take off his head. David 
responded-leave Shimei alone, perhaps 
God has told him lo curse me. (See 2 
Samuel 16:5-14.) What an incredible 
response in such a difficult time! David 
protects himself from sinning by trusting 
God, and assuming that God's plan is 
beyond his own understanding. How can 
we pray for those who mistreat us? King 
David's response gives a powerful exam-
ple. God may want lo use the hurtful be-
havior of others to help you grow. 
The example of Christ sends the same 
message. Those who crucified Jesus did it 
with the intention of getting rid of Him. 
But God used their evil actions as His 
path to provide for the salvation of the 
whole world. 

When people say and do hurtful 
things. God has a plan for our response. 
These four sleps in Luke 6:27-28 are only 
the beginning of what Ciod says in the 
Bible, but they will provide most of us 
with a fulltime challenge of putting them 
inlo practice. 

These four responses God calls us to 
use do not in any way send the message 
that God endorses the hurtful things oth-
ers do to you. God sends the message to 
you that He has a plan for your response, 
and His plan will take you beyond the 
hurt lo a place of healing and growth. 

Then, just like Joseph you will be able 
to look back on that hurtful experience 
and say, "You intended lo harm me. but 
God used it for good to accomplish Mis 
plan in my life." 
Joseph - A Lifetime of Hurtful Tilings 
Done by Those Around Him 
Joseph was cruelly sold by his brothers 
inlo slavery, as a way to make money off 
him rather than just killing him. As a 
young mail in Egypt, he had plenty of 
reasons to harbor anger toward his broth-
ers for their evil actions. But it's clear that 
Joseph put his trust in God, and chose to 
have a positive attitude toward his cir-
cumstances. Soon he was the leader in 
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Potiphar's house. Then betrayal came 
crashing on him again, when Potiphar's 
wife falsely accused him of raping her. 
This lime he ends up in prison-probablv 
spending many of the best years of his 
young adult life behind bars. 

Even in prison Joseph continues to 
put God first in his life, and God blesses 
him. Joseph had no way of knowing 
what the future held for him. Yet he 
harbors no bitterness toward Potiphar. 

Finally God opens the prison doors 
and in one day Joseph goes from prison-
er to leader of Egypt, second only to 
Pharaoh. God uses him to prepare the 
nation for the coming famine. When the 
famine finally affects Joseph's brothers 
and father, they come to Egypt looking 
for food. Joseph could have planned 
revenge and killed his brothers, but in-
stead he loves them, and brings them all 
to Egypt to live with his blessing. When 
his father dies many years later, the 
brothers come pleading for mercy be-
cause of their past actions. Joseph still 
responds with love and forgiveness, 
showing in his answer how he sees this 
past painful experience: "You intended 
to harm me 
but God intended it for good to accom-
plish what is now being done, the saving 
of many lives." (Genesis 50:20 NIV) 
Seven Reasons to Be Kinder to People 
Who Have Hurt You 

When someone hurts you, it's hard to 
find the reason to be kinder to them. 
Sometimes people say and do things that 
hurt us deeply and most of us try to hurt 
them in return, but that's a huge mis-
take. Being rude or vengeful will make 
you feel worse and can even cause you 
lots of problems. No matter how painful 
your situation might be, it's important to 
be nice and kind to others. Just like Hen-
ry James once said, "Three things in 
human life are important: the first is to 
be kind; the second is to be kind; and the 
third is to be kind." Below is the list of a 
few undeniable reasons to be kinder to 
people who have hurt you. 
1. It shows what a good person you 

are 

While you don't have to prove any-
thing to anyone, being kinder to people 
who've hurt you will prove what a won-
derful and intelligent person you are. 
People around you will perceive you as 
a smart and strong person who knows 
what to say in a difficult situation. Many 
of us can't find the right words to say to 
the people who've hurt us. Try to be 

kinder to people around you, even if 
they've hurt yo>i many times, and in-
spire others to do the same. 
2. It softens your attitude towards 
them 

Another reason to be kinder to some-
one who's hurt you is because it can 
soften your attitude toward them. Sure, 
you can respond to them as mercilessly 
as they've been to you, but this will only 
make a bad situation worse. Being kind-
er to them is a smart way to respond to 
them. This way, you'll feel less hatred 
toward them. 1 always pity someone 
who's hurt me for being such a misera-
ble and hateful person. 
3. You won't feel miserable and 

guilty 
If you're kind to people who have 

hurt you, you will have nothing to feel 
guilty about. Being rude in return means 
that you might feel down about two 
things. You might feel miserable be-
cause they've hurt you and you might 
feel guilty because you was rude to 
them. The best way to respond to un-
kindness is to smile and be kind to those 
who have hurt you. 
4. You'll feel good about yourself 

When you're kinder to someone who 
has hurt you, you'll feel good about 
yourself and you will know that you are 
better than that person. Rudeness won't 
make you feel better. Always set an 
example for others by being kinder to 
people who have hurt you, and everyone 
will respect you for it. 
5. You'll kill them with your kindness 

It's always a good idea to kill people 
who've hurt you with kindness (as the 
saying goes) than hurt them in return. 
Maybe your kindness will make them 
admit their mistake and apologize. Even 
if they won't admit their mistake, your 
kindness will simply drive them crazy 
and they will leave you alone. Avoid 
communicating with them, instead sur-
round yourself with kind and positive 
people who make you happy. 
6. It'll change their rude behavior 

towards you 

Being kinder to people who have 
hurt you could change their rude behav-
ior towards you. Your kindness might 
make them reconsider their actions. It's 
hard to change someone's behavior to-
wards you, but you need to at least try. 
My kindness made many people who 
had hurt me sorry for their rude behavior 
towards me. This is a good reason for 
me to be kinder to rude people and those 

who've hurt me. 
7. Others will speak well of you 

When someone hurts you in front of 
others, being kind to them won't show 
to others that you are weak. It will allow 
others to know what a wonderful and 
smart person you are. They will definite-
ly notice this personality trait and they 
will respect you even more than ever 
before. Moreover, the persons who have 
hurt you will notice your kindness as 
well, whether they want it or not. 

Being kinder to people who have 
hurt you is both a skill and an art. It's a 
challenging task, but try not to hurt any-
one in return. Many people think that 
kindness is a sign of weakness, but it's 
not true. Khali 1 Gibran said, 
"Tenderness and kindness are not signs 
of weakness and despair, but manifesta-
tions of strength and resolution." Re-
member it the next time someone hurts 
you. What's your best way to respond to 
those who've hurt you? 
Sources: 
http://www.livingfree.org/index.php?option= 
com content&view=rticle&id=5oI :when-
people-hurt-you&catid=86:general 
articles&ltemid=187 
http://womanitely.com/reasons-kinder-
people-hurt/ 

Do all the good you can, 
By all the means you can, 
In all the ways you can, 
In all the places you can, 
At all the times you can, 
To all the people you can, 
As long as ever you can. 

John Wesley (1703 -1791 
*** 

He who bears the interests of 
humanity in his breast, that 
man is blessed. 

Johann H. Pestalozzi (1746 - 1827) 
*** 

They say such nice things 
about people at their funerals 
that it makes me sad to realize 
I'm going to miss mine by just 
a few days. 

Garrison Keillor (1942- ) 
Souce: Microsoft ® Encarta ® 2009. 
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"0.CT-" -l-'HAoi- P '7 .m<-7- '> 
^ w n ^ f : v > Y"}x"}uM\,ix,(: 
P i r V- '/• '> A 71A 7 '> -1;. '/ 7 0 o: 7 
^ •> .P- ^ v- '> d ?» 
J f t i n W A : : ^ l . f t ' / 'd A(I)*J'" : : 

ixiiiv "ny<."'•'/•" d7/>-4;- /"r : ' j / -7-

ll"7'}"'i ;(ii r 'V ' d / . ' I ' A ' d P 1-7 A A-
} K / » | f 7 ; l : c n - J ' n d ' l . f t ^ » ' > 7 > ' / 7 ' > 7 

d . - r v / v > c(j>;. v " / . y y . ' b 

A.U"> d" I " / ' £ A -7 " PKA-7- d.-r-'7-
Jl 'V d •/• 7 'V 71 I- A d-
} j ' 7 ( i v / ' y ° d ; l : « ) - P a>- V 
}j <-/« «J» »7* " M l 7: P I - V ^ . V ' T d ) 7 

aivr-i- ny.-in: 
Mn''f IL'tf- 7 ? l :f l»- : : (d' / />.S. 5lA-7-

7- }\9ni;i- Dye:-)' iu.'I-
nyy-c ^y. <;y.<»- vr-u in: - n 

?1 '> £ 7 7 P 7- ( J ) A -"/- ? I * i r v- 7 

d I- fli- P l) .ft «I '/• I I 7 ; l : (I)-

-JtnM'l- n"i»l'")'l' Ay. 

P ' 7 , 7 7 I ^ ' i W l I X C 7(11-

.ft IJ d ? » ? » ' > '̂i A 111932 
P ?I '> 7 A. II '> 7 / " A '/• ?I VII. U 
d^.'Vr-di- arV:"i' Oy'b P7 A7* ILy'f' 
ilA,Aa>- MX' d | - 7 m A f'Vi'UI-'i'i 
ffl'Ah P'7..PA. II i n »I»77/"*7" 
d'7f."7'*l ' All-'Wu-CV- „ft-i. yy.C;j/\.: 
. m . 7'> PM..O (»T'> 'M'7 ddV-
^ / > ( | ) ' 7 A : : oy'b P | - A 7 ' 7 - > Pir>AV 

7 - 7 r : P A.1'7-
PJC.A"»1 Aji'.lf'> w ' - v 
AAfi-Ct" '̂ ,("VTa»- A.AfDT 
'/«!• A.A • H ^ b ^ i ^ 
C'>'> l ^ ' o f F a ' - ' } d ' 7 . C A ' 7 d - 7 - A'i-7-

p 7 ( » • d a c: d , •'!• i n c •. •. 

'I•/>«)• 7° (I)-'/' . f t d A T ' I - X . i - ' l -
?r>-(//,'V.(i)- d ' 7 A 7 1 A7° ' / ' A..C£f;A«i-
P'/d/.cn-'> d'VA- / " 7 . A : : 
' iA-7-7 vnyGri' -i-ai^if-T- A ^ y ^ - x c : 
t\T'ri:l' Ay. ?> fit IXS. {)•(!•'/• .PV.A 
A * / " ^ '/'A-7- 7'7-7- h / v / ' j d : ^ 
y u 7 7 l A. 7 ' ' /"A ' / ' 7 A d ' / • ' / ' 
,c ;I: A'}-7- P'//>>}. J|A-r-"7'-7 nyc.'i-

t\an'£an/,y '/H /.())• 
"V^.P- 7.IL A-7-U"> 
'7-'•'/• ̂ A 7 • : : AA//.U- 7- ' ' . . f t A'/AV 
U ' / . ' i T ;J- 'I(I. 9"/»hC'H:') A. A 7* 

.PV.A h AO y (."M- P ' /d 
P>i7-A ' /" /• / • / U l C ' i ^ AA71C P.7:A 
r.-'/'Sf d / . " r : c .u p ; j ' / - ' ; . 7 1 * 
' /«)• : :" d '7A-7- K ' . l ' A : : 

A, 'I a)- l l T A : J ' « » 1 L A ^ .ft 
v i - r / n w / ' i ' n n . p - -7-7f : y / v r 
d ' / . 7 d ^ . A A . T ' 7 " - ^ » } | } | A 
P ' / d / " f : P A £ £ 7"i.'"7- ' / d r . ' : : 
d i - . ' J ' ^ ' / . o j - •/xUm-'i-c: y s n c 
pvd / .n i - *v'> ny/y.i: MX: o j - a t 

'/. '> 7 A A. r ?1 '> £ 

ai'}x.""/" ' f t u'Vo)- d. 'V/-
«»/"<!••7" ? / > £ ' 7 . 7 d ; l : « l - V d C : : 

.c .dA d ? a : 7 T f " M X i i-
7xC A- P ' 7 . .c A d (/)•'> .cy^A A 
^ A V d / / / ' : : pu'Vdi- u"." })•/.'»;. 
l/'V ? l^ -AA.7" -7 ' d t i - A 7 ' A C .ft-r-

X W J ? o ^ w i y , y , l J ' 7 A 
7IA"P'7. .CA7I (ii 7 7 . f t ' . ' V A 71 A' 

P ^ N - A A . ' / ' A . 7 T6II.X.VI' nn/.ui-
h A . £ 7 7 ' > d l ) A 7 : (i)7'."-7- " " ' l l l A 
A/. 'Y: ? ; J" l 'X .at ' '/\'}X:•/•'!' P"V.ft ;J-A' / ' 

7 £ IR V A' 7 "I 7 : (II- 7 7 -7- (II-
} | ' 7 . } | ^ } K - 7 - 7 A A D ^ - « i - A t 'V>df : 

v i l e r : : 

5£7 I I I I . .O A'/-7- "» -AA. f" P»r>AV 
ll-Y-Vi y. A d h P VII/. (ii- ; r} ) .A;J '> 
P«»-AA.'/°-7- O'lC d^"U"> A7I? :7» 
?i '> .P.* 7 V (n A A. If 7 A II. I ) ' / ' 
"V'^'fl)-';" ^'-aa.'/1 nn.y'-f' u-ic 
A <">'." e; .P.V.A 
KiXSt'VA I A 4 . d ^ " A ( I V 7 - Vlie.-s: 
d A " " ( ! > • ' / ' 1 1 1 9 4 6 P H / . ' / ' 7 : 
(I)«7"7- - 7 . 7 A A A / : " 7 " P 7 , J J * ' e:'/'^-

P ' 7 . (II A .P. ' I I-7- 7 ' '>" P ' 7 . A A C " ' / 
d ^ " A ( I V 7 - n n / > . ' J A yiri :A *V>l-7- ( i i - A t 
P ' 7 / j V - RN>-AA.7N"/' d » L A » l ; J -

A Y . ^/.'•'R.AI.'F. ?/> ^ . Y ' R / S -
•7-A'1*1/ A M : : JP T 7 ?»'>Y, I " » 7 ( I I -
dA(»- 71'1-7' P 7 - A I , 7 V 7 ' ; 7 « I - >/A»l ; J -
p W y,.?>'!• 0 ( / ) - y . " 7 U ' V ' 7 - : : 
? I 7 R Y P A A 7 : - 7 - H / . R - / - ;/«'>Y-
I IAA'77 ' 0«»fi<P 7-e».ft 
M ' M ' A ti h x y . i(!>•:: 

Department of Common Courses, St. Mary's University (SMU) 
48 



t tac>V\tY B I - A N N U A L B U L L E T I N N O V E M B E R 2 0 1 5 

' l - ' / ' t i < r > f . ' M n . ' > / J A h ' 7 . 7 7 « > -
h r V / A . '•}.'• r m M W ' A 

"V M . 6 - 6 ? A ; y > ' l l f . Z C A T A : : 
y.ih'w ;nvt. (177 '}"»•> (iy;"la>-
W'oya'ri" ;>c P ' 7 / r c < i 7 ' > £ A y / } 
AV.lLflJ- h " " A 7 ' < 7 ' 11A I 7 ' C A'l:'J:o>-

i-'Mi/.hh?" '/dc:: nn.y'} 
w' l ' - h ; n v i . AAAPn>-
T'} ' i<n n m v // .v(L " h . r K . 

U,ftu>7" fli-AT .ftll tl);J"7- ;J "A 7: '} 
y,y.*\t\.-.(\"T/.y n^r-m-

"»-AA ,<r?f' ll'/l 1.VT 

o » A t M l ' l ? m - f i y / } . " , . ^ Ay, 
h v. •(• ? O A f l i - 9 U 7 

I W / l M w - M l / / ( V / n . f i A . r 11,'rf-
n"v.min'i' h r . A «>-AT 
A.'/'^'T /;'}.<;. ( 7 ' A . d Til.7' 

'} -1;. J?, /. 7 A '7" 'I• HI .ft ̂  '/ (I C : : 
P'}'} IJ-A- M V . / . ' V 

II'7 A 7- (III. y -v •!'"/- 117-h A 7-
AV '} '} «>• A T h X rli <s. «>• 9 

A -1- c "7. A)- /j c a. '/'"» t 
• f 'AAl l " A.A ff&A" 
:n>vi. nn.y WAm- 1 1 6 ' 7 .ft a 
P ' 7 . £ C A CM- (\VAA.(?-i- «>-AT 
(U'"ii<raic: f i ' f i T ' f i n v p i-/.HfV.7-'} 
YW/y-i- KiU.-i-b h&MA:: 
HiLPr ?"h'}.P7- Ah/--7- ui/-7* 
P^Prn - 7 1 T 7 1 T A7.11,at- :>•{ 1 A.A 
-7-^A : : 
- f l C W A 

W/.A, 15 '/''> 1974 
h'ton^'k P.P.-A 7- '} 

7 i i / . " i - : : A . j / ' ; . 7 ' > .P"7- AA-'/-
P ^ - A f " ?7\'}A.:h90 'I''} l)"/-f-: : 
T t r t y - w ny?y- n h - A ir>y-
hV>7A. l ' - 7 - 77 7 ' ' } 
A.U"} 11 A, A a) 'J ' / £ ' 7 7 ° V>AV i m V 
PV1K-7- l l ' H V T |J-A'7" 
U'lcf-i- n n n-'i- <i>'> v n e r =: 

a»'ftA.eP7f' l l r f l / 1 1 - n i l -A a » £ 
. ^ ' J l A j K * • n i ' , f > j ( ? A . J ' T 
n ? " / " / « / : n i l -A m y . * 
A.7A7A- r i " ° h h A - (I"»'}'! y; Ay, 
\ y A- fl||..PJ>n l l t h A ' M " 
ari'i'"i• l l , J - / h m-A'P h ' i W - 7 
I^A7:-7- £ / . A : : (1(1) bl: P I I . ' J / JA 
h A 7 >1 7" j p A 71 7' 

'J AV 7" •/• -1'. £ C ; > A P V f l f : : : 
jl'.lK><? "J A . 7 ' 7 7 ) 7 7 -
h " « r J m A A 7 - 7 - C 7 : v / -AAT= = 
; r > ( W W 
vy,aN: Ay A, A " i " / 

7"A,A: : 

7 I T 7 I T 9 / .7M' f ! - " ; ^ - . ' - Th'/y'l-
• f lT ' f lm- A Ah. A h ' } AV/.A V'}-1;. 
Avnyj" <!>.(: t at-At *h: 

7 ' 9 7 - fl^.A 
en y. A A y\'J"A-l- V'"/. m 7-
P7lT71rn- PvfK-7- A^'7'-

Ad.Oan-1' 
"i y; y y, c ;J • .p £ r: *v a t 

y<\>T my- n ? i £ - 7 -
7 - ' 7 i r / - 7 - : : n ^ ' ^ y . ' A ' r v/yyi ^ i -
A . h ' K m-AA/r7!'' :>'}-li. n y r 

?\Ah7'i*r71'7- P;J- f l ^ ' / A V 
h '} *v IJ ?1'} £ ii. .P .ft 7 7-
7 I T 7 I T 7 7.P-.P 
TAm- • l - n l l f f l - 77<- '7- : : ;n-l',.'r 
y <>»•"/ : V / C A - ' / ' ,+ A 
h. .y ,T ' | :f l) '} M l f K . : : 

*7-7^- p A7I/1- 7.11. 
A. .ft A 7 A'J" •• •• n 1 9 4 8 
tm%<m{,y Ay (iy:;)'"l. y.AY/> 
y <? w "I •']• A A. 7° "7- '} 9 
r y . ^ ' 7 ' / '7 ' / ."7- A'771/.AV A.A 

'} Z1 '} 7- . r .P II (11- : : 
(lartb V\ny: avYAy 

"7 . ' }A7;C P / f K - 7 - ( ^ ' T l l C A A ' } 
/ / n ' } 7 /•*' '7* ; j ' h . A . J - ' } ' } 
117-"" A h 7 ' y-cVm-'} ? \ ' / -'/. ti>''l 
J) '} A T 71 (J) 7- «)• : t A : : 
y.'X\av<r ; ^h .A ; J - ' } hu '} . iv VC 
>t'}AV7:t'} A7VI1717' 7 - ^ - A 1/'}AV 

r / n ' y j 5 5 0 d.A.P-'} 
7 '} | /7I A.^ h.A;J- '} ? i ' } ( ; .AT 

11'7A'/" 711C .'J'} "'i. 
ft i l - ' } 9 II11'} AV '} 'V •/• 

;I :A7-'V7'1" 'J")ny:l- 1IH-A7: U'llf'f 
" » h h A P7-7'A7'Ao>- V"»ASJV:I-

A TA"7 : '> A1I7 'A9 n ilYi"V.C 
r " C 7 7 - 7 - 7 ' A 7 ' A : : P ' / ' VO-A-M 
h'lC* 'rri'i:\' ?!?*':' «"Sjla>-: : 

y. II '7 "!." '/• 7- '/, 
A '} .P 7 :V .-J '} f 11 '} AV '} 
m , r > ' V / " 7 - ^»o)7-(i)7.-'} hA-haii!" 
7 II C : : II n.i. 'A' II A II-
( U " » ' y i 7 7 " ! ft77- " 7 7 7 7 : ' > < 7 
("C/'Wr a.YU.w 
A'lllai- flj-v l l"") '}r .M,7-
A l l / . : : 

# ' } 7 Y , 3 0 7 ' ' } 1 9 4 8 h7 '7-
1 1 1 0 : 3 0 A.ft .'J'}.1;. r / » h A A ' } 
h ' / " ">A n^.A iin.7--
h ' 7 . 7 7 m - < r U7/71 h 7 " A l l A ( K I 7 -

P;J- KA"7:'} A'7A'V.A 
llP;J'fl)- .ft7 V A : : h l U ' ? " 

»!'}£• l l l l l / l l - " ' ' ^ i h A 
v'}'4;. hviA'iA y,™>"}(7 ; y w dri-

ll « » ' } II c h h 9 A 7 ' } 71A 
11^"'}A7- AT7:-7- 7.IL h W ll^.A 
(I AV '} 7 7- /I n>- -r- "7 7; h 'A" 7- T 
(I "7 a ) 7- '} '} (I A A 7-
7-h;J- ;J - f t TAVr- ^ . " " / J ' T A : : 

h 7 I I / . I I7 - a) A 
A.ti)AV<7' PA'7o)- ,7 'A ( l / r c "MI .7 : 
^ ' / ' A h , ! M l , 7 : ^ ^ A l L ! " P"7.A 71;l : 

7 1 1 C : : ' / •'/. uy,UJ'k (111. yen-
hA/L'f:: 7 - t , ,P ^.A A / ' l ^ - P/J'}'1;. 
7'",.ft ll-AV'} A H A 
? . ' } £ 7 n c ? viy-ym')" yh'ty-'i-
; y }•<',. A?iAA7°-7: P.". A A 
P'7 .A '•/.'• ?\9"'/;l- ?x'}&•/(!(: 
A'7a)7' 7-7-A.A:: 1HI..P'} .v'}-1;. 
(I 7- 7 £ A II 7- 'A' 7- /n & A .ft 
"7,'}A7-C '/.iK. ll'/ll'} 1/7-7'm 
A "V, 7- " 71C '/ 9 7- '} 7- 7 rn 7 '! 
h?/}7^. l l ( I P ; l " 61.1.A'7 
7nH" 11'7A7- A""Arn- »1'}AV P' / l l '} 
f/n"IA<l'h hA'S'-I TA:-. 

KSA U'/TA f}"";>7- 1P.A 
^.A 7 " " " A A'} A'} " " A h 7* ' / ' ' } 
^ A "7 <7 A ! ? i ' } £ 7 w n - 7 7 : h l f V 

n m V ' } "» '>7 / -7 ' -

p ,-j '>•';/> . p h A v-i-twyjv-i-ai-

h?xCA- 1M.7- ' / ' l l '7 IIA A ' 7 ' } ' / ' 

P A f " : : 11 " " I f 7-^" «!'}£• /J'}-1;.'} 

h '7 '} ? . ; f l» ^\AI1A"1 7-aJAfl)-

7 II C : : A C A- II I-

a w - W I - I A ^ » - A A / r 7 - a i ) - ' / ' 

A " l ) ( J 6 " 7 - A ' / . ' } . < ; . h A - r - 7 -

a ) ' } AV "7 "7 7- 7 7- m- '} " " U' '} 

A i m v 

A. PA.ft 
A A'7 7'9 

11'}.^'} 

P 7II/.«»•'} O'.'/'C 117 A A 

( l ' I 'A 1IA.A1I7- "»'}7.P." 

1IAVA (V/n^. P A A r ihTC.y 7fl»-:: 

/J '} 1 ; . PArn- A>* ?»Ah 

A.W'Hn- , P A ; L : A F L > ' } 
A 7 ' (I'i- ?x'} a)"I V "7. y A 7 ' A 

^ A ' . A (hn-Anv hAai--.:" V"7.A 

V "7 y, 9 w T Y " 7 7 - P 7 I I / M -

P A A " 7 '/.' II , 1 •(- II- A - A <1 > 

A " " ! / " } ^ " P H . ^ ; J - A ' 7 ' AFL)- 7FL»- : : 
7 A - 1 1 7 7 7 - A "V .ft . C V . ^ - I -

Defiartment of Common Courses, St. Mary's University (SMU) 
23 





t ac>V\tY t B I - A N N U A L B U L L E T I N 
N O V E M B E R 2 0 1 5 

to^T JWfcHe w r f 
Yic ©£ 70 'OA-

WiK Ffrd hflJZW.: VT-fl 
h w w . h&i t f h^s h-f-^Ah-M -
M.P.- KWX h f c n v W PT^noT '} £H•> 

"rmA yA-fl -fljP Vfri ffDCrn-> 
N R ' J H - M © - P ^ T " - M T M - P ) 
odliy^ ©£9D fW-©AV O^ffW- YiCt 
Y^-(V> n Xeh'V I t l ^ m - V©-" '?A'KU 
A<7£ct M A vhwrn r i r t 
P^PA^i 9°V*C - "hWV MRCI 
A^->nru'-P> j v m «rc ^ A h h - K htiyj-
K Y l h W } : : r h w r f l t t O * Q/hC 7'fl'f-
V W M U - o l * «T>n-n win**} )ic n ^ A h 

AASCA^o ATi fH.y> A©<P~ 

"Paragraphing is a kindness to your 
readers because it divides your thinking 
into manageable bites." 

h TOcrt©-'} 
A^-IA- p ^ n a n M r c torn* 
A^-S©- P ^ A © - ' } ^ " Y n V P<T.AhA* 

*©.s»"f>C 
/-"A/J •'•)'•} V©- - heir )CD' hm?0 

h ^ h A © . e ^ t m f f i A-n 
h A ^ A * T4- fl^XS 
U-AZH. ^' '/hA'TA °7A* h£Rt\9°l 
t-rvc* OAoo^friF ^ A * ? 
Yicf lA^r3 m w n - r a * i n s r ? 
•n ttab-} •in flM-Mfr:: YlC 
-f-m'iH I t e m OD&W )a>' I 
« n n k m - HA,A ? D h W j m w 
MAl^l ?V<\ t^dM A.GlT} 
©T lp̂ SV mA ma7<£"> PC 
f ^ ^ A A ? © - V7C M - T ^ ^ : : 

h+VA* flflus^* 
£©.P.AA'I hALTV £0>«f»AA-:: 1>A, .P."??0 

A ^ W © - £ * A A " (]HS A£ ' T W C ' K 
/"Am*? T i m s •fAT/' 
(AT0*-?0) ©A^ 

haDrt)<Y>): ©fH\ ©'AT 

MsM* .PA©' V©'?" n°'lA"> 
m ^ T . VTO^F A.& ^ T i h'WH^:: 

A m - M h , A-fl flA'> 

(i) n ^ A - ^ ^ v c y r n a c t i t ( n -is 
hA,^ vnc) h + ^ m c h -

( 2 ) A+mC 
flCf ^ A i lT£ hwm<\ AAVnc 

pvn^©- a + A a - ) 
K j t t I pvnd.a>-

vnc: : (3) flA^A?15 nh-A r m 
. P M ^ T ^ vnc9 ©£ ^ HIV H^'/'V' 

?tm 9°CaDd-
^•h-f-4- A-n^p mw) ht\<t>?°i pnA^-
v:'.'/ / A>-> h f > 

1^-V A^n,,'/' AAVnc A ^ P +70.®'*) 

W P 7 vnc: : (4) (IHS9° 
9Dh')?:l- h W ^ A i ^ PC H (D->C 
/ ' I ii', l ^ R T © - A T ?XP7AI> H W 

7n.-J-p n ^ ^ ^ .e-n^fi h ^ n ^ c 

(5) HlLjP ^ ^ ©'AT 
A.PAu- Vffl- A^^^U fl7C.Pr 
^ n c A t 
^ i n c A t p c fn-nc" htn/"^ 
P - f - T T A ( 6 ) P^A-'> ^ ^ 

hi®- VHCh-" 
(7) A ^ m ^ A A yu^v P ^ ^ n - ^ •/•:','V11'," 

, P " / A P . ^ . A / J - ? 1 5 fiu-'J PUH'> 
h p s w f with ntAA- n ^ A - n ^ 
i')°16(D< p^i^n*^ "i&Ti-

P<"LPWa> 
hwizamTfr hrsAfr-.-. 

hfiU flA£ p ' f ^ m a > ' > hA')</'?r 
/ " A * a t j i c a v . M ® - ^ 

°?-"> PA'WR. pyA-n £,H A^. "I'hPC 
h ' w ^ A A - n - n-flM'f©-
F O A ^ plh 
n^A^^v-^ vnc - V7C 

tn+h )1C PA?15" h ^ i A 
p-MA^ °?-)m, • n n - s £-"}7-> 

1. J&U A'WFR AN-^ O D ^ T V7CT;F A A - ^ : : 

OdT'-p 'llC (topic sentence/general idea of 
the paragraph) A.LD ^ ^ ^ 
WCTIC OdW )1C hWU"i-
crl:(»-:: 0 A j i P h W X 

oo-ff t j f v y . 

ffl^r A.OA Pffl- hW- ;\C,A 

hlZVM PHCf 
.PA^A-:: hfiU AWP PHU 
H A ' ) ^ A^. HTC l 
V7C V©-:: 

2. N ^ A ^ A * P-/-7A 
VmA yA-n h W ^ 

^ m n ^ n ^ A ; . P-Mfc- yA-n - ,£(;••> 
F ^ M - H-F-77 

- A,>nPu,)91D ^ ^PHA:: OftU 
©-AT A©^P°©^ AA££Afl* ©-^1 

© ^ - ^ A I ' © ^ HAfl^ f ^ A ^ ^C.??1 ' 
^ inCA-t hA,A PC A-flC ( x 0 0 ^ ^ 
«»<P<P<\ <">cn<t>fr W f t P'T./T^ h&WS 
n / t u Ky^x © - a t hm-n 
h££ A R : : Od^-f- "llC W-l'Cfl 
P + 7 A M © - P © ^ ^c^rr httf © - AT 

r/D^/n-f: V©-:: AAfLU V7C 
^ T C 5 M 6 P-f-7A^ yAH f̂ P h W & ' y 

J & ^ e n W A : : ©^AT "7\'/' 
jpa-to n e n e yA-n h h w z . P C 

n ^ T ^ h n w ?\tLv ?"is."IT 
yA-n A : .P.0?^?0 ^ ^ hW 
?hW) hWX P O d t t YlC?'f W f r A^fflA'} 
T i r am / ^ a t j OJ&T^©-^ 
A,>na'> a a ^ A A ^ ^ y A n ^ - ) 
A'TAA^ n+7f l©- a°yi£ A^A-MA? A">A 
n^l?15 r iA hHm'-ft" hhf»c 0//I--I-

Q.&HA A^ 
WMrtJFa* 0/.<bi' V7L°-f M m v : 
n.V.'VV" . P A ^ H ^ hiHA-r ii. '/,-
M-vonim)- fllfV- h w ^ l ^ h c hnv A£ 

n ^ ^ A , ^ .PPV©- hWX A^AA, 

^ A A = : n^A^, 041 ^ A * P+T/H©-
^A'K^©' V/C V©-:: 
o w - i - *nc n"19° c l w i n ^ h - f © - a t 
PATA©- I M . I - A.hA'h fi^AA - A^AA, 
*£9°c © m - f v H nvmA Xrc © ^ 
•Off- ^ T C : n p f u ^A^ 7.H. ^^Cf 

... Rrh^©-
A ^ r r in ^ r c ) a ^ . ^ © -
Al'/'r'-J'') A . ^ ^ - fAA: : AAftU °7mC 
AAn^-:: A'TAt^©^ A'J-f AA') 
n ^ A A , ^ A^. P+'>HAHA©-'> 
0.)1C'~ (3) OA,AT" nh<A P°7A m.'Ji ' t h f ? 

J ' m ^ T ^ vnc4? ©.^ Pm,4? ^ ( i h A 
^ odcidqovc W j f t v . 
Am^A^. P u n © m * 
t h ^ A 0 A-n^'P P0A> 
vnc=: nilS9° m w A,-^ A ' ^ A V 

h ^ " h'flC AA>nc A ^ P 'f-7fl©-'> 
AA^Ah^? 0 " (hW 

a w A* f i ^ ^ T W 

hUA^r-- hmzm.ft &ai<t° 
t > ^ a - n+A,e 

PA0A£" RrhtLFf: :) 

c r o ^ ^ P ^ u a 0.V7C - n ^ fDA-r"}-

hf\:: AAH.U 
- f - v n a v ^ ' ) hW£<t>)t\ ?A/tU A^, P+m+A-
V T H ^ A-fl A'JA ^7QA:: 

i h A A < 7 © - « H J A ' > : : P ^ © ' ^ A©-
PA?15:: PT>4a M ff7A^ ^ T P 
h&FM":: T* ©-A/TH 

P'T.Am©- A©- "?©• Pm4-©-:: 
np^A-f-? n p h s t ? p ^ r u c ^ 

Ahnajp- f m - n ^ H - n : 
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i n t i n 'fiif ii.-yj- OA-A-
•f'm9°ya)- ( l ^ w n - ' l - f l A ^ r 
tlti&ay) t i f f o rt7»A-> A W T ) : : 

A-n'h'-'ffl- n - n c ^ <D-AT 
A.a>fY<7> AVAIA"}" AVLU W - f i 

aMcfi '1 nm.9: n r ^ A : na-f-A-n 

nc»AAA-> • k s t W - F AJS. 

?aip0Dn)ah <MA A.e,„e.A9°:: 
J&U y-W- bA-H'AHA £*77u 

aiznih h'M^, 
Km £ r t w c 9 D7C - / ^ b n . 
UA"7;P> A£W'C 
A A i n r ,eu'> ^ A . : ^ 
P^/ffi.A'T AAbA'} f w a j - l - c Yfii 

A<**MA9 A"7T4--7-
ncprrv> t n ^ c ? y*A-7D ii, 

aa-ma-h 
h j ' i c hAfflm-A* flA-MC £ U A'Wtf 
T<,'* fl.&lf'W" f l t a . A h f 
P°7.AT P A W T'°7C .PAftf" A.G"°AA7D:: 
A * W C 9 KWhtALW SX&v 0//h'l-

VAO-P f m f f 
\ & A t m n - > ? n : : y -A- r nvo^-'b 
cih'Hp^ A.& A A ^ r v m - P A W , . 
^e,A h l t f a v O d M ' 7VC 

,-JC nA.e.e-fr n ^ ^ 
7-p/,a l - M f i f A - A9VU1A, 

V/C h y - A t ? ® ' PC f - N ^ W 
n^ lAm- ,s)>A A.l/"> ,eu P<r7t»<> 

7vc o.v/c 
.P7A7A ,'J'A A . A ^ 

£<77° ".P.0??0 • ar>:hMe9D:A'>.cLU: ..." 
n^'AAA-7- App'-fr - v n ^ / J ^ ^ j -

AAA'Wtf h n u DA,& AV/C 
An-) j w } " 

A ' m . P a > A (Dfrt-t-lg..A, 
t<&-> hay-cry Kmna't:; 

A ' ) W 

A, A, 
A"D<7A* 

ffl'AT P ' m c ""TA'fY.C 
A „ P . W D .p'> ? - M Q n + T-'7C A^'-'/A?,-?0 

,&U T ^ A,e .&CD-AA:: fl '7T7° (l '> 
MxM'f'rt- Q<hc.?-1-

n y n ^ n , ^ V"7.e//»;J-

(\«oa\(\X .P7Aa/AA:: ( H m f l 7 t 5 f 
A9D'>m^Acu* y-A^ hlL.P 

HA.& m-a)--} H i Q ^ M 
LhV' h.P'lW a),e,9n W f f c 
W ^ t i M - ?Om</>9v( lW}:: f lT^A-

^ 701-:: 

1. TC(l'> (l.P.^-I 
AH, AfK> h^a)" AQn^ : : 

2. A,U"> - h a f t fl'ftiR' K M 
Yin 

3. A"flA"> a w SC HA^ni 

7D'> .eA n ^ A°7II.C ?o°£<l>Qhi 

hfrntn- i-n-f- ic p M ^ f c : 
M^ A4'ch Ay.P.- A77I> 

-n.&flffl' 9 -TT AA:: 
(IT/HC 7^"7,&A, "?T7D}'-) 

r w i s u t f && AP A 7 q n ^ 

oDH)<l> \Y6? AAA©' 

A').e; r i ? / c A©-
• A,A a ry< ' , : ayyr 

A.97C 7-^H7.e,A, A'>AA'}:: 
?A9- o^-l-W 

r M ' t ? hA.A ;JC A<?|/W? 
aoC\'lC <J>?.9° OA- h9"-fl't19" 
v-i-A"°.e. h ^ c - n ^tf 'vJ-^ 
"'•p/.u «7*> nfflLPA7C?D y - u -

AA-7- AP i - ' l ^ -
&v hhrt- nh/1-m •(]•/'' 

^ m r t f ' M W r h W - a y y 

.PA- / h u n T ' ) 
.PA 7-p

I.e, AAff. 

• t t f ' f r f f ,e,U m-b 
YlC CW hlTi T-°7V 

y7C P-f-^'Ah-7-') A^.p.y"/ A>,-> 
PH.U') ?,Vh-<? AH/J& ".PArn4''>" 
H.y-f"} A'>.P,-p

i.P\^> n m ^ ^ Orh.e, 
^'TA ,&ir> -n^ .A 0 ? A ' ) . ^ A®-

Am-
A9rV A'>-f AA') - 77C ^ ^ "A-n^ 
AAhh-A A'j.p.nnAffl- ^ - r -

POA^ n-7-A.a?15 

PA,A,h'7-c?'ihA 
Am-^CfT-'} ;J'IM' : ?+<"/ S.ayyj° 

,'J-lin-:: -nib ?-baV/.aV}9°: 
T'/."7' ?i'er?da)'-}9°: ar^-ii )m;I> -n,^ 

. P M ^ l t a v w :)-im h r A y-A-7" 
rtffl- £'7A-7- f W - A y - U - n7-^a7.6A, ,P.CB 

• M h c "nc°?T - A9 bCAI AA'fcA -
A A b ^ : A,£ "7:> - "7A-fc: ..." A.PA 

AvAA^-f') A.Pnh') 
a w i v v/c ( IT$A ^ A h ^ -
©•AT Pmc/'Ah-;h'> P^DAA f & l ^ r f t YlC 
s v i r A .ew: - nA"?nn-
•n^^A^A Ab fl.P*>A h/>A-> 
P''7..P.^'> Au-H- "/HC P ^ i ^ f f l - : : 
rnttpy'f'} 7^°7 re.A, Aj-,e, T> n ° 7 c v 

Apy"/ n n M A * A J W 

- by all means -
ASfcr* A'f&A*! - 1 mean to make 
her mine - P<W>>ACD-
K^r^/913'' 1 mean it really, 1 will leave 
no s tone un turned , P^AU 71U A.e,£A? 
Unders tand bro ther? Oh my God, 
h°llUv(\rl^n 9V'} A®" VU!" A.A 

H'/'AA- P'LH, 
P^A-7- ?(TT}'})-b h"ldr ... 
PT-^^&A, "/7C:: 

^ A M P ^ s -nib A.iry ,e,}'-AA-:: A ^ m 
A . i t> - -7-bb.e, 

•7'C7'?d .PA®- .sj'A flje,?° rh/ 4? 
a°alC): -Hlh a0cri)d 

A . m 

A^/.P; y ^ n ' ) A .y> .eT-AA:-- A 'W) .^ 
HAbnaP 'E t d d ? h ^ 5 ? ^ 
,&/jq'n'>9 a ^ A ^ ' KW'ic a -
{\cro/\<l>Z]> Wl-b KM (L'>y.->:: 

AC"?T )(D- frankly speaking f m J V 
A ^ 9 / C P A ^ ^ n / A - f l M P^A-^ 
AUA^ ffl'7 A^°7AT A.P')A7D:: never! 
Because 
A^U'lftlhCl-b oTidM M A f h h-i-qA 

P°7/f-A A l ' i A "7A-7- 70J- - ,&U 
.p.°77D A .y> ^ ^ ^ n / r t - n 
-t-Am-a)' hf£"b9°<?:: C A^.mC 

n h w ^ n c i d A-n ^ ^ 
pA.Affl-') ^7"?n/.A-n crD%.A<e 
A.e-7-7- -flAffl- "/fl)-:: fl/LU> 
'lii, ^"PTA .P7D 

^ffi-C A.&.P.A?D:: 77C T ) h$9° 

9A'>^'>?T' A W 
rn/r- f l . tC A, A r n . ^ ^ ^ 
.PHVnA- A'>.P,y"/ AV.T- ^ ^ 

- 1 mean 

A7^'Ai> h°7.A flj.e?° "OH-
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A ^ ' M A ©JJ910 HA,A 
A./iv/'(V7° A.&mtAr c m * A ^h'XP* 
npo/ .T-t pn6£- w^rZ-c. 
hO"? P"7T/-7- t . P £ © - A t 7-fl-KA "7 A* 
Vi"' - have you got my point - A7'5f H'̂ i? 
(?•'!• Z i n P9D;>7'rt? 

(A?J: Alk> HTA<H- o w n * ? " 
h T ^ ^ A ® - H-M-^ ' 0"7CV 
AX/A/H1^ K}°1MI? - O'lCf PMP7C 
^ A T f A>A©- -'l-hZ* P<nLP'A'©- 7-p«.e, 

< n •;.- iJU f ^ A - -/ 'A* CdA V®' by the 
w a y " £ '7A* )(D- r m - -
A'>°?A/H? h?<D^ aoftW'CD- 0<"]CK: 

A A-i M n n n - y r P.<>A* h w n <v> 
A"}+©©^ A^AA, - A'}£' A©< " you see, 
he is not a man." "What are you doing 
here, you are not children." "This person 
is cooked!" "Tell her to prepare me." 
MltV hAm-V-K- 7nrW> 
n^A.7 hrtnrt-flWffl- PAX/A/H? 
- 0 "7C? '}'7'7C* P M r t f ffffl.: PUD 
W * M : m : nA4«* A">£-
PA'^A/H? - K p d A©- mtLV OM'-h 
YlC'-f A/MAV P-/Z.A7 ©•'} 

h ^ r i r i r A£7A©- £ * a a 
©£9 D pt©A"/ v /c - a ^ Ay..pi 
£ * A A " (T/ftU O.YlC? A.AA P-/V.A7©-
?Oa'}C^o)' " <APi>: AA* A©-

( ^ T E W ) A ^ A J V V©- -
°r> tA©- ' iA1/ 7 .-J--1P V®- -

rn") •,©• ©.e^A 'H'>3?,Cf? A.A <?D,> 

h f S U f h p V©- - A W tffo* 
h'}fio?> A f l7A* P^.A7 P2? AV.tf 
<»><>BUC •?©• A')-1U A.A P - h P ^ m © - " 
A"Kl> ,PA©<?B © £ 2 ? P<"Yn-
PA')£? )CD':: JZXe} 
a A ^ © ' A.&7n©-?D - Pa 'iT7^ffl- A A £ * 
"/©<9! A £ * hAlP1/- 9°') A.U"?- <£V 
A©- fl"l?D PflAA A©- - &U") 
A.Afl7 ?"*U-e,(D' *nC PA?D" This man is 
matured. flHA "D AA?"C? . e z / n f A " 
<AHP# A A t £ f l 7 'Yl^-h 
A f l7A* V©- P ^ ^ ' A © - ?DAA,.P-]:'>" A.P 

A'>-1U A.V7C flAcr7 ?D"> A.7Q©-

A.PAK- <WlA,*©' A'>°7A.7IV 
P£ni.P©4-?D - r A W A : : " 
amc a,-f-T-'> 

p,ii'7 A°?n-n aaa>A®-
K> •htm'} A'LIMV' <\<?<H:}:ih 

W0?*?)!'} MWWi rhW+V a)-? 
Aje.^TC?" (K?Y'19° flHA A')1?! fi'AA VflC) 
I A-flA 

vnc : : A > n * A © H ' h " 
A'^^.'J -ntf-PQ MHVl <̂ UAA 

h A m W 5 Pffl-CA 
Hf/D'> cnu7>, AKP AP-M<7n-p/-
?C"1CC? .PUA f L f l g P ^ y tfoi^^^'T©-
°?'> Ar>°?A.H^ <"nry} A-fl 

(lftai*'}<n> p /̂.A©- A7AA/T hVUtfi*? 
*1(D-:: 1 feel it; we feel it. 

"/:',• Am^^r PC 
Pa'LPrPH" -nH- )'lL"'f AA-" nih A,A 

A H ^ ^(TCA'C 
P^A'> toorrwt; n ^ A 

XI/.r P"7̂ .C V7C ,e,hA-K n-l-ffl'A "77.T 
,&htAA:: A.P.7^ PQUA ©^.^ 
nM^n'S aoo,.)^. A"}.^* 

•nA° (WnP*:: ©,P,̂ A ri^"AA:: 
p^A'> n"7©<K A^A h-nc 
n ^ A m * : : "A7n'A'A^ .PA A.P70A hOAA 
PC i r £ A->nn'd" .e-OAA^ h^'©- nA-M>C 
PS*' A.l/"> P°'Z.-hA PA?DtT nziL ffl.^^A:f> 

n^ooAA -n^^' - i - c n & W A'^'ffl-
V>:- ,PA'>'> Ap'l'©''> AA.A 

AAQ hcDir'> .e,A</> (inn®' A.e 
A - n ^ nAn.-r-T- •/©• 

Pa'i.Pfrrr>:: h?©- - - -OH- £/DA;i;AS' 
a * a © - t ©,p. © m -ntf- c p y hWr---

A ^ U A.HA ° i t \ a n ^ 
fl7A.P.°? A.e / /n r A^/A* A,&.^A?d:: 
np^.c?;. ^AfiAA ,enAA^ A^A i r n o 

A p ^ ° , t \ a i h M . P©A 

A°?n-n •?©•:: 
A">'7A.'HiT">9 P^OA©-'> 

-n^A? 0 ^ ©,e. •n'>a7c 
.e-flAT As''©" fiU A.U"> 
"/'> A'>-p/.'> AP.PZ.mm- A,A©-'> flA^A©-
"/Affl-^ A.e A,e,£A?D:: A^'^A, 
o"7c^ ' A P + W A,A n*Aj& 
flAAÂ .A'Z. "i'l!^ *C7"?D PA'A )(D' -

P-/-^/ A9.P:C7'PA'>I p.0?'/1' 
hll.u A"7.P; fvcD-n).̂  

? ° i r J S C , — t t c t o n * A'>7Sr-'A'> 
- n-i-A,e. A,P©AP7.P.?d 

n . m ?\'>t7A.,Hv'©'> h^/c'^ffl- PC 
AP<M<M <-hnifi-Mr M c : A'>°7A.'H uvc 
,PA*t> AAIi^AAT-U- .P.V. A h^A'-Hh 
Win-afifffu- f J Z ' f f i c/°'iieii? ©• AT 
.PA'-̂ a- PUA crI't̂ 'Am'}<7 

OAfl,* P̂ °l/"> Afr7,* T4-
V/C PA©- ©C* A,P.P,?n*?n(i' h^A PC 

V©-:- P̂ A'> AAmA'f-
P^'LPA©.^: P̂ A'> n'̂ -̂ Ŝ" ©'7 A"7.P; 
AAmA-r- pni-p«y> v w i - a^ 
P ^ P A m ^ T ^ ^ iTWT 
?al?t\dalV A AH, A.©7.̂  ^7QA:: n©'Vf5 
•OH' AP/J'P- o v p 1 ^ 
P t f7.mn*n'> ,&f"AAVA - VvY-J-T-'n 
h^.A0?"?®-:: PA'^'/^T'} A'A'^ 

nn.p©-?D A'>-n-l- { M R C h • • 
KW p* '/.p.? 
Ao'> AILU WC - © ^ a - f ' 

A.&Vo.P.- A£<t>C9°:: 

AAVflC A'>A,? Almost fl.nvfW5^ ?D>> 

(7-^fl7,e,A, ho"; A,e,^C at least 
fLA '>£7fl^r P-f-'A'A ATAT'E *'>'flC .e,^.©-
VflC:- .eu Pa'LPAP"> $->$a)-'}9v h A a 7 © * 

flAU-H- A,e P ° U m O A,A 
A U ^ * "/©•:: A ^ ' A©' ( 1 M 

ATA'P'fi ^ " m n * 
^ r r c n ^ A : : A^AA, A?D: °7A: 
tffl-Ah '7A... p°7.nA">,> r m c ii()'-A":)'-
nA°?na A,PA*-ih VIA-K7^ Au-fw- ^TT-
^LT^'A:: "AMU A ^ A.& h ' } ^ ^ ' ) * PA^9BI 
PA©-?-©- .PA7C^ 'AI Ai, A">^0">h-
A7"}£ m f l f f l PA^>I A:^. 

v t v a A'>+nA©- £ 7 0 vnc : ..." a n A 
h M h^A-'-f ht\(,onlrrl9D 

tw-H- ^.-J-jin^-A - •bdri&Mw h'/j-n 
A'>T? ^ A * V©-:.- ( * h h A ^ P^'A* 
^ m ^ f 
h'M-yfc AZPAW: A.'HdA->: 
Ah©-'},•>'}*: (1PW:: '/XA. •?©•::) 

At least fLP'>A a^'>A rtaW TCtl'H-
AAh.A£' 'nn.raic nh-hy°'f Ahnn. 
A.& A/>7,j? P.P./.7 ^ " A A ' f A : : 

Mother serious IH, h a * 

Pcountryside ^ - ^ " T enjoy 
A.^C7£PAl>:: please AA-"> A ^ C ^ A l " 

T! -fl^HC O^0^.') A J Y m - f l m ^ 
happy flM^©' 

f l f t * A ^ C T<? understand 
up to now ^T-f-'} hLTV well 

and g o o d n^l?10 "/©- £A P ^ A ^ A'A -
really really— and A90£TAU' properly 
communicate a7£Z<7 A">.^A'>:: 

.P.'77° ^'>'>9° A©- interesting 
.P.P.CPA - because ^ H O * is a 
spice of l i f e " not only that .P9D 

A^^A?" in the fu ture we may meet HA,A 
article! you know a kind of that, 1 mean 
there are 'AH' P ? 1 ^ ? ^ * © ' things that 
could give sense, but for the t ime being 
^ A ' / n n ^ * ' ) •/©- - na&:r 
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>1*7 IIA7>: PifcTMl ( y 

Woo-} \\ax>'} 
PW Woo'} hdZ'l'bS 

PC GC^'I* f<\:l'a)'} 

swi i -v Aje, yml'} QUA 
n?fCflj-s n * ? T r t x i - u i y.iMh"-
n i i u r OWt"}'- = 
T A f ay'} = A c r : a)- >... A /- A 7' 
W A " r v m . o wol' 
y.iMAi p/oa)- -i-a« y,yct\n-7-s 
J?, A ^ A : £ 4> "I A I y, 7 / "7 A : 

-i-iri-tin-V- = ov,y/<i>y oa»/Mif 
i f ? n A ^ T ?i7'I r / ^ m ^ A.7AJVA 7-
n ^ A A a ) - n"v,i--7 f . / A ^ A -

A.-7-W h'}?S\t>ay A<7£ m + A 
m i ^ T aj&?<£-7- n"/c n,-7- v-r:a) '> 

P7n/oj- UTMI '/'A 7* o.j 
7f1/flJ*: h-fH'-'i' '> P/HA I hllCd-W} 
y.\\6 G\ \ A '/£PA«>rC-F- '/ > 
n 7- 7• ^ .P. flJ A A I 

A.£CA- n . m ^ ^ f l ) - / 

je, + ^ : je, n a- i ^ y 
h'}yn6ab n-7- /n , -7- : r u » l c -
woo-})?:- n n A a M - n A 

n n P. <L' M> P3 

aiK-I'd. A7 a ) ^ A 7 ' ^ . A 7 7-M 
7-n-f P/h.P.a)-)' rA'I'A'I'A a)-AT 
p<7.7n-n-7' A £ i r > 

A 7 ^ 7 - - M C P < 7 . " ° i " C 7 . n 7 -
7.11, 7 f l C -

n A-PAS 
A<7L'7" : "Drtl-e c- : <,;<7'C ^ C W ' 
£117- A A + 7 VIM-9 
r"hj?,fl)7"'> OaWla)- .PaJ-̂ la)- -flAfl)-

A**?. flh7h7- AP7^r-fl) '> fUJaMs 
y.dM'Pt* n<7.A A7Afa)-

" A "V7-" fl a> A m- a)- £ > = 

" A < 7 7 , ' ) ' " A'"/" P A F L ) - 7 ^ 7 ' > ^ - P A ) " 
nhT.-/^ r/.H'-ia)' 
hoo$a]mc ab^ ? 9 n r } y C t ) W ) ' } 
I H ' H P N / A £ P ?I/«7 'A.7 'A,>D R/ : fl)J?,R 

W T I A J M * 7aJ-:: 
A A-n7 ' 7 - £ U A I I A ' 7 ' P ? I 7 C } j . A 

n.iT7-s i r / T " 7 . y flJ'7")-

'7-n A.m^ pi iu 
h ' / ' +^ rnn^ - I-7AF- ?}p|-|57m7m 
n ^ ^ u A.e. AT<fefl)- 7-n 
mO<fea)- ? . ? £ . a b Wh0*!.)-
ht.-i: v-H'ovma)'} my.9" rfooa)'} 
Afl)- h£*C7- IPIA-I- jP-mAIITA: 
nn.u T'ft'H'i' mfl ajj?,^ 7C7C 
A.hA-7' JPW'AA-A'WX* 7.11 fl^A?" 

'> £ r S £ T a)- I- oo a % 

A.AV^ hAA-'} TA Ph4. 

P'J-fl/')' A.P.CA JP.'7"AA:: 

nII.U </»Ah- P I'A£P P A > 
"u-̂ AA ,P»;J*AA:: 

7.II..P7.n; flJ/. h '̂ 7fl) " 
7T/-77-9 

n^AAA-)- JP.7A1A:: nil- A^'V 
P F/o CD- p. £ > S <7' C / A p. 7 
OA ̂ aj/J'Tfl)- 7 /C) ATV^'lTfl)-

I TAA-:: 7.11 
fi'/^Ah')' (\y.a)M-(r my.<r a^'-T 
hVC-hob?" hha)A7- fl'^A 

jP.̂ d^IA:: HA,A nh-A fV>77Cr 
jewAIA^- ATAA,: - AjP. 
?/>-piA- = n ^ ' m - 7"i' Aj?. 

flA- n ooW; )U.-)< t\i.\\: 

yt\o)-} R'}py. y.L 7«>aa ajj?.'/" 
y A fl) 7 A I 'I- m A h £ C 7-

(IP- 7a)-" P7, a)C<> 
JP.AS" fl)-AT ,P,7°M7"MA = 

.9-np;fl)- A >n-7 n'7- bA-
n^A A ' K + A ^ f l ) - A-n/fl)- A.'ill-

-'7' " A A ^ J P , ?i£PA 7fl)-
p?"'7-lL?:ab AA7'fl)-A?i 
•nA» to— j?.u 
7'ACTiC A.rPA;/' P^.hA'7' 7fl) " 

? iP^A / ^ C APA.P.P. '7i'>-/-'7-nA A'}•'!: 
-7-f l 'A. . ." ?1p-/-nnA- foy.ai')'} n ^ A ^ 
p ^ . / ^ n ^ - A.if > p^jp .Ti^o)-
?iAh " o ^ f i c A-nr: P ^ . ^ H va> i 
P h / / m-n n.s"cr ?i'>'x'> -7-.se 
A.P.^.CAr:: rl'A- /hj?.fl)'/''} 
"D74-7- JP.^-JP.n^-A:: 
7.IL A>°ri: n^y/n-r-fl)- 7-n-/'fl)-
"?r>£M.u n^AflM h"i?A\.y n^A/M 

A-n/- A)jp , r A - n c A !" 
n ^ A - 7 - A A -/" n . A h - A - r A - n c 
A A h A AG'S A 7 W - P^M^fl)- '} P^«7'C 
A'} A A-7- " o f l m A Aj? / rA-9" : ' h l l u AjP. 

P°7.7A f̂l)- n-7-^c n^ Aj?,lf> 
PAS-7-- AH-7-: AH-V-: a» = 
-J.f/,-• ir/c... n '̂7'C A.7A6 P.7-AA-

y.v a^.-7- T'^n^'ps' 
-fl AT' -nA" P̂ 7.A A.lf> 
Ann^'fl)-'} 7.U. nA.7-7- AJ?. 7-A-I-

A'JA" AAM̂V 77C Aj'P 
JP.^VA-J iVfab ^.A'PflJ^lA = 
A'jnffl)- mfi-m-n j?.aa=: fl)--n 
A-nA«P 7fl)-:- A A t " A A C 
f l f l W r - Aj?//" "ifJP.-n'A" 
'MWWab ^7A'7" 7fl)-" 
hA.P. A P 7 ^ - 7 : f l ) - ' > P 7 A X h - n 7 -
rhiyh a a ^ " n-1-A.p, y f r c nh.7-
/J'A P7n/fl)-'>S' ,PAfl)'> <7.9 A7/I&" 
A ^ A P - ) - 7fl)-:: 

£ c: 7- •> £ c P «> 7, PIL "7 
pA'.i".i;r... oovA+sy n7n/Tn-7-
A)'7"7- '7-7n/An- ;/'7.> n7/Cfl)-s 
n ^ T f ; ao •"}')''} nnA-AnA7i 

'}77C> fl)H7". A77/fc" 
n7n/ a)<+i- h'w.v 

ifWl'ih ••• 
A'>£ P7mc AS- n<7.S"Cn-7-

A S £ i J A : : n . m , 

?i£PAn-7- AWS7/--7-
nuA-s fl)7- j?.i«-7- nfl)-Am-
-n^ jP.'rtAAAAA- K'K ?iPmSn-7-
A. 7, £ 7: Cl / '7 -9 T '> 7* I; 9n 

nA>£i;i<p 77 PAn-*> 

^ a ^ P T A : : 

A.A J&mJ?.7"PA I 
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"V'hYh m, A£ dWAM* 
S" -'/•" A . A A ° ? / > S 
JP. 7 A X A ; J A ! 

••«'»..Ar > n7A5V h;hmp..<p;l"r?" 
J P . A T A -

? r > » j / > A ° 7 S / c 
A n . . p . f i n ^ - A j 

A , A a K > - h m m - S 
Vfl)-

" h f r v / c : 
,P.<>CS 7 S A .IN 
rtai-v-fc .e.c:-p.A = 

a)?.°v;)c: me.cAa)-?" n°7<v7-
II'jMY:- wnivfc-. 

,sn A^.^a)-

"7,'f- 7a)-S a) A A'H?AA.7- l LP 
-1 £ ? a)- A > £ + •/• n </' V. 
j p . v a j w - a i ? A r tAni f r. -nA-

" n . i f > r j?, if S A = n .e . i f > r 
A£if •i-rc: «tft ?r>?s. Am- </"AJi 
h w y r " •)A<PAV--

</»AAJtI;'> ' /"/"nA" 
j p . t x s a w y . a n^-A- . e . r ^ i A'>:<;. 
n ^ ' A h / ^ A j p . i r > r yATab'} <!>',, 

n-'JAtfa)- r h C S lA-i.'r)' coy, 
.P.7.<VS , W > A - hi [..<"/' 

O.e.'," ••/:•'> hj?>'.";/; A"16'<\' ax>& •/• 
A,pp. n ^ ^ - ' / n 

'/ A > n -/• fl)- 7 7 A / A A 5V 
A./AJVA* jP//uh<i-A" AC<\r 'I'flA 
hS'SC.'J I 

ii u s •/• n . . ( j a ) - / : r 
jp.flj'/s-n'V i 

p.O'7'c: n. .<'«)•</: r 
^ a j ' / ' - n ^ i 

• / ' f t * ^ - n ^ ^ j p . A 
-7"Aa)-S ^AS-ai^AY" 

"" a c o •/• -I' n a - n jp. a ;J" 
AtY.Vmll a i m - l . - £ W l A A " AA-
7 ' f M V A ' / ' A * <MIA 

A' / 'A °7A-/- A > £ i f v 
Aai'I1 .e.'pht i <7"AA '} n n . u 
Xvh-ff A.P, -

hll..P yTiay'i ^ A f t .P.H 
A.P. n.;/: jP.rn.3A" 
/^c: if," jp.mnn* n<7- a-7-a 
''/•'/•c:s' fljy.n.'/: . P / w a -
hiu' n^ /^ ' / j h-n-H: A;if"7/,-

" A.-/- E n - A,nA;v 
iU'n-7-/^ 

" FA?" A AH-/.- £M-lf A A S n - H " 
J?.AS' f lA/ . ' J n</'7, J P . V V ^ - A " ?ift7; 
T f t r f i AO/;" P 'HlAai- "Tim-?" 
cruaa--> Ahc: n n . u ^Wi- r . 

T ^ > C I L ' P ; ) ' 
V A -P A S' A V A A. : 

A ' / . ^ A ' / ' i . u 

i f ' / -
viz'r v w r 

vnc;:: 

n7 +CP = fl)T l-M'C r- '7-.P.CAA7- • 
n r A A -̂7- hjg.* AT'>•'/• n a 
Ah'f")r,<P ~h U •'/• AA.P.AT 

A / - : : 3 4 0 - 7 -
(i) ' /AV7. •/',• n.-i-An-'> A7"m.e»;/» 
fl)P.n.;l; </;TC n^^lT- «/sTC 
Jj-A7.ll. V9nVu"n:l< ?Tn AA.P.AT 
VnC" A a)- i f , " h7°-7- V I . ' I ' C 
S'A9nci QYf?:a\ ?:'/']•)• ,e.7°;> A = : 

AU7-S* av.A'7- ^ y - n c ; AJ?. 
J?»7S*5r"A':: ?iU'7-
^ A-/'A A'7-1 

"A'J-7- AAJP.AT / ^ P llfl)C: nA 
ht.lr-

OA. AA'I'A-7- A.P.-I." 
nn.u A;J'fM' ' / ^ n i 7 - A ' / ' ^ - / ' 

A///, A AS'/- AK AU'/.l 
AO.A n̂ O'/.* n^-ir---
A'>£;/;'> ^ ^ m A ^ - 7 - "7.A-7-
n r A ' A V : 
"ATI; T'bc: rAA 'V'irj •/'Sp^I 
A'>£•/, o r - F - n A n^u-/ : - i - ^ " n ^ A - / -

r / o - f i r K ' / y . AC:A^'> ^ / r / 
A;'A"/J;-S A.n/ssj/-: -7-A'/J'> iv^v-

l i c r . f l f ' / f lJ - ' J A -

" i M - T a r t va)-s nn. i;-
^ ' /vnA, Vfl)-" niLPai- II^d-> 

aV/9: h'7-.'K- nA.e. . p . ^ h t 
vnc:-- nil-}'" c-i; h ^ v . ^ 
jP»fl)AA')" v n c s AAa7,P-.e.n'7' 

.e.y.CAA" "7.A/.-/.-
•1-X&'} AA^n/-'> A-7-A A "7.7;'/ 
A t M - ' F ' l m A r . - J - rP A A " 7 '7-
n ^ ' / ' A A -I:A v-SV-A / -
OA '̂>77- .P»7l,'7'S "7.A'/S fl)-'A'"7 
f p ^ Afl)%P'Ta)- p'/ '-nc: / ^ v / " ' c w -
A.e. .e. / s^A--

fOA fl)^K(fl)'Ar^JP.'/') h"7.A7-
nA^l PII 'V tb'Mrl A7-A "7;|.: 
A.e. A^.c A.̂ AAn-7- "A V/9" 

•]•{)• '/'(K-'V A.PA-r- A.Pir 
A/S-7V •y(\:\'tT16A-i-- Vl'-T- "7. A7-
AC:C: ^AOJ-'J ai.AA 
W K i n A7-A h(V'cu£;l; Vl'i"! 

AVflAA AVflAA pr -7 'Af l ) V 

^"AA-'A'A I 
" / a s 'fh^ai- r A T y'rtrVW 

•nA A^nn.p. h a w i ' m r. 
(\S';C: Wao'i M'H: A.̂ '7-A-: A.A -̂: 

rt.ai'7'nv: A . ^ n T ^ - AJ'A->A- = 
a. iki 'V' . . . a ? T r s n n / ' 7 vnc:--
n a i ' - 7 - 7 - A l - P . ' M ' A A"7A-7- A / ' i . 
an^r-9" nAAA nAC'A... 

A . rT- nrncV'7- 7.IL A A P / ^ C 
A ^ n + a i - ^ ^ a ^ u j?.a-a-7- vnc:--

A (U f\ A U- K1S ^ "T> 

A'7 '^ . f l ) - A 7- ^ j?. ^ A A ? A 
fl)'/.^}'"! 

<<n-7 <P;J A ' / i j . n A A v / r . 
A w . l 

; 'n-7-u /j'A -7->,v- . e . c / r . : : 
A A'/»A n. A K- *7 A<H' flA-

A ' K A f l M 
A A P Aj?. - / - v r •7->/> A^AAflM 

A AS-/: .P/A'VAA: 
A 7 - T . ^ oo-"]?; r(J</'-nAA-

YA. I'-T- A^iT-T- h ' / ^Y. ^/u-V.n)-: 
AK AAA.Afl)- h ' W t - ) ' ftwfm-
h A A AA A'JOfl):- A^-7',"•/'- y."/ ' /": 
"A^^Hf l ) -S A C T n - 7 h.<V<>:All.,Pcn-

All.^a)- v^. j?,A'l'! 
A7-'>h-7- ,P.u7 K-n .p.Afr> w » . = 
^ i n A j P , I 

AC°?U.A n i f ^ : 

A 7 A A 7 -l h-A'> A7A / - r = 
-nA> -nA'> f - / -7S 'T> A-7-: 

-/• <vn ft -fl A 7 " A '> y; -7- n A 

' M m - jp . ' / 'A^IA— 
?if t7; fl)^ (JIIV- A7-70S' -7-'//1 
"h'H>V9n" ao-V9" U-A-9" Afl)-
As-i«'> f " 7 . f l ) £ n ' 7 " = •• u -n -k ' ) -
- m A d W o J - w r i W AA-7" : : 

" A S -7- 7U -I- -7- A A- A S 7 -

A - f l A ^ A r n T ; > A"7'VI- = 
AUA?" ,p .7?A t i c : n ^ u - 7 - q^n-7- = 
AS-7" h - i ' T v r 7- f iA^- n ^ ^ . - 7 - i AS-7-
fA.Afl)- A & '/a)--

h'Pt-ti 9 
AAfl)--

AS-7- cnAA.P.'J.- fl)j?. AS-7- = 
A-nA;J- ArnT.J- A A V A ^ ' i - b -
AS-/• fA.Afl)- AS- AO -̂ "Vy./J: 
IIAAr .P//'^-A h 'WA'tnp-
AS-7- <f-A.W fvh ' J f t : 
flA-A^ -7-AA-7- A^-0. <\-H'9nt\' 
i'AS /:'> ormV<7' A'/, -

r v f l i - n - / - ^ ^ . A v , r na)Ay, T 

a . c n /- a , ^ /.- a ^ c n ^ - : 
/ i i r AS'-7" A h AS'7-
S-7- AO'7' h 7 n 7 -
A0'7" A . ^ 'I'A A A ' ^ ' Z ? " 
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n j & n w " HA l/oj- wsicr TP •• 
A0'7- AA.flA 7A'<At\>9": 
P7- 7fl)- v v r i a b AAhllAA?":: 
n<v/-fW" yt\v a i l p oau oAtr 

n p - 7 - r rW'1'9° a i u ' o ) - h a u h a l m 
A07- £ A £ j ? . 7°;/; A ""'A 16?9° 

PAU* 
A07" h7°7-<7 A.A- A > £ " » 7 7 C : 
HA- HA- f<AA (Y'7?a) <l>.+ hiC-

Au7- h7°7- 'r- "A'lP- A'>y.,7- 7 " » - 7 -
<U<-'X Au-fc" (<H> A £ m n 7 ' 7 " ) 
Pfl)-7 T ? " ' I ^ - T ' PC 771 ""£:V/ .7 , - : 

U-fr A.'j.A- A . ^ A 1 

h d . c n £/A'A' A £ A "A" if 7 AA--
hp.c ivr h i nA- .p.coa h-l-vft --

h i i . u r h i i . f r hAu-7- M W i " 
£ U 9 <r>A <7 A 7- Pfl)-A-7- Pfl)-A-7- = 

a)?.'l"l- A'>£ " " ' > / £ ' / ,A7- = 

*J'£?i Ar>A71'A <1JCA'A" A7-A^i'7'fl)-
Afl) '>£*r 
"QIY.fl)- £7llll ;V r A A / > A ' > £ A 7 C " 
Ali A an £9" 7- A 'A' 

A < 7 . £ 9 7 C T 

n£">.yf, "«;h;-7' nh-n-7-: 
'/"> P£C/JA 71P f Aa) •>£•?" 

/•An-7- : 
•7-£CAA'^ A'>£fl)- £ / A 0 ' ) AP- = 
M7-C A.P.fl)£ ;Mr'S A f . £ " 7 VAP.: 
a ) '>£ ' / " AA </'AA PA7-C 7AH 7fl)- = 

P A r m c V A;j- P O / 7 fl)-7 7 a ) - " 
ASH' fl).Aft on",-i': 

'H A&. A."»h-7- 7Z- A& •{•(/t)^-'.: 

fl£C7 P'/\P. ARC 
> > £ C fl) A T . AH ' 7 " » A . A 

p "7. n a a)- h >i n n. a -7- h a •)• 
AP7-""/7-H '7- A7-7A .3P < 7 - w / A n 
Pfl7.*/'C flfl'7- 7a)-:: f l £ C 7 I I "" J 
£ 7 7 u HC ll;J- 0)^17-7'- P<7./A'771'7-
/"<?: / • i f V " A'>^.'7- AAA^ 'A 
A'>4.U AA7' i 
"PAH '7"»-A,A A 7 h A / - AAflA'/" 
d C ' 7 . 7a)-= 
n £ r 7 -h77i - r - n . p r p £ 7 7fl)--" 
•/•mA h£c:;J9" 
""Ah- 7 - £ / . PA7H.C ^ A'7' fl)'>£^"; 
P ' l / / > " 7 C A ^ I/-A7-5/*' A A f l ) A £ ? " : : 

A#: ' "Tf l ) - AnrK.Z-l? fl))£-C9 
H 7 £ P ' 7 . f l ) A ^ 0 ; f f l ) - fl)A£7- £ 7 7 ° 
A'>^.U 7IATA=-

f A I I"" ' / 7fl)- I l"»7 A ^ n ^ ' l 
fl)A^ All"";l; IIC-P-

Ov'J.J- 9" 'n ) y /• h -7- f l ) -A£ 
7'f'Tfl)- P^.^.AA- II.'W A u 
7IAfl)- fl)7,A<PA=-
"A'A'7'n, APfl)- A°7P ' I 'AA^l 

h'H'}9" flJA^U "«AA5^:" 
H771C P7 "7/.< 
f./ nc JiA'7 u- wy<iC9" y.rnc •• 
\'-yh/» hy.y(\9n p^.T'/fl)- j>n£-C"" 
nA^T- f l ) '} P ^ A ^ T o j - nA/C'7- Ph4-
7 - 7 C 'hl^.ouax A£7Am'>7'7 ' -
A ' /^ .U fl^A a ^ A P7.PP. A '>£ l f '> ; 
f""-1 ' , - " 7 A A' /^CM-fl)- fl)y.,7-

no'k 7./DAV(VA T»i7, v •!•"'//./:•)'• 
A > ^ 7 - A,-7- 7m"»7 :a ) - P7 0A:-
" A ' / £ A 7 C n c n / , A 
h ' l ' u - 1 
A.'J'TA" A flAA ySiWU-"" 
r<n Afl)-=-
"07, 7 ;^VC. 'A 7'7V..t}- = 
P A7J > 7- A:c:- 7 A 7 fl)-
l/.(i :: fA.'fi- A^ ;r-fl) '> 'PCrnflJ- A a 7A7 ) 
A Am, ' / ' 7 . A h -

A . e . A < 7 ' A " V r 
A ^ r h - ' - V h t J - f i 
y A r ^ i r r v . A h np- A y - n h ^ - " 
Am, i»"7.Ah A f A 

i Ars'A ht\°iy 7n<- -
i r > £ t v > fl)^-7- 7 ,A- ; 

A Am, ;V/^A'7 , : -
"nn-£"> I f 7 > 7 ^ , f l ) -7 '> <k aK- / l 
9" 7 fl)- H L llfl)-.p,.'> 
7A-flrt.l!'fl)- nvn :̂:" 
HClHI 7.11,:-
" c / / n - n i f y , H'>A" n / i i / 1 
AS'7;"7 n;/-7'C 7n/-" 
HAA-I: /-',' Oh-?- Il"»'> fl)7'7-:-
e l w n ) «/'/•/P- r 7 f l ) - Af . ;>ZA ^ 
n / '7AJ?» r/uri],;. h l l . i ' AAhll.U 

a:^:- AA.e.-7 -HP" hn-7- A7-p, np. 
'7.A7;'> A A - r AU7; S7-

hy. l''} anny} .nil- 7 - ^ 1 
PAfl)- A l / " " / -
A'771 An»rV A.-7-:-
"AA '7"A^A7- 7u:Tr 7- A7J 
7'n , f l)- AA')1 hyvu-v n y . 7 , - " 
A ^ S A.'7':-
"ArS 'S" . W Afl). 7 n / 7 ' l 

7-771-A 
nv-c* P 7 ^ 7 / / S ' A.A0'7' £ A n = 
"A/ 'V/'Tl ^i}lfl)-: 'A/ T / '} Ai.^I 
A'/ l - r f /A 'AVA n ;J : 

7 lih7-fl)- 7 lih7-fl)- P7'Jr'fl)- > 
7-'>h-Afl)- 7 '>h-Afl)- P7 ^fl)-> (1^.1 
'7'} ->m/ Jp.m.yfl)- A£/7"7- Ofl)m/»::" 

h«7-7\4'A £A^AAfl)-9 
P'7f- ( iAAfl)- P / l i f . f l ) / - fl)-^l 
A A A. A h l l . u r h l l . f r T7: ;/' 
r '7A,^7v> A"7P7- 7 u h / 9 A = . AA7: 
</'TAV £ 7 7 ° fl)£ 7>7 'C 7T7°'7-

n ^ A - 7 - ^ 7 / A j ? > ' I ' A n T f l ) -
£ 7 7 ° A ' / ^ i . U f . A ^ A -
" P 7 rtr7/ r i " 7 ' C J P . ^ C r v n / . - : 
7* ,/-f« A . " " i n / jp.AA n T - v - i . - = 
y - A . " " i n / n . e , i f > s " C 

^ , / : A A T A ' 7 - 7 H C 7 0 - A , ' > A l " 7 / 
n v 7 ' C 7 - 7 £ t " h i i . f A»inn. c ^ 

P7..P Afl)- h'M.V n-XA:: 
A / ' i .U 7'C:n 7fl)f , 7.P-C7.A: 

P'/"7.A,'> m / ' > A"" n l f l ) - '>4.A::" 
n ° 7 A / - PA£A-'>S' PA,A"7'-> 
m / ' > n - 7 ' 7 / ^ A / A A.P^^P/ ' - f l ) -
A,Afl)- 77° = 
" h w i u h A . e / > 7 - n A . m A n h - A i 
m f . r a : ^ : - O f . 7 , A f . 7 - ' A j T 7 , 
A ' / . P h- A : : " f . A ^ * Z ? f l ) - ' > 
f f l ) £ - A A " 
y . ' 7 7 u 7 m C fl)-AT A ' / - p i . U I f7A7 ' l / - ; : 

A " ° A A f A ' / ' - n C 
hy,A<>9"c; h'/% hno. nAf, oj^- .p.m 
S " C fl)-?!'^ £ - ' > 7 7 / 7 7 / A . A 
A f l ) 7 - C ' f l J - H-'iC If 7 ' P A A t v / ' A 
A . f A ^ 7 « / ' A m 7 > H A - 7 - f l ) ^ l 7 n / " 
A ' > £ ' / • ' > 7 ' > A 7 - A A A H , - 7 - I f 7 ' 
m A f l ) - ' > A P h " " ? i " " A ' > - S A ( D - S - ' l 
f . r / u " 1 9 A ' > £ A " " £ fl)- " " A A 
j e . t f r z - A : : £ - r o - ' > r A ' > £ A ° 7 - r -

fl)£ - ^ f l ) - 7 - 7 0 9 n 7 £ ' 7 ^ , f l ) -

H h - A : 

" A ' H - P ' ^ C V P A 7 1 ' / A A n ^ 7 T A = 
> l £ H A 7 f l ) - 9 7 v i l A r A A f l T A " 7 I A 
n i l £ , ^ f i i W n - M A A - 7 " 7 ° ' V 
A 7 / A f l J - T ^ ' 7 1 A " n j ' / A A l l . f - r -
A A - 7 - 7 V A ' > A 7 - / ^ " 
£ 7 7 ° h'}-LV}?* fl)£ A 7 / ' 7 / f l / - 7 - / -
A . A - P ° 7 £ £ " » T P / ^ ' 7 / / ' A ^ £ 7 - 7 -
P A ' / " : : A ' / ' A A , : -
" A . A . 7 - hlW/p 1 1 7 ' A A A 7 7 M ' • 
£ C ' f l ) - ' / " U < 1 : 9 T / A T - f - i 
A f l ) - 7 ; / ; A . 7 / A T ' f . ' , A . 1 1 9 ^ 1 
J P . U A A ^ 7 ; J - r A . A / 7 - 7 . 1 1 0 ) -
7 . ^ : : " A . A j e , £ " " " I A " P A , A / 7 " 
A C J / m / 7 , / ^ . . e , P f l ) ' > ^ r - "iy>\V"/ 
P A , - l " ' T - r 7 - 7 C " » l f 7 ' > A ^ 7 m P 7 ' 
£ 7 7 u A , ; / ; P h . 7 T f l f l O A " " - f 
< M 1 P ' > A > " ' V ' A ' T ^ A 7 ' : : 
" P A , A . ; / ; A " " f l 7 - A 7 , n i f J h - 7 - : 
f A » l / ' 7 ' / " ' / 7 - n A 7 ^ i ; - ) - : : " 
7 - £ " 7 f l ) - = n . A » i A ) - A h A O . 7 ^ 7 ' C 
A . H A A 1 ? ' } O ^ A ' 7 ? fl)-AT 1 I 7 ; J -
A ^ h C " " ' > 7 n c " 7 A - 7 - 7 f l ) - " 
A , A f l ) - £ 7 7 ° " 7 - / ' n A ! " = 
h'>:f:9" n n . u ' A ^ A 7 , r n n . f A A V = 

n i l - 7 . ' } AA.5 A j p , a J - . + n s V ' } 
h A A ^ f l ) - : h " " h ^ f l ) - 7 A ' A A A O , 
£ 7 i m P 7 , ^ A r A . A - ' A : : " 

A >^ >£- 7.11. <M:0 f A - 7 ' f l ) - A ^ - 7 ' 
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hii^i 6 n, •'/• h -t 7 s "/• p ^ j / s ? 
O" t h- 7 A m n av a-i 6 y 
tiwitofi-n-l' w a s hn£- '•/• 

A JP. if 7 hhhmX.y'fa)-
f V A A f l - R * jPZ.m/.-A-:: 
A 7 £ 7.H. AS- U - l A7«7; y^-im-H 
•1-11 AA'V-

A ^ •/'- era'} A.lZ,^i- 0)-Afl)-
A7&- A h n n . a ^ . p . c 

f .a)ASA-" h i U ' ? u £D£ A7&- rn?} n,-7-
•/S,' j?.AA" n)-7?i PA^-7- "7AII7 
r n ^ & ' l T ' A T ' A P?" - )A h -611 
hfl)AA- AjP. ' /n^ ' - r - Ah P-J^IA- t\P>'1-
n ^ - n AJP. H - r m o ) - ^-7-: 
.CVJ-.P.PA-:: A II aart]:: A H 
-nA/ l 'TA h'/.Wa)- am Kwndcn-'t 
"- / -^nA!" AAV : 

"ibti'V n.(Yin'7- n. t"hc n.?*^--
A7A, A n m « > T * " 7 7 7 ? " A AS' 
hrntf. -i-v-Van." A 7 , r "77C AA : 

Afl)-'/7u'> AA'F'l!" AAh-S" A W i * . 
n^a ' f l ) - A h A A h - ) " w n v A , W , 
A,Afl)- 0)77 "7</>nA" AAS'T 

"ihA-9" nfAn-7- n . t " h c n . f / ^ - ^ : 
'PPfl)-'> . W A " 7 7 7 ? " 

•ncrt, hi LP "7 r v - ->nv = 
htJ-7/ riVf-T-l fL;/;?" tflJ-rn. If'/T-
A T ^ ah f-i A A T > ^ £ -H 
A.e- <]><*>') h i 6:7'7 7 o)£<J.-7-

f ^ . m ^ r j nNc*7«4 a w ) 
7 VAT-7 7 f ^ 7 7 a ) - hA7-7-S A 7'7-

n-^A A(K> £Y.A .e-.-J-flJA^-'A" 
All.U A.e, XAx-lJ} 

h.7 /--^A A,n/ss A /̂.̂ A'/ rc:' 
^ I f 7 - 7 S OA4-7- II^S '-)- I M ' V - ' } 
n h . 7 / - - ^ A f u A 7-A fV-J- A 7 £ 7 n C 
rivl1?" ti^ZLI h'Y-V- /"VC <bTC 
PA.Affl-7 . ' A'/.' 
•)'(}><£.•)' HII. UT- A T ' C 'A',lv <!'••• 
A"7AP-7- A A If 7- 7 " 7 A 7 7 1 W 1 
Af l )4AfJ" P.</>A7.J 1Y,/J-'-"/' 7 
•MM* P"7fA<7' HUC 7 f l ) " •7-S7-)-
A7<*5.U 7HC= ' l £ A ? 
fk/1'aiy.'Ay1 M'P.ero^ ^ A A 
A 7 A T I 
1. '/J A -7- / , ' H A ^..P.A A '•/' m-

""7,-J-S"' 7fl)- = 
2. AO-fj r ^ l f AAS'n-/ ^ : (V'.V. 

A'>*I;AA.'7' AAlf7 ^ A A - "Ao)-^ 
/ ' r ; 7fl)-" -T-c 

All g e n e r a l i z a t i o n s a r e 
d a n g e r o u s , even t h i s 
O n e . ( A l e x a n d r e D u m a s ) 

4 5 V\*<L 

AA-fl71 ;JV»h h ' H W S h ' i m 
<rc™iay huf\)' YiCi n 

h O - A ' h c n > W ) - Voj- f ^ . l f V f l ) - -
fl)jP.A A)-?-

ATH'fc hu>WfcD- o ) 7 7 
A h n - C i f f l ) - ( D 7 7 : f ' ? A 

rh jp. a) a) A ^ i n ^ ft n 

ft^O'/'HA 7 m ' . ^ I f 7 Aft-n7'7:: 
jP.ur A ^ ? " 7 A AS' &Dti tPd'l' ,i-)' 

JP»7'AA:• \Jrhft fl 7ir/-7- AS' 
f A S S C ll i" 'riC VM" 
?(\a> t\<1 t W V ' l . M ft'7-^'/;Xi. 
^ I I C . 3 ' 7 - AS' P ^ . f t . T A . 7 ^ ; > 7 A 

A " C ^ '7' A JP, A A • ^ A ^ fl)-
f 7 0 - ft 7 A " 1 7 ^ a i f l T 
AJP.P.A?"" f J - A - 7 ^ rniP.nT- AS' A.-
Ah-AV'7-7 Vfl) " 

fl/rh^n. JJ7C 7'CX" 
ft^^ A . I f 7 J P ^ - A A " JP.U 7, 
h A - f l f - ^ ' P (<i>7-u) ^ C 
? " 7 r T/Vrl- P A f l ) - r " V/rYltd 
ruiin? A7-7'ft^ft, \,aist\?> 
ft^ ft.lf7 

n ^ ' U j 7 v.-7-u f / 7 f t ^ / > va)-:: 
^ / r h ^ f t . f ^ ' f t ' / . h ' e Afl)V-7-

A j P . ^ A r - 7 7 C ' 7 7 
Afl)-V'7- \ , a x U A A7AV 

Vfl)-: ^ A f t ^ S tf-A7.lt 

h ^ A f t ^ S ' A 7 7 C -'5.7 
U 7 / 0 7 V'l " 7 0 ) ^ 7 , A7.C 
A7.Yi p ^ ' ^ n ^ f t - n m ( ' i -b tLOT-
Afl)-v^-) A . e . P A r - A H . u r Vfl)-
n A f t ' l - ^ ^ h ^ ' A f t V S ' 

h ^ - f t . ^ ' i f 7 -7- A a ) - : : 
^ A f t ^ S ' "17 .PA 7 ° h A. 
A . e , ; j - f t n r i u- A h 

' I w r * A A - 7 ' " 
^ A f t ^ S ' ft.7ft(ft.p:^C) :1>CW 

ov u> £ •/- -1',. 7 ° h ^ ft. 7 fl)- = = 
V Ah-i'/'r V ft o r - 7 A 7 7 
P h C h C Aft A 6" ^" f tm-7-
7fl) - a i i . u pfta)-pfl)- u f t -n - n * 

f ^ . f t m a ) - ft.if7 
ftfl)- tfft-n hll.U A 7 7 C P ^ ^ P ' 7 " 

AAfl)-" 
^ A f t ^ S ' AJP, ft.^CftS' 

Afl)-7'/-!r' ^ . 7 A7</'ft;J>ft, 

ft.If7 P ^ . i ' ^ A h ' l ^ ) 77C A7£- VI 
UI/HT? 7 ' A - / : h 7 7fl)-" 

PA 711. U IJ-A7- ;l'C'hH°-)- 0°<PU£ 
'7 n ^ ft H 7? 7 -7- 7 J?, ft m S' A = : 

V Y r t f - b r Ptf-A /• AS' 
Aa)-7'/-lr" ^ . / r h ^ f t . a ) -u^ '7- p t f f t n 
r u ^ c n ^ A f t ^ s ' fray 
era u> £ A .P. fl ^ C h II 

Afl)-7'/- lr'a)-7 x/rYMhsr. 
. P ^ f Y A " 

'7-n^ ' / - f tn 'E7 ' ) ' A 77 Pa)-,e,,P,-7-
AS' P h C h C / » a - h A ft A 6" 

: 77 P ^ . ^ f l K ' l 
Afl)-7-/-lr" U'tlQH 7 ^ A ' / : h 7 / ^ C h - M 
p ^ z / x 7fl)--- n n . u Aftn, a ) - f t T 
TA, ' i ' - 7 A S ' f t ^ f l > f t f t 7 = : P T A . l -
'i'A'7-7- nAh-A7-7- A.P. P ' h w t h 
P f t ^ T - ft-nft-n ( g u a r d i a n s ) 
J.Aft6"-7-7 'h"/?.al,LTC II ^ T - n A . h 
n ^ . A f l ) - / ^ ^ f l ) - Aft jP.-FS'A" All .U?" 
7a)- ^ , / r n ^ f t . nnn-7- n i 9 ? ( D - h / 

m i - j.Aftt:: '7- P7n<--7-" 
P 7 ' A ' / : h 777-7- A.e. - / -^n/^C-F-

^ / r j i ^ f t . ^ ^ P l f 7fl)- P ^ A f t ^ S ' 
aowiA- A ^ - f t - 7 n A ^ . f t ^ D A h 
A 7 ^ f l ) A £ - . e . f . c ; j A " n n . u m 
tf-A-?" 77 Pflr7..Pfl)rn- T^A-hh^ - r -
U' A 7 A<M- .e , ( fSA-: : fJ-A'7 '-7r 
A 7 £ - A.e, h l f 7 7 '7-n^-/-ftn7? 7 7 = 
' v n ^ - z - f t n ^ h i f 7 7 /{.Aftc:^- V 7 -

P T A, -F- 7 a o w £ p < E Uf t -n 
h A C f t f - h ^ - f - * (nAh-A7'7-
^ D ^ ^ D l f 7 AAnT-fl)- h ^ . H A - T'ft-7-
^ A f t ^ T - ) - AftfL 7* n"7a)-"l-7-
n ^ A f t ^ S ' fl)-ftT f i - f t -7 h + t t 
^ ' V n ^ f t - n ^ " H m c A 7 - r - A A 7 " 
n II. U V" an u> /. '7- T A, -F-
Ph4 .^AT-f l ) -7 ( w ^ r f : a ) ,d -£C AS' 
/{ .Af t4 . ) A 7 £ - A.e, n ^ h - H -
h t f - A - ^ 1 A ^ . ^ n ^ l Atf-A-^1 n ^ . n K -
OVWL-> nAfl)- PT^A'/.'h ^ U ^ C AjP. 
n ^ ^ c h / / 
p A '/- h J . A -7- ^ 7 ° Yi ^ ft. ? 9 
'7 A fl)- S' 7 ^ A f t ^ S ' 
• 7 - ^ A A ^ : : AS'ft A7£- A.e, 7 7 OJ.e.ft 
-/-A^JP,-/-S'A? A7£- AjP. h l f 7 7 • 
ih A -7- 7 ^ axl '7 n ^ ft 0 ' e 7 7 = : 
' V n ^ ' f - f t O T ? h l f 7 7 l ^ A - 7 - 7 r 
^AftCI'7- 7 7 i nil.U 7.11 ^ A f t ^ S 
AS' ^ A - / : h A fl)7 ^ 7 ? 
. P - S V - ' f T A : : 
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his Yic A.hA* h£c i* <">m n*,A 
" K > i v a x t ' i <?c\ K W n f t i n ..." 
P°7.A 7-WAA4- Mp'lC -i'HCD-Hr 

W W f f i ftlT> 
AftA-7- tf£ a7An'A' YlC A T ^ a H r 

: V7C AA*?. Vffl-I 
hW-Z* "P,£AA A f t ^ . A " m £ r "AA^ h / T 0 

fl-7- A f t ^ 7 ° " ftHAA:: AX^ V7C T> 
hAH* ftl^AI A°7ft 1ft 9*£C h S flA-
h^ulT> AftHA7D:: fif'/®-'} H0P 
A . ^ H * P ^ A hlfV?" *Dff7C 

-7'Cf H'A> 
h / i u VT-n A"}KC -Htf-

ft^AA- O T ^ T> ^/A^mA = 
£C-N V - ? - 7A>I A"}-<U- m* P14 

Afr^m--} A^ft?15 -nAfl> f l * m-AT 
ft^A-:: h ^ - O T m - A^'AA-

AS^m- H"}.^- - i - ^ c ^ c ? ^ A ^ A<?'A° 
m H ^ m - - A - W ! "P^Hm- M-K." -HA'} 
n.J ' -U ajrr}+ MalQ-n A>/>A£-
Aft : : 

A C * * A-HA ' h ^ H o m - . M - +') h a * 
A * ? * AT-H *m< fthAhk* 

AXP.VHC H<V.*r-.* ( \ M N £ - P N H M ^ I .<M 
- h ^ ' K A : : 7Dt7AH* P H * . ^ " ) 

ao^a)*'-). M * hA,* H*®") S T 
A * T * * * A A W H C ?:VL* <7o*'}nft 
Afth-H£* jaifTAl "?') * " > a * m f t k * 

h&if&J017 ^iT}-} A A ^ ' l H h°lP>* 
AAa7.P®-* PLT/©- LT7 - PiM*"} HC H u m 
-i'fdQSA AH")"}:: A7D'> aOA PA"}£ 

Aa> <JU* Pa-A^T" A n * ftAHA*?:: 
A W ) ^ Mi-H-n A©' A A D W . a * 

Pa*A-H AHA ft<JVn^AI AAH.U 
h<^** ft^PA*? A T O W ) " 
<fu*"7 HA-HA AA*j?>'Y.r - ncCL9° 
A.PA*9D" W f D 07"/* PV-C" P*t/H 
a*AQ/>7n : 

a " m / A ' 7 D m * * i/V:: 

u-haoway - H . W m , ^'A'H^A:: 
•n//: M ? © - : : ?AfT7D HH.P'-f (")A'> 
"7av.•:"/ a ^ © - i V ^ . e y ^ 

11 "/-r- a 7 m vm- . A.e.̂  
A.A A W 

H A ^ f f l - Aft Hz/O 
ajm-h H C A T . N FT1/-1;^ - V H C -
A^°AA- "J'} A^'^ffl ' AA/Jffl- Aft A'MV/ v 

£7° n . ^ r i r r m - ^ A : : ?haX"X* 

A f l o o ^ - ^A c 'Al r f j i-'/^TA" PA:!?. AA 
•HA'> Aft n^ff l - .e i ' Vffl- - T>'}<P<\-h 
A h n n . " h / iu ftAffl'C:: ' " / A t ? " 
Tl- Vffl-:: a7'>7D A®- ^Cr" l l" n "! 
P ^ a i ^ ' T A.P^ATT1 ': 
f f r r a } - } PCA- f > VHC -
A M ^ F A A + r u c r m h : H c VHC a ? A * 

^ A ' h h h A ftVHA:: h A ^ f t 
T^JI-C fflC^ h - f ' ^ Aft I t W 0 A©'C?TA'> 

©ft i>A-> rtffl- M W n 
AftO") fL+C$ 7m- - A'>£7<7 
P^'V-mC PUA:: 

h W r C p - h : h W P0A7C L)-H^7D Ab'U 
ffl"/-?^- h-y&nrl " o ^ " (m'>^ft) 
A A ^ r f M - h t W ' 6A-?- ^ C 
W - h0]^')^ V) Kfiv 
hwyaipa)^ m&r-f •• 

?aW'°l£ay YlC PA7°:: 
•HA° W P ' : : AftAA-F ftO")? 

hWUai- ft7AK"7 A A ' h ^ ®£7H.P 
ftAh'PA" P+HAOK} ^'"h-?- 7'M-f- . P ^ A I I 

<70. ffl-AT VHC:: H7-"> 
APft .P.A Affl-S" PH7-"> n-^HA 
( \ u o m D . M-Af/'>.P.9D Va^T - hA+ HAft 
.PAffl*") P<PPA9 H'7 AhA 
m.HT <®,HT AXP.C0/ hH7- 0>C 
PVH^:^ Pr-7-HA PAb'U ^ftV-7- A®-/ 
^l-f:-) ;J-£C7cPAT-:: 07-"} A ^ 
A.Pft AT15 A.PA ft^AA -

cdc?° AA<f'P"I HAh-7'A^H-?- 9°C<M 
(M^h 'A-) ) AAAH:: 
" ^ a ^ - A ftt£7D AV/C" ftHAA" 

Am- PH'7 ftH n<an.Z/J-
m.P. 7H.P ftm^lA:: ft/1'/0 

"'M/.-f-"r fttTAA:: Pf f lZ^m- »»V'': -HC 
25 i f ? h9vh->9x' A / ^ c r -nc 
y/2- h50 -HC A.A 
hhpAr:: C\(D^(D- -H^ VP 
^A") ^A -HC AArAA-> ftAA=: 

"AAfLU" AA - "AAHU 
P f l l Z ^ T P (\V} TP- AT0") AC^ 
ha-7-Aa PC AAnAm-7DfT A ^ C ^ 
AAA'TT13?" -HA0 AAHI AAP?10 A A ^ H7-"} 
hc£ ha-i-Aa PC AVh-f-ffl-T n«f*ne P7H.P 

<n A,rnm-'> 7H.P Af l>T-f 

H/1.P') ^ PA,rn TP h ^ ' ^ m - r lli 
HHAm - f A ^ V W H20 -HC P 
cnZ;)- a.W'F-f- m - A A m - p ^ i ) - ' ) 
nA£V7m 100 A7 200') AAG°. 300 -HC 
70:: H'/'ZHm- 300 -HC 

TP A.rnm- -Krt'm'T Am-^®-
Ahcf h'y&rhW m.e. f " A A : : 

AA:- "Ah'>A 07,-) P^hA®- / ^pm-
n - f - ^ A , . ^ P9DC7DC Am-p,(D-

h^i f i - f r Cia^ fail* S - H . . . 

HH- -hZ-K ^AAJP'-f ^VA' ^ h 
A ^ A ^ m - ft.'J-m.^AI PH^ AP 0 !? 3 ^? 0 

A">£fil>:: -Hff- 7DAA,Jp;f'> ^ T ^ A ft^'AA" 

OA-h") fr7P-> A^AA"): : 
"m-(V> PVA m-'A (ftu--))":: PH.U t ^ K 

^AA, A ^ U V®- ftHAA" nA">£ 
A n n a h ^ ^ ' cu-n ft7nA=: A">£ Am-
m-iTm--) AAh7'Ao A'JAA n°7.e.'> a ^ A a " ) 
hcu-n A A IP m-Shnapm^ 
fty-^A:: Viay- VHCS" H.O 
A'}£7D A">AA m^-f- Hh>/5 A » - > 
ftm-AA:: A ^ - i-ti'h ^Cf" 
A//nAA A.A HHP^'m- fflTfl".?' 
m-Ai1 A">£ A'>AA v-n-M^ HAA 
P7'fA:: 

ZH,m- m.A°7 Vm-:: •7-SP') A^'HA^ 
aAPS" .PA^.A7cPA:: AAH.U 

tf7.A+'> " h W ^ l m-AT A')^") 
7-n-f-n-?-: A->•?•-> A->-7--> a a h ^ T 
A'>'7:7D VftA^ A»"> -7-ftAl" H"7A^ 
,e,ij m- O'A'PZ ftV0?^-A=: 
cuAAh+,'> .P^n-7- Ahnam-
AA-h^H tf7')7D ^T 'F- AW<Y t f7m-
VCD-:: °Xt\<U Am7H- A ^ C A 
A A ^ ^ ' n ^ : : cy-n w n a h ^ - F m-AT 
(0^00.^, CD̂ AT PA^m--} ?,->AA 
•r^Cmfl)- P'hmAVm--} hHA-S" A a ^ - ' f m ^ 

HAA 1-H -7-AWA^:: 
A.PA- a m ^ - K frZP 7nm--> a^.A^-7-

PA'fyp:: c u a h A A ^ H'AA 
Ah'>A m-AT 

7-H^ V d ^ ' f .Pk, OA 
" h W l V a>''fi'} W m-'A ftiHT AA 
ftHAA:: 

"PT4"?- A^C-7- P7A°/AA::" PH.U 
^AA, K£a7«»C &alT ftlT> ftffDAAA: : 
^lA.P') A . - 7 - W ) mcL° nvn^n-?- m ^ -
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thA-f - m a : a*>£ " i w r f c 

nT,e , -K M&to © . ^ t £ 7 A ° ? a 
7nc - ™ n z t A<T/IA©< A h n a 7©< PHU 
t ^ K A, hr-nc-h •• m s A h n a . - w 
n ^ i a n w&w h+d&dt* ( W 

CIM A ^ t a t 
M o u a V } W t - f l M t A T 
7 - m t t T A A ^ - h v t y ' } iPd.C-- A,tP^P 
Ah'>A P 7 n ^ t t & t A">$Ct 

: n " W t A # C t .P7A°/AA" 
t - f Y . t . e q A A " hfi.P H"*} 

n,e.u9a> f > n u h ^ AA©0?^©- n . i r> <?c 
n o m f f f l ' 7 n c - h w n a i 

P . t ^ A t " 0 ' ^ © ' TiH-f] - )•?£ .PAA7©-
A ® ^ A.lf> ,e, tAA - © £ 7 ° A,A 77C 

re n i ^ w c n t 'Z.H. a ^ c t o £ i r > t ^ t 

"^A i^i^c-.: W r m.A a q £ "7/?-
A ^ t d.t\ p s ^ t O A u v . c a a - F " 
PA",7, A © " l T A ' K U A O t 
tiJAia- m<?. 'Fnt P7fM A £ ' > " P t "inch?" 
•HA° £ m £ t < P A : : AA-710 'V.A "D"}£C" 
. s aAtA" P ^ . P ^ t (\7° Aft.P ( U t A.A 
7 n c : : 77C " f t 9 A £ "->TA" 
A " 7 A t "£A" nw?A-> A A m ^ t 
JWAt'T Ai^} AVLU t m ^ A T - I H-flff* 
PA^/C? t W A h Q a ^ - f P^.A 
t C ^ " T t t : t A A ? tTA..." 7 © ^ : 
T H 9 t " h t H A " t A A ? t -
A t h - a w " A ^ A t A^.P.lp'/ p ^ / n © - .PA 
A ^ A A ^ : : "A?0 £ © " ) h a t £ h t A 
tea*" P^OAfl^A AH.U A,6£A? hl tU 
A'>*c n a > t : w i ^ n a c = 
M e g s M & p © H t . P ^ A A A - f } P P , t 
a P ° 7 , ^ t h'£a ')aDC. •flt7rru'> i W 

NH-A PATF77A>?B 

F L W P ^ A A T ?I">AA A?" HENN) T 

?mcr 7©-:: h-Xl^"^ Pfi^-> A'>AA 
A?D A P A h n a i-a^(hO^O) 

( J n $ "pn'-f ?v>AA AR 
.COAA?" -nA" J i m 

- h/i.p'} iii/j" y.rc t\ax w 
i fv - .^n A j & ^ A ntAA-
P^IA A?D:: 

aO'> ffl^y^l'f} AVAA::"h?AA'fr A©" 
PAA-t ^ - f l ja'AAA::" AA'fe P^ iHA P ^ KA -
A*v> rd&n K+rfr? .E-ND ^NC AHNAI 
m c © ' A T : : A©' 

h/Lu d n n Wav*!" h?(\ 
aA?D ,> <?A>Th-AA'>< ^ ^ a ?\,PA-
.PAfM" A©<P-©'?D <?°lUZCi(D>r) hr-f-

^ ©-AT P T A 7 ^ 
0.e'> o.e,'> ^.PP" M i . P © 

A.E T> ^'N^ APFIHH-
1.Ltvl ©.p-if.1?. am*?- h? dzh 

h^ITA ,&©<Ti^:: ^ A . M f 
c ' A A h A i m 7 © - -
A.PAm^?":: hH.P n-AA h H A a ^ ^ C 

a + h a a ? ^ £70<\ - ^ n ^ ^ - n ? 1 1 

K ^ - H ^ n ^ n ^ •• n r 7©- .P 
A©'?.. "h^A-l; A©- pKa'-L- S'-n -flA° 
P r s M - r h A A - t ^ flA-H'C 
p^Affl- ip fr ALK) .P.-̂ A 
p h a ^ © - : : cifiiH- 9dJ ms.ctf-
WW?-? jau") .pua A. ,P©-r 
.Pi,:: -nfr P?D '>°7(:a> j a ^ A A ^ : : 

A A ^ L / " ) 
n d ^ ^ m 9 .PA M ^ : : 

n + ' P h C TCA P ^ P A h ^ 1 ) KA^bA 
7 © - : : © ^ N< " L W H ^ T - P ^ H H © ^ 

->Ch'> hll^Ty-:: 
n ^ ] ! ^ ffl^f-> 7 © i "?•> A©^ 

AA^AAfl> - (n77^'-f-> A.e 
ncnntf'W in A A ' ^ ' V ^ ^ 
III £air axn•> A^^AA ^"PhC - f l f r ZU, 

i - m M n w htirt* . e ^ A A ^ A -

^PN^ a,M(77-c7 Ml.P'? Afl.P 71 ffl^] 

A.& M a T C m p . e A ^ 
KHCD&i" , E A / M : : A.t-f: 

AA7C h W ^ l f S f ^ & h W P 0 7 - O °?'>'7'-7'> 

A©'P»! AO'fe'Pf 7©'C 
A">.Po ? A ^ i h T - ^ - f l HA-Hlh? P&ft 
^ m j a ^ A ? " na?A ;i- n A m f i t © ' 
</'An-'> ^ W A ' h • ,er/°AAm-" 

A3?. © , & r 
CMAA0 pf/'>r->p-> A ^ ' /•m£r©-f-> 
a ^ H 7 T A,e,.p.Ar - n r w d n 
© , E ? N N A F / D A F / 7 A ° T T PA'N-> ^ ^ 
?at<L&'n AFFH P ' T . ^ C A J A ^ A A ^ I 
N A © - L P ^ A H & , K I Q R - °?'> 
.P-'/I ^H-PFFI- P ^ - I D -^-FL 
A;>.P .C7©' © ^ . P © - ©.E.a-/< ^ A£ ,7A.P.'7 

»rH-9n r\e\,h z&'fr') hTi-f* 
i n h W " A A £ 7 7 ^ " : : ^A'> 

- PAP->?D A^Z . HAM'> 

A')£CAa> AAH.U .PA7N->'>9 
P.P'H7©''} m a t 7©-

QafcDoiA haoy& 

A n t 7©-:: 
A A 7 ^ ' i h A t t A t A ^ ' - t 
• ^ a ^ i k : P t h A t © - 7 m c A h n a . a a " > 
'Lfi,©-?15 j a A A " A'>.P- P A H -

ANT HA'>^T NA'MC9 PA^F ATT ^ A T 
P C t f l A ° : © ^ © ^ 
PA^©- ?M-?-cP9v HA A^ h ^ ' A^.P7I 

£ t T A A : : OA©' © ^ O ^ a 
0 . 6 ' T t t ^ 'Ah-F - A < W 7 T < T 
t ? a 7©- -nA° . p ^ 7 n f > ACT*? 
A-nfr l l i h t t a ' } . e t T A A : : A©^ 
A ^ U '/©• - A'}£' © ^ hA©- A ^ A " ? 
n ^ A t P t ? D n t A A£©A£-9n -
. P A t A f A : : t A t A © ^ A A f l t -

? r ' > t A n t A j a ^ A A ' l ^ : : 
" A © ' 7 t 9 '>,yt ..." 7 © ^ 

P ^ ^ - t © A A ^ OAt-^Cf'f A'>£- © t t 
AAXP: n-> a © m -

A f f 7Pt j a h ^ A P7n/.©^ HA 
. P 7 ^ ' t T A : : ^ 7 A T«r 7 0 C " t ° ? A t 
PAMA> A©< n ^ a <r-tu'> a.PAH-nc 
P^A-'} A C ^ ' h f l I l©A£- 0 '7 -n^ tAn- P P ^ 
U'7 a ^ ^ h t A A t AC?D£ 
a t A n ^ h ^ " n f > h/LU A V 
n ^ A -FLA- A"LIF> m 7 7 © < OA 
n.PH©- ? D Tfic h ^ l A t .'JC a © A A t .P7T©-'> 
v . a t ' > H T j & t ^ . n m c t ^ 
AAh©-1.P?©- ,&7A°/AtA - h ^ n ? " 
PA,A A©^ 9®?it PC ^->^ .6©AAt .PAHAt 
. e ^ A A A : : 

7 ^ ^ ^ c a t 6 A A : : t-GC d A t 
^ ^ A W 1 / 7 " 

0 7 7 ^ 1 Aja p7-^jatr Pm-n 
n-n^'-F H^e A j a ^ f f l t ^ i hnv 
h t m t A © ^ P ° / 6 P t coJMx, PC n t7<?7 

p t - n ^ i A t A ^ ' t p ^ A © , £ r n u v ^ t 
« i A t A ^ U -flA n°?T?D 

^ A t A A ' t : -

P^.A°?Ti©- 77C AA h a t u i 
AAhAhAU A ^ a t U " 

P ^ A t A 9 t ^ A t ? D P°.Zt A ° ? t ^ T 5 

t H A A.^C7©^:- " t C C ' t ... r A - f ' t . . . " 
-flA©^ A A t a ^ A A ^ : : 

A^f f l ^ - f ' A t T t T t : : t i f f 
^ A ^ A t : : A A ^ - W 
P r h j i © t f P h C ( M t ' > '/\9:C.'L 
A © p t t > 7©-:: A f > a 1 Ajl 7©^:: 

H'Mr.-J- A ^ A ^ : : 
A£r'/>P9D7nt 77C?D A.e,->n^hh?D - " a t e 
, & t ^ A ,6AA ^ A - r a 7 7 C " a t e 
, e t ^ A ' 7 a 9 p A f f?jatnA©^ 
AAtAA-HT P A ^ C N,ea 

flilU A ? ° 7 t 
h ' 7 a 9 a A P W ^ A ^ t " P C A ^ h ^ ©-AT 
P 7 n n f c ^ 9 n^ '^^ .A?^ n A A n r r 
P t - JA^AHt©- hP^Y'lPf hWfc 
A ^ f f l - t ' t ' A : : lhAt '> tTA '> A > D A h t " 

flA'JJt P ^ ^ t t ? ° U C t 
a t t ^ n n t / a t t ^ c ( v a h i z - t r w 
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tin??" toA nc<M aa-P ââ  
A^A^ Vffl-:: Pmn-'F®' PC<5A 
wmwe hM-w.c ric^h:; 
A^A^A .PUA C6A ^ T 0 ^ - ' } 
hAMA?®- A:\A '">X,rh9'fi>'> ^-A-

AAA<? AihC A ^ C M H®*C 
7A*iK> ;*Ynfh.." P^A A">£CA« aaaa 

<uh A'T/FA m°?C aK? 
p a a ^ * A n * crorvtA-r an? 
ni-<\£ aw)"!^ hrmr 
A A - F ^ A m ^ W £h<kVf 
^ A A ^ T " : : h-FA-AAa 

ÂnvTA ®£ cirt ^ u c ? 
ffoo/Tffi £Am9A ®£?" -AA° PmP<K 

CM tf^UC AA«f>A* A'APMc 
AAWW^y0:: AA&®* .PA AH^ 
A-AAA TCA h-tthAA-T®* - t m p ' f ^hhA 

MC:: ... AA^AA-F h7.fi ®£ZJt 
AP+AAA ^ . m ; : a w ® - /̂.P-
nf&E P^Ah^A-F 

hC6(*l PC tf^AA* 

? a w m ® < )nc .P CM ^ U C AftU 
PAm®< p 0 ? ? ^ hAT̂ A-F 2.5 

V®:: ,'>7i-> A A ' I A t A>F 
A W A m ® - AA®<F7°:: ®m-F 
©.P^fflA^A-F n.-> ®A^ (X/J-.e «r> 
.p ^ A . * ® ^ p h ^ t ® - A®- "A'JA,! 7.e-A°yA 
AM y** £A<PA:: n 
(\C1rP9v "c^T'hT . P A W l ® ' " A W . P " 
A®' A*mU A'JJPH.U lhA*')7D V/C 
P ^ ^ A l r F ® ' AA'}£- W - F ^ta'C V®-:: 
tf^C tfWfflT ^ m r t ^ " A W A®' 
A7&, A h f n A®- Ah'*} 
W A ^ W P - J&T^AI 
A®"T K M ftd, A ^ f i V / F 
AT" h-ncvr a7AA°®-
P-FAA A<^h<£ AA9 A > A'KV -AA° 
VAC:- "If the only tool you have is a 
hammer, you tend to see every problem as 
a nail." 9°'} Rib AHQA ^ AAJA 

U-A-9" h^M 
^^AAfA" f!A° JAfti-

^LhCtl £<?C £1n? hA>A ^ m i - n -
AA^ (Xlf -M1A°:: 
^ a - ^ (mr) 

HP v®-:: 
A.A h m ^ A h - ^ ZIT MR-

A.A P'T.A Mh h A ^ C6A 
<">rvc PC nh^ 

- A A'}^- P / ^ ^ Aji 
i m * »D7A'SBi VffH'T A?0-) "77C 

A'J/C M&hM ®.e?D lAA^.Al 

A ^ H M A-^'H-n^ ^ ^ C ^ A I 
nT>y«» Aji P̂ A7®-'> A®>lh 
to&rft his?0 p+ w.wi AA'Ffl'?-

nif t n^^.?0 -tawr 
P'T.^mm-n^ P^hhA^* ^ ^ h 
A .̂mC - n AW<?C PW 

- wcitii amc A^riA 
h ^ c7vtiov& Ar̂ i 

A P 7 • ' 

A®* A ^ U V®' Afr:: 
j&y A'>£- P I t L rtr -

p^-^p- 'kd- - p " ? ? ^ 
®m,+'> A W ^ o a ] 
n a i W b c rc n ^ i f ^ - hAHA+ 
AoohWf'} A W .PA -̂><1 WC^:: 
A.^ tlTC mic afrhpaun* CdA 0°9°VC 
W W ®m+'} Arf,m</>A®' f + r v t f ' ^'^P-
]̂fL.P j&m.e<H'A:: ffl^®^ 

P^P®- A . ^ A^A-f" 
A..P?.'} Pt^®^ T-fe^ '/AC:: A®^P>®' 
C6A a - t m ,PA®* 
Ah n/^^®^ ->n'H PA-4? p^ AA^u°?nn;/-
hCA- Pfdr U.WP PC m 91 TWA? 

KWAfr (flH^0^ 
"h&r-t" )nc ^A^ V®*):: AAfLU 
A7D'> n^A AAA'An^A^?" 
^ ^ A-H69! <hT> A P t £ ^ 7 n A i ' ^ ' ) ^ ^ 

®AT <TA->> .PAn-> pfr.->u 

A^U PC A ^ "?®< 
PA->.̂ 7 A®- AAC9 7DC$> h^C^ 

APAP A'M.+TA ^Teffl-
A l ^ ^ f T ®£*A-/-hhA 
PA®̂ -il- ACh'> -i-a}QC 
)a>:: .P C(iA ^ r u c IK- AVI: 
(til? Cd A c°?nUC 0/J- -n̂ LTT 
vnc? (w-yzr?. p'A'm-)-'> P-M'A- P-A>̂ > 
^ h ^Avnn nH.u A?<n«i h W r f i - a 
.e^h^A::) 

n v / ^ ' } <\£ h<h A.A n ^ r n+A 
^ A A f - ® m + ' > fflA'A'n^ CiA ^ " f U C -
flAhA A^'> Arh,e®-> PA 
VT-fr'} - h d m ^ PC i f ? n^.-J-®^ 
p ^ ^aa "+9nuc-> a,:r A,e 
A J ® ^ a^^P ' ) "LP^LHA^!" -nA° 
hA?5^ AXPA^/ A?al?M-9°C 

AA®̂  h^Ch?11 

hfCfw ... 

.̂U') A /̂H^ P Vvntfi'ih 
PinCAt P C ^ 

®£ otMhA n^h-n^ i n 
P A P A h H f l ® - m ' ^ 

tea^rf n ^ n c HA-a 
At/'") n^A^ )1C H>?£0°a> h-C^ 

pn^A A C ^ ^ h ® ^ c A ^ ^ ^ n ^ a ^ 
A ^ ^ n v ? 0 A ^ coH °n 9°% 

h&tcr3:: 
a-}*?®- hj&A. 

a £ "PA^- ^ ^ a,^ AS') 
.p^-n^i" n'T.A hA pua* r / ^ h c A n ^ 

20 P+hA'A 
a + A - f l r if^ 'hhAi'b 

nuA* hAT nuA-^ 

j&A9 ®.P ^ p p^c^-
. P ^ A " 

n i w in A ^ + c - n ' T 

AhAfi a+A-fl 
a + A A ? j&A-'T 

A A ° ? ^ - n ^®A9A*:: (ItLV i h ^ hA-
p o > r f K p ^ r n+A oom^i m&in 
nh^t^'®' (\ai ^a-^ 
^ A n ^ A : : P '̂A^®-
n w j&A+^A:: O - f f l ^ A ? ? PUA-̂  h A f f i 
A.6 P-i-®A^. AC?D^ AA^oCT4- a n 

A W m ' J M v®'! nA£ A"7C o"0]^-
.PAn-> nuA-7- P^HA'-f'P AO'K 

A A Q f ® : : A ^ n ^ ® - ? " 
n-nyA^-J "AA0> A-H^CI 
h ^ c h ? 1 1 A ^ c ^ - <t>zr A m n n ^ " > 
A A ' h P ^ I H A ® - A®'1) fWA* 

HFTU H F A®^ A A < T » A ^ 
A->^c - A'a7 n p ^ c ^ A ^ n A n A 

"P'fe^o A-fê /C: PA°//lO AA°/H.C" n^A®^ 
•?nc ^A A99° a®-') 
nA r̂ruA^ A"Â A° A^V" PĤ DV 
PA.e.qqji nh">-f.- A9PAT:: U-A- V/C 
" m ® - a+f..." m ^ a y -
oDAh9T,9T1 LTV hf V7C t^A 
K}£a\cn><r) . T V®- -

zn (p-n.p^-T-'}'} h«r..p i h , 
v®-) n+C p ^ p ® - ^ PA^ : : 

A?D9h£T®-V®- ^Tff +"}QC 
<M° AAA7'5"> a/'> ^'AA0') 

- thA-r A ^ . P ^ A ^ - f lT?^ : 
u n^T- - mW-t'} ax9°C LHA-r 
V/C •fl<7®^ W A A ^ V K 

Aji^C AH.{> ?D.P-C A£ 
A'>^TC f W > WCI AftU I*) 

AA^PA")?0:: 
AAii p-n^i; AAs'̂ tf OAâ -

"IW'E A^Am^ A^hC: : 
a-ĵ F hthi n^c-n ^ u c * 
(l.-f'-F?13 P ^ m ^ Af>') n^c-n V®-:: 
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© A £ A-KU "/HT- ' /At 
P,tP©- A(X> n t c - n h & C W ; 
Pm^.C ^ h ^ h - C Raoc^oy ni/7 W 
t 9 > K © £ h t T ) * ©-"LP 7©*:: 
A.PAA .PA©- (T tc?aP? D ) P t 7 7 © ^ 
W A£ P<PA©< ^ a n t £ 9 ° A t 7©-:: 
77c n ^ API/7 7©^ - y ^ A n t ^ Air? 
tf°Ah.t<e ^ A ^ T A ^ - S * t W ^ E 
A < * r f i a y r A©*9 P ^ a T <SC£ ^ 
A*J£*n4- tf°CAt PA-fl??1:: AAftU 
(DAfZaoah PA©* A £ -nAU7t A>®AA:: 
Afl> f l t £ T C f l > AAt<P£ -nAU VIM 

7©'I t C ^ 7©-:: P^PA ©TLA 
n ^ A ^ " ) A ^ u A ^ T - n A ^ t <*DAnh 

h t c - n 9°di- w H - ffl-^u 
- P?° t^V>:PA4-K P f > h A © T i A : : hftU 
,tPA<e <A-nht ©riA> n ^ 7 A t ;Ml.P PA©* 
A £ - H . P A t t A ^ C T 0Are h-flcf 
A<"\ tPtT n a n t A ^ h h c : £-i>7t'> 
n f c & W Aff?A©7£*: i fOT T4* 
j ^ n K A ^ ^ A t : ©Ht . a n A 
?+JM°ax} AAt<P£7t'> AT* PAo7-
Hf/o-> A-nH?©' A©* V L T © ^ h c a O>AT 
O^'AT n A ^ n o e - n ^ A©' 
£/}m^©HA:: fLflA A £ © $ C : flA-flA 
A.P^CNT: Cl^-v A£A"7: (1T7C A W T : 
ru.cz- r i / J^"? n ... tA-n 
C t t A'}-1l> A ^ C .PUA AA - PA©- A £ : : 
P^A?" flA^A^* £U*> A©'7t 
a p C £ £°?<P A£*A7D - £ H ' K ta H £ t 9 
© t t p n m n t A P W AP^J A-nn<7 
A f l > » t A ^ f P A : : A W f l l f > ? C 
07^9® ©'<T <P3*71J P ^ C AA^AA:: 
ATHCn^ T t A t ^ T t : : A ^ T t 9 B : : 
"J') 'T.HT'R ^Ah. .? £7-CU:: ... C6A 
°r> £<7 - ntn?;f- >»*>&?• t ^ n a n ' A 

W t f 1 ' A©-7 t ? ^ h PA°?i;-t A C t t 
£ t 9 n ^ " h - n t Zti >©-:: 

A W n ^ C A n ^ i ^ 
•?©•" A.0A A ^ t T ^ 

PC Ht.P.PH 
" 9 t c Affile janAA" © * t 

t A ^ t P'?A 
A A ^ « i © t 'IH. 
M - w r ' f zcrt-K 
p ^ t c h n - s © m A^7T-
f H d P ? PtAP- m T ^ a i f V 

n ^ t c © t t 
"AVmT-ATi: : ..." f l t m C 
A ^ t A ? ^ 
r u n t 7 t c n0rh£<r n-nc^- </»->^,tt 

V©-:: © a t A J t t * AMj& 
ooaVi^f,^ h^VA©- 7©-:: 
"O^'JU A^.C: A^.C" AftOOA-
hrtA<W>- rtHAA U t t P ? © £ A A t 7 l 

J ^ C l t A ^ ^ A A t 7 0 T-7C 
^AA-") A ^ hH.U fl^* 

A W : : 

AA.HA Anno. A(Tf> P?DtOA nU7C 
© ^ a t ^ if7 p ^ t - ^ n ^ a t 
hCAf> AA-f - hfWV PAanA 
A - n ^ t h c A w n t ^ a ^ : : n ^ 
AAanA h t * 7 ^ t tAA^Fl t - h t ^ 
hfrh^L 7©*:: t ^ aodhrqfc t A t A t 

A A A ? 0 ^ ACh/t©' .PA "/'J- . e ' ^ Q / M : : 

p^hna©^ a a m " ? ^ A'}*?©- j&A^au 
aA©- a t h c A t n a.PA-)n1 hA->^t 

PC frpntf 

A t ^ ] - ^ tLrtSjfr ^ . © A ^ t T nA^ 
r w n n t ^ h © ^ ffl^AT ? t c n ^ - t c 
^ i f ^ a - t ^ - n ^ ^ t C hA"?©^:: 

hMU AH'A PtAP- P ^ C 
n.ein^r nttv 

pa^^ - ^ t c •H'> tAA-f - hl-ZV -flP° 
a b d r ^ & c u ? •n t lA ' -A cr) .&A*fa? 

A¥tc A'KU AA y©£.I 
aP /W t ©'AT ^"hv? A'>.pI'?D̂ :: 

(p^^a©^ ^ -n t ptmnt v©-i 
copyrighted!) 

ffl.wi^T®' 7-nt©- a t h c A t . P i f > 
A^")fl7t A'>.P̂ 1"fB2.?? t T -flA° Ptf°©-'> 
Atnt JZg^fc:: "?tc 6©̂ C" 

m Au-'> ff7Pt v©- -
PJ&^"> ATI A t^©< r> 
A^A^nt tA rh '̂) "S'COP A .̂ ©TtU ^T 
hAAh A7?AlK tAA-f:: f ^ A ! 
^ z ^ i ^ r r . " M W Ai ^ ^ o n - K 

AAlTV AHAA A'>>t A « 
A.-J-H.&1 h£-m9v" fiA° yAo;> a . p f i t e ^ t 
nyn'A'E p ^ a ^ a u a AP^7H a r h c ? 0 

"PAT15! A'W- t.P.h?D-n^AU Pi, ? t C ! Ai 
ATiPU V©' h9va»Va>:: h9°(l£•©-! ^ A ' i t ' ) 

£A.tp-> t V T t ^ A U " tlA h c c 
t A n ^ A * : : A ^ : ^ n ^ ... 

AAhHU W A A A ^ ? If! 
©.PAanA a ^ A A - A a a t ^ ^ T i e r ) 

A n t h t h t : A,A°t pon«r 9ija/a.'> A P ^ t 
AtfflAV i n h " t t t f r PC h t P t n:\A 

£ i n A©- ©.P.U7^ ©AS 

nc/T?® d©*C AAA*:: hf tU 
A77C AT>f> ©j&7° 7 T f ° 

^ ^ ... 
hAanA A A © ^ ] ^ : : h h f W 

mn-n w . o n e p ^ t p ^ : h A - n y t 
h C A ' ^ V £ c n A">^t A'7C AJ& P 5 P T © ^ f > 
© • a n ^ y A'ait p ^ n ^ n t 

v n ^ f l A^riAA, t n A A * : : 
n a * f ^ c 7 - n t p ^ j & t A i 1 PAhnaa> 

h t c - n zn cd.w AA-n^t 
hcAt^>- n^ i? 0 h ^ t ^ n . A'>^c?i) a m 

h ^ ^ f t t PAhna©- ^ c f ' - f ©* AT 
A9911 .P P-^C?©' ^ A t ^ T 

PA?0:: 
KW.V K W u ^ A t ^ C A ,'>-1.P A').P" 

• ^ . W A'7C T A ° t ffl^ItT PAhna©^ "t\6 
^-CA" ^ a © A £ A^AAt "/©-T 
.P'At.p©-T t ' n e - ^ t © - a T ^ © - in 
a>&tl??r n ^ f/Bf/oAAA?0 .Pn^A - hAP^' 
AA?-"1 f " A t t A©'T'f- n°?A^:: ?D'> 
AA'btih - W r - h U 7 f } n a - f 
^ . S C ^ h ' } ^ ^ ' n h l ) 7 t A7A°7A°t 
n t h n ^ n t t p t ^ a©-sa 
A-TAA&, A ^ Z A ^ n t A ^ A t 7©^ n a A 
A ncT-':: 

h'iH, n-AA 
P t ^ D A h t © - Pt£"7D PAi>7> ACA-
^ A "A-IA'AA,: A ' W t ^ A ' t ! " 
AA9 t ^ C l f ) 7A^ £nAA: : a ^ A t 7©^:: 

A">£ n ^ A t T A A?15 

P ^ l m ^ PA'H-n P ' W 'A^C 
7©-:: A'>£ Zti h ^ " ^ " } PC n < a 7 ^ 
P t ? ° U C t h$A A^^ l f f i t P<JlZ.htA©,'> 

t > P ^ a T t n t ^ AA©t©' 
^ " h ' ^ t r-f> © ^ ^ t A.e 
^ A i A t ^ t t m : : n ^ a ^ f n < ? ^ n t 

"£><? AA7nc ©"><2.̂  
A->^.7fAt . e A r ^ t ' © ^ 
^A7AA:: ^•>a£7©' t7A-}!- f t C A.P9°t AA 
h i - ^ ^ y ? -AA©C.P1I nH.u ^ a T 
AAy^?1"' A^A'F h ^ t PC A t m , ^ m t 
^ A ^ A : : ^ h T O £<7<7D "79 hAl^7-
Pt7"/ ^ h . 9 APtP- A,A ; H C A£P 
A^ A ' J f f l ^ t A ^ A A T P^.A 7©-:: Am70. 
h t t ^ m - A?"* AAP^t'©- if7A'A? 
nt<^©- Ah hA[K> n^A ^ c 
PA©-?®:: n a ^ A.e h ^ t U x - n r k c r AAA 
A ^ A")^ A t$<T a A t P^AA'tAt") 
"dAA y n - m y A'>.P.a7.e^.A©- H W A : : 

P^AA't©- " A W 9°*} tf7AtU 
>©*? AAho') Pt^.m4- A.PP^T- Ah 
A°/fiC A^A 7©*" P ^ A 7©^" A©-7t 7©-:: 
a ^ c a 7©- A ^ npt7- n^A? 0 ^ ^ 
f n j ^ c a p ^ a ^ y 0 if7- ?A,a AJ^PP* 
A u t x ^ A^ftA-flrh-C 

A ^ A © - y ° : : AA^U A ^ AA?*' A">m7t* 
A->£n707 h a * -flAU t " / ^ "0<r7C 
J&70A:: A?') p ^ m n f > 9 nAAy° P°7<r«rr> 

A">^A i T h h ^ AAca hrtm') h ^ ^ T t 
n5^> A->AfA->? nAfl> t h ' A f T . T ' r AKT*4? 

T t © - : : P ^ ^ A ^ 7 t n A ^ 
A T A ^ ^ A T y-a->y° mtAA-J AA->£P-
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h ^ A m * *7*rtVfl - the moral of the story 
- .BA-* vnc £ i m "M-n-^h" <L* 
fl.PAh-C A,Q 7D-> "/AC 
yAa>? - hp ' - *7f AA^ : -
h<?* £ t O M T A©* A,n 

/7/Zzy Cl^-f A ' } , X W f F 
AAA ?Am -trzetl fpce- Al)"lT Wh 

1\a>f-f-^ah no 
•/f.a7 ft if'} frh&D-?0 A^(DC<> 'MM ASM 

- n u i ^ f l ?<7»g<x>4fa>-'} 
"fn{lf"J Aa>'T? "dfrrt" 
n^^Ah-h m- t f r d t 
Ari-Oh fj-nrH- - AAA. 01905 hi-M. 
A ?£• ?$?o ""X-rhV -/CD':: 

hm. t M 

K>£ • A,n: fkEW A°7: : *AP: 7-fl-f-: 
A^ :aAC*:AAa*:W>9:*A*:^4 /> :APAA* 

U*)CD-: t l Z Z m * : C\^6EL: A,n ©': A n * : 
(A^,*A* Aff7A* V©*) 

Q?:Xft: AA<^©*: rt-fr 9>£C 
A:<p*:$jP!n<p*:A*A©A! 
A A 9 : n : A , n : * n m V : : W l ^ A : A A ° 7 : Z l t : 

: T : O A-: A,n: Aft.: -fl A" 

flA°:A.PH©:fnC:AVA*©'::.P7D:A^..*A*9:.P 
: A : -fl A": A A A ^ © ' - ' 
P<PA Lh: 0t>(] A°*: ? © p A*'}: ("C: : m ^ O : 
©.Ph-ftFE: *<">AA:: P*©P: A,n :£9 n : A A 
h C * : Vflfr') :AT*=AftA©': A"}.Pffi.P*: 
£ : :: A ^ A * : A">£: : A 
£ : ^ <v>c A: AA*D<P*'>: A P: I t l : •f-'A*h</n: 
©A£:*W.P£YlAr :AAmP©-9 :y .P : :h i tA 

A AA: : P ^ ^ : ^ n A - ^ :<̂ A A-'>: A 
.PCf: A 0: A j?m ft?: : AP V A V A-: A*A°: A tlf<"> 

?(D-. A,n: : **A ft: A W } V: £ £ : A 

hCAf-A: .P<"'Ah*?5! 
h-trW: rfi-i-r: A^-fi: dhmPi: 
">: AU(iV=A?DSP>9: A A : Ap: l h? : f U i T m W:A 
"H°*: - A W : : •-flfr: .P A ^ A : "H*"}: if 

: A : VnP"): A A.ft: • 

^ : A^UlA0?: :: V7C:'Ti • 79: : A7.P7 
Alh: A A ft*: Pm^CA': ( n^} : :•-fhtA 

: ACfT: A f r r : AP^A^: W + W W : 
a h - M ^ : ?T,'>?B: Am70 7-Afl*: ( l & i n t n : A') 

: AA-: a/->: : A ^ A h : A-fr Pg:Cl\: : * 

AAl: : AX?1': A^'JA: -AA°: A.£ 
fflpl: -AP: A l ^ ^ A T : : A&: -A 
P: A A W ^ W ^ V r f r A ^ : •• h h : ° n : A,A: ?D-> 

.Pffl-: P W . ^ : : A'A'Jm,: A,C: :: 
AHU: AAA: A.P9°: An A A A ^ P " ) : A^-
m . ^ : AP^: •ZtL: <®,C A-CPA V- r : : + 
CdAA :: A i r : *f tAa>: : : Aft V 

A ' ^ : A WHWflh :A^^::Al>7:°7'>: w > : 
: -AP: OTZP1): A A f f : ^ ^ : 

M l l h & h . C : =AA:: 
Am,: rL'fp£(?(l:: ° n : A : OA* :V7C:'H?D:rA 

A®-: A,P-?nm®: A^ 'm^ 'A: A^A471/: AA®': * 

->: fl)^: -0AU: V©': "»hAAl»: A n ? j 
A A ^ - N V t k H : a).W)-9D:a),w.m?,avia)". 

H •• P+ffl.P.PA*: ̂ AA-F : A®">: AC°?T: V©': -A 
A«:«°AA:: 

Am,: 'bf p£Ct\ •• A a m : A A ^ : ' l l i : Aft A: A 
a>: oA*: : h A: A: A7C! 
f l A l > , : ^ h ^ 9 : A.PT-O: f l i : A?°: A ^ * : ^f l - : A 

: rt-749: A.-T1: PA,*: A,n: g-n'9: A © ^ : V 
A - t W C A : A?n A h: a A A: * 

T : -AA*:<j^u!»-AAffl-: A ^ W Y ^ l ^ A - : A A ^ * 
:: : : A ft'}: : ̂ : ^ A: </? 
9®: A AU: A A*9: mf ' fe*: : A*?®: : i'9D 

?n:-API A*>Jt: A r A * : m ?. '/J?°:AA^:AA 

A A->:: rfi-fc: ̂  : 9 * 9 : T0'}?10: ̂ : f A^: -A 
A°: ̂ A A : : A ^ U A : -M/V: ̂ A h T W * : A*?0 

.P'CA: A?®A h: -A*A : ̂ » A m U : ffl^A: 
: A A-: A,n © •: A/f '^AU: A">*: A * - ^ : ® 

°7*U = : :'MTV: A>;>: P^'>: A?10:'/ 
fl)-: : : A A-7: A^.PA?®! 

aATU: • aVAll: : 

.pz.u: 'AA©': • : A7-A 
n * : : : A ^ R d 
A: A%°.: A,eir>A*: A^Ah-: 'AA°: ̂ DAm©^'> : 

: A A A n ^ > : - A A ° : ' M ^ : ^ A * : :AA«: A A ft: 

jyf.-h^l-'h^Uh •• K m : 
: ?A •• Vffl'9: A,Pn n £ : ©fT^: : A£: : 

a * : 7-n-f-: 

^ : : An A: A*®^ : : : 

^AAfLPl P/iU'> " W I C V 

A'}fDh^A'):: A o A * V7C* AA*J?P* 
^ A m * A'J.P^' AftU haD'} 
np^ 'A* h ^ * n ^ A^-i'©-
A w m - t * >T-n ^ a w tiph 

AI1U 'Pa1?* J&^AA:: O A * ^ 
A"A" A9 A"n" ^"hhA P7D9P©^ P A m ^ r 
A7A-n A->^U P"n" HCf* P"A'"> HC:f 

* h * © ' P ? ° 9 7 ^ * © A ^ A * ©'AT AA 
Plf1? "A'"> A97^* A7DAA, "AAA" A9 
"AAA" AP=*A 9*©- : : "AAA" .PA* P"A" 
H(f* Ajimfl'ft?15 - AAJtU A^JPC?©" 
PA^.©C* 7-A^ ^PA-A9 A * c a Af-
A?o n .P/ . f t* "["l&FW- dp" P°7.A 
^'X-rh^ ©-AT A">.PN*P©^ A^!^^ AA'F©^ 

"A"?5* P"n" HC A.7a= m - n * © 
f 'A" HCf* .P0?1/0 <̂ A- "A" .67AA 

^ A * "?fl>:: A-1A Ann ©-AT 
P n ^ f f l - />9'A' ffl'KP-^*') AAA hft i i "/T-n 
A ^ -AH- "/'JMfL .P-^-A^A -AA') 
Arjm-A^A'):: P>An* A u * An*PA'A 

K-.h-^ * 7 7 ^ A * -AA'> A9A-n?D:: 

A'),P' ^ ^ ^ A,* AA">^ h ¥ * P W 
n^- ^ A * P-f'A.PP ^ .PA*©*") 

A©-t7.P-C A ^ * m C 
A ^ A h W A^A ^ m . 6 * A W V - A * tti , 
©A9* ^ A ^ - © ^ ,6AT^A:: AA^.P?5*?® 
Pr/v"/-A: PAA**A*hA9 Py^-A 
( P A h © ' W 7 ) 9*©- : : 

P*mP*©• Prh^'A V©-:: 
"500 500 A')* £IT9A?" P^IA VAC 
P*«dAA* -A*^' TrP*fe:: ACA-?® f l * £ A * 
"1000" a A £ ^ A A A " ©vn,* AAA.*©*?® 
© m A ' ) - ^ ^ frKoy9 £©"1A: : 

o-A-Froj- -/vn.P* - AA^-fcftV £7A9 
- f ' ^AA^ ^ r n P ^ A : : *TA AA-A 
.P.PC'79 "A?°... 1000 ^AA- : : 95 
A^'-f- AC/m 5? V1:" -AA° .e^'AAA:: Ah 
hr}&<">'g<rD6?a>* *m,P<£ © m * " ) © m i/S° 
A ^ m - f l * £V7<^©*9 £©^1A:: 

^ A * ? © ' 9 P ^ m ^ ' A © - -
A h © - W * - J2.7AAI D V *^DAA,e, 
^ r n P ^ A : : "A9'>* A'>* 

AWZ.^.A7-* A ^ " A A A>A-
JP.*¥A:: (IflU "AA^.P" ^ A A 
*"°Am©- hA,A°* *.P^7..P©-'> A ^ A m * 

A * A ° 7 ^ A * .PoofflTf 

( * C 7 - r Alt*©') 

•"TA a A ^ M'A'AiM '>4>A n^T^ .P-
A^^AO::" (AUA9J /"V ^ A ) 

"With lies you will go far, but 
not back again." (Anonymous) 
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®A£" / ^ " l i , A 'KU <7Hf. VA-F 
P,*P®- AlK) n^C-n 7®-" hai-CY'YK 
Pmi.C ^ h ^ h - C ?c""Va>' n w W d m 
• K 7 K ® £ h ' K ^ (DW M, W > 
A.PHA .PA®- w x - ( t t C A s r ) p-m1®-4? 

A,& P<PA®- ^A- ( W ^ A * Va>-:: ihV 
v/c n ^ A p m 7®- - r T ^ n ^ ? 1 5 AWV 
f 'Ab.-H! W 7 9 rtWW' ^ f U ^ WT, : : . . . 
t s r r k f M " A®-9 P'7A.S <?C£- T> <p£-cwa)-
K M n t ' « » c M PA m r - . : AAMU 
O)£'l>?0va>' PA©- -fl<M>7^ A W l A -
A©- 0'hi .TC®- A A v © - ! -flAU 7®-I 

7®-I T C P "7(0-:: P^P£\ (DTLA 
m u a v s u * nA4--7- «"Ann 

: 1 h<>c-fl "idh 
- P T N ^ - H P h ^ - K p - n h A fflM- h/LU 
W E <A-nht ®TLA> n ^ 7 A * PA®-
Ajsf -n.?AW> A h w HAG h-ncr 
a ^ - p - k nu-n-> A ^ s h h c : .e-uv-7 
f l A * ^ A^/Affl'?.^: UX'} f l T ^ T ' r 
W f l t t wmrn'-f A ^ ^ - A - H ®H+. A.1A 
t+zra*''} hM-mis'} A t * G2®-S PA^7-

An'fV®- A®- hCA- ®-AT 
o ^ A t nA.e.nn£ a®-

fl.AA AG®SC: Q.A-flA 
A J ^ C f l * ! f U ^ U A£rt"7: f l ^ / C A G £ o u T : 
n.J.C£ ... «Mv-fl 

AVLtf- A"dCTC W A AA - PA®-
«?C.°.<2 - f l A ^ P - A " ^ Gl/> A®-7+ 

A.pes- h&f&r3 - GH-K H&-K 
(VH- m m - n * A P T T . APdH A-HA9 
A®-V> - M W P A : : A W f l l f > 
d-Vdr'P ®-<T P'T.TC AA^AA:: ^AT15 

T> " w e « ° A h s frcva ... C M ^ u * 

A ^ f l © * f U PTtto^A 

W > ? » A , - h d h P A ^ i h * A C t ^ 
n w - h - n ^ zti, 

A W A")^."} 
.en^ ^ ^ ^ v©-" A.AA rtfjJ^y-
loyr^ay^ hir>Mv --- hfiti- PC n^e.PH 

^.AAA" 

h9Dh'}f;h &A ¥ A ^ m n T 

n - h ^ t r - f ^ h h A W ^CZ-f - fT 

^(LP'F ?i-<\?- b l t - m P ^ . T - r A.ITV 

(VJAA-:: f l ^ C P ^ j v t d ^ ^ 
" A V m T - A f l ^ V m ^ U : ..." " " M A T A+mC 

AAh.'7D'1l ""-A- ^ ^ 
d i n f \ 6 r i ^ n-nc.^ 

Vffl-:: T> A.PA£. V ^ ! 
c/oao)^^ V^l&tf 
"0,6-JU A^.C: 0£'}fi A^.C" AP-i-AAA-
h A A ^ ® - ^ ^ HHAA - n ^ ? 5 ^ 

^C'Z.-^ AA-f70 T-'JC 
W <7DAA-'} Aih") hftU f l ^ 

AA.HA A h a n A(Tf> (1U7C 
to-AT?0 ltv •j-nT.'^'f p ^ - j n ^ 
hCA-f> AA-f - t T P T ^ PAA.HA V-fX^A 
h-nr-t- h c A - m f w m ° w : : n ^ 
hAA.HA h t 0 ? ^ t -MA'Fl t-1,cP9v 

V®-:: <whihtlK ^A^A^-
/..('. .e-nnn^A:: AWA-

Ahhr&V ACh.'>®' .PA . G ^ W - A : : 

?Ahna.©- Anv- iTzr r ^A^-AU 
A.A®- m ( I t hCA'/:D A..PA-Jn '̂ ' 

PC .eV^CT J&U-'W 

(LtfXW ^(DMte AA^ 

.&IT9A- - ^ n ^ ^ C hAV®-:: 
h n u ^n'A ^ PtAp- ?<>-'h: 

•inv>°'1 h W / ' f n . & L n n v 
p a ^ -n> -7'AA-f - m v -fl?. 

tLtf'g AttL h'WV AA y ® £ I 

A?A n ? ^ HT'J'h ®*7 
^ ^ Aj&mV:: 

copyrighted!) 

(D^OP-JV^^O)- 7-fl^®- hcA'fc.Pi'h') 
A ^ - f l T * >Pr -AA" P$<">0}'-} 
A+n-7- 6CD-C" 
^VYl A->°7^U Ai>"> V®- -

ATiA -7 vW-aK) Avow]} 
"^'CAP A^. fflT-hU i T 

hAAh ^ ^7^'Ay-" ^AA^: : .PT.^A! 

AAO"? A " ) ^ A'>^ Ai,'> 
A^70?D" -AA0 '/A(i;> 

ni/nA'<e p ^ a - V QUA n . ' P h c ^ 
"PAT0: ^ h ^ - n ^ ' A U Pi, 'i-'/'C! Ai, 
ATfPU A9°(D^]ay-.i A?°flP»®-! ^A^ 'b l 
h ^ X ^ h A ^ ^ , - J 'H +)T<t>?AV" -HA hcc 
• M n ^ A ^ " A f f l J ^ T ... 
-f-iTh^?®- ui'IH-:: 
AAh/Ll) W A A A ^ ? IT! 

®£AA.HA Art- (l-f W T i m 
A W h + h T - s A,A°-f PunA ?Dc7a.'> AP^^T-
A+mA1/ l i t h " ^ ^ " PC AAA 
®.pi7^' '̂ .P.T-:: A®- ®A-S 

nC"/T?° d®'C AAA-T-:: hfiU VT-fl 
A77C A'D-f-') ai.tyffiv''} P I 7T7D 

^ ^ ... 

mn-n T^" / ^">nc Rr^PdA hA-n^ t 
hCA-fc^V- £ c n ?I7C A.e, 

n^y AmrL p^nAn-?-
T'>TP- v n ^ l A^'A'A^o •T-OAA^:: 
nuT- <">)y.L v-fi-f- P ^ + A T PAhnn.®-

h ^ c - n i n A A - n ^ 
hCAW A'J^C?0 A.rn 

d.CA A-UW™ «vAV-m-t 
h f a i ; * PAhOfl®- w/Lc'-f- ay AT 
^ o ^ H A T :: AT?0 f P-^.Cffl- tf-AW 
/./ ' ' I PA?10:: 

hie TA°-7- a)£n? pAnna®- "A^ 

VncFpay A.T 1H 
a) £ t i f f PH'IA - hAP'1 
AA^'1 ^A-') 77 A®-T'f- mAX' : : 5r°'> 
AA<kFI> - ^ . m - ibd.i huvf.-'} nn'-f 

A-^A'AA, rh'hl h t Z A f n l A ° l A l V®- AA,A 
A°7C 

h-Z.fi fl'AA ?ao'}&<j£'} ^ " ^ A 
P t ^ D A h / f ' P4>£-7D - W > PAi>V ACA-
^ . A "A^AAA,: h'Y^ fr'W." 
A AS •S6EI+') 7AR A.nA-7- 7®-:: 

PrhTi-fl ^ ^ A A A ' P'}0?.^ 
V®-" 1H, h W f f f i ' } PC nw®-
P l h^A 1H> A P n h - h A ® - ' } 
^ h 77^7" 

h"}£ P^h-SV HA®'/'®-

^ ( r W t e r f ' ) AA7AC ffl')^^ 
hWit-At g a ^ s ^ ® - 4 ? ^ ^ r - w 
.PA7AA:: ^ h . 9 ® - r + C h?T<t> A A 
h - f - ^ ^ ^ A ^ "AA®C^'I AfLl) 
h(\li£9v" h?A^ hM PC A-Tm^^' 
. e A ^ A : : r h T O ^-y^0 "79 hAi>V n*7i 
f+7"/ crDh.S AP^P- A,A -F°7C A£P 
A^. A ^ A A T P^IA 7®-:: Am' /a 

n^-^®- Ah h A ^ n^A t a / c 
PA nn.p AG h1Hh<]rh,C9D AAA 
A ^ A.A-7- P^AA'-FA'T-') 

9T>'> ZH9D hlZIZdAah 
P ^ A A " A ^ . ^ : ^ A ^ U 

7®-? AAh^') A^P^T- lhA- Ah 
A^fiC A.PA 7®v' P'T.A 7®-:: A®-7+ 7®-:: 
a ^ c a 7®- np+v ^ 
p n ^ c A - v o r L v r PA,A A-fcpf-f 
a . ^ ^ - hinh-Qrh.c n ^ n ^ 

A.PA A . h £ 
A ^ A ® - ^ : : AAH.U A^'?" AA't' A7m7«Hf* 
A'>£ffl7n'> hfL-F -HAU - f - " / ^ 
G7AA" A ^ P ^ m n ^ ' K AAA?0 P ^ W 

A'^SA rrhh^-7 AACA- hAm'} 
n ^ h1A?AV AA®- -MTA P'T.T^ hWK 

a m f r 
ASA^®-A9 ^A-")?15 rn^AA') AATfrfc. 
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htfDAm* A^rtVfl - the moral of the story 
- P-A-* )(\C £VY} "^A-fhUV 3P5","* 
-APAh-c axp- a,a p 9 v n c 
PA©-? - h?>: * 7 i A A V 

£,*a>-9 A,A £AA-":: 

t)AAJ£- ?Am, Af)'n? YJ'.-f-
pt^Lfax) •/£>•:: WM.0- ?1<Z no 

t ) . l f ) ZrhtLaJ-?" h£CDC$ 7-M ASM 
- poBgoDtfa}--} 

"rnflf"'} f^ria*:: A^T? "dfr'rf-" 
- f l f t fi^n^AT -hh^l-

f)Ti'CD- f j - f ] f h l - - AAA. (11905 hi-fi/. 

hm, -kPZCti 

A,n: flffl. A°7: f : i'A A: 7-n'f-= 
A T ^ A A C ^ n A A ^ W ^ A ^ f n ^ A P A n * 
: A A: PAC^©-: :: A n / ^ 9 : • : 
O V © - : A £ £ n > : a ^ : A , n © - : A n * : : 
( n ^ * n * A°?A* v©-) 

A">-pi^Am©-: OP: l i t : Ao /Z©- : (H^-P-C 
A:<P*:*7D!n£P*:A*A©A! 

fiP/Av>:A'>P.(,79DAT: LhA-: P©-: A/n: Aft.: -AA° 

•AA°:nPHffl-:rnC:AVn</'©-::P7T5:A^-n*£r:P 
: n. n: v u ̂ :-fl A°:" a) t <p:-7. H.: A 0 / Z ©': 7 £ 
P<PAl>: ̂ AA0*: P©PA*'>: fnc: P7D: <Tl/C'>: 
©Ph-n^* :*^AA: :P7M*©p:A,0 : .P7 D :AA 
h£?*:VnA'):AT*:hfLA©-:A'}P©P*:Atf».pi 
p.: *p-n e n*: A p y . - m + i A U : akp-*=n 

© A ^ l P ^ Y l A T ^ A A m P m ^ P - h i l A 
VB: fttA: *H. VPO: v" v ^ : >h A-F*: * A A-'}: A 
PCf:An:APmn-9:* ^APMVwA-fY^AA*" 0 

ya>-: A/A: ©•q.Affl': * * A A-: A ^ V : i * • A 
m,: -feJPfrCA :A">-1U: -A A": ̂ ' i l I £' WP,! 
A ^ f l A - n ' r h ^ P A P ^ h C A ^ A ^ A h * ? 3 ! 
Al r M - r ^ T ^ A ^ - n : d h m ^ 

'HD*: -A^lT}: A/-n: -A H*: P A ^ A : : If 
7n: ApA-'}: A A.*?*: W'P*>: A n£: PPCPA9: * 

: A?:A.P"C'i©-: P^A ©'*©•'}: >7C: AAC 
*: n<nn,A : ̂ P-h-:: V7C: T>: 79: -l-hV.*: A')P7 
AO: A AO,*: W : Pm^C'A': >: W : 

AW: ACT: A AT11: AP^.hZ: AP*')P*P*: 
Ah*A^ = T^T15: an7n : 7-An*: A.©-H7H°?: A7 

'hQ?a>: (LH(lfi?) 
: AA-:"/>: n - t ^ C • A^Ah: n-iWL°A: :* 
?°:A*A©A! 
A A'l:: A i ^ : A X'>A: -A A°: »: u: AP-
fflp^AP; A ^ ^ A T : •"Wfl T: a jfiryl -fl 
P: n A?"^: w: " AA-: : A,A: 7D'> 

P©-: PVA^©-"): nir:: AA">m,: AP-: © P © P ' A l : : 
hftU:nAA:nP9T5:A0A:^h^:A?A?T,LoP'>:A;f;: 
©P-'fe: AP'1: •LH,:<Xl,Cfi<PALh: ^ n / v t - : 
<w>AA:: A x v . : fln V 
7*©": AA hC Af-A: PA: f : 
A W : © P a * : h C A W : AP'T3: A : 

* : A"? f t A -firLC: PAft P3: ' ^ I f P.: A A " 
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"With lies you will go far, but 
not back again." (Anonymous) 
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George W. Bush 

George W. Bush visits Algeria. As part of 
his program, he delivers a speech to 
the Algerian people: 
"You know, I regret that I have to give 
this speech in English. I would very 
much prefer to talk to you in your own 
language. But unfortunately, I was 
never good at Algebra. . . ." 

Girlfriend 

"What happened to your girlfriend, 
that really cute math student?" 
"She no longer is my girlfriend. I 
caught her cheating on me." 
"I don't believe that she cheated on 
you!" 
"Well, a couple of nights ago I called 
her on the phone, and she told me that 
she was in bed wrestling with three 
unknowns. . . ." [ha ha ha...] 

A man walked up to a school and said, 
"Can you teach me to read and write?" 
The administrator said, ' Yes, we can! 
Just fill out this form." 

©©© 
Tommy dropped out of school and his 
buddy asked; "why?" 
"I got discouraged, that is all. I flunked 
every subject except geography." 
"Every subject except geography?? How 
do you explain that?" 
"I didn't take geography." 

© © © 

• The most wasted of all day is one 
without laughter. 

• Unbeing dead isn't being alive. 

e . e c u m m i n g s 

School Jokes 
Mom: What did you do at school today? 
Mark: We did guessing work. 
Mom: But I thought you were having a 

math exam. 
Mark: That is right! 

Teacher: John, what is the chemical 
formula of water? 

John: H-I-J-K-L-M-N-O. 
Teacher: What are you talking about? 
John: Yesterday you said it was H to O. 

Teacher: Daniel, I've had to send you 
to the principal everyday this week. 
What do you have to say? 

Daniel: I'm glad it's Friday. 

Teacher: Where are the great plains? 
Tommy: At the great airports! 

Math Teacher: If you had 13 apples, 
I2grapes,3pineapples,and 3 
strawberries, what would you have? 

Billy: A delicious fruit salad. 

Math Teacher: A man from Los 
Angeles drove toward New York at 
250 miles per hour and a man from 
New York drove toward Los 
Angeles at 150 miles per hour. 
Where did they meet? 

Johnny: In jail! 

Teacher: Tommy, can you tell us where 
the Declaration of 
Independence was signed? 

Tommy: Yes, Madam. At the bottom 
[of the paper, of course], 

Jordan: My teacher says I have to write 
more clearly. 

Mom: That is good idea, Jordan. 
Jordan: No, it's not. Then she'll know I 

can't spell. 
Teacher: How can you make so many 

mistakes in just one day? 
Student: I get up early! 
Teacher: George, go to the map and 

find North America. 
George: Here it is. 
Teacher: Correct! Now, class, who 

discovered North America? 
Class: George! 

Q. What is a teacher's favorite nation? 
A. Expla-nation. 

XXX ' 
To steal ideas from one person is 
plagiarism. To steal ideas from many 
is research. 
Source: internet 

Teacher: Simon, can you say your 
name backwards? 

Simon: "No Mis." 
Teacher: How can we keep the school 

clean? 
Student: By staying at home. 
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vl person who has good 
thoughts cannot ever be ugly. 
You can have a wonky nose and 
a crooked mouth and a double 
chin and stick-out teeth, but if 
you have good thoughts they will 
shine out of your face like sun-
beams and you will always look 
lovely." (Roald Dahl) 
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. . . About Blood Pressure 

Two factors determine blood pressure: 
the amount of blood the heart pumps 
and the diameter of the arteries 
receiving blood from the heart. When 
the arteries narrow, they increase the 
resistance to blood flow. The heart 
works harder to pump more blood to 
make sure the same amount of blood 
circulates to all the body tissues. The 
more blood the heart pumps and the 
smaller the arteries, the higher the blood 
pressure. 

The kidneys play a major role in 
the regulation of blood pressure. 
Kidneys secrete the hormone renin, 
which causes arteries to contract, 
thereby raising blood pressure. The 
kidneys also control the fluid volume of 
blood, either by retaining salt or 
excreting salt into urine. When kidneys 
retain salt in the bloodstream, the salt 
attracts water, increasing the fluid 
volume of blood. As a higher volume of 
blood passes through arteries, it 
increases blood pressure. 
Scientists do not fully understand the 
causes of hypertension. In up to 95 
percent of cases no clear cause can be 
identified. This type of high blood 
pressure is "known as essential 
hypertension, and scientists suspect that 
genetic factors may play a role in its 
development. In about 5 percent of 
cases high blood pressure develops as a 
result of another medical disorder, such 
as kidney or liver disease, or as a side 
effect of certain medications. This type 
of high blood pressure is known as 
secondary hypertension. Other factors 
that may contribute to elevated blood 
pressure in some people include a diet 
high in salt, physical inactivity, obesity, 
and heavy alcohol consumption. 

... About Diabetes 
Diabetes is detected by measuring 

the amount of glucose in the blood after 
an individual has fasted (abstained from 
food) for about eight hours. In some 
cases, physicians diagnose diabetes by 
administering an oral glucose tolerance 
test, which measures glucose levels 
before and after a specific amount of 
sugar has been ingested. 

Once diabetes is diagnosed, 
treatment consists of controlling the 
amount of glucose in the blood and 
preventing complications. Depending 
on the type of diabetes, this can-be 

accomplished through regular physical 
exercise, a carefully controlled diet, and 
medication. 

Individuals with Type 1 diabetes 
must receive insulin, often two to four 
times a day, to provide the body with 
the hormone it does not produce. Insulin 
cannot be taken orally, because it is 
destroyed in the digestive system. 
Consequently, insulin-dependent 
diabetics have historically injected the 
drug using a hypodermic needle or a 
beeper-sized pump connected to a 
needle 

Very Important! 

inserted under the skin. In 2006 the 
United States Food and Drug 
Administration approved a form of 
insulin that can be inhaled and then is 
absorbed by blood in the lungs. 

The amount of insulin needed varies 
from person to person and may be 
influenced by factors such as a person's 
level of physical, activity, diet, and the 
presence of other health disorders. 
Typically, individuals with Type 1 
diabetes use a meter several times a day 
to measure the level of glucose in a drop 
of their blood obtained by pricking a 
fingertip. They can then adjust the 
dosage of insulin, physical exercise, or 
food intake to maintain the blood sugar 
at a normal level. People with Type 1 
diabetes must carefully control their 
diets by distributing meals and snacks 
throughout the day so as not to 
overwhelm the ability of the insulin 
supply to help cells absorb glucose. 
They also need to eat foods that contain 
complex sugars, which break down 
slowly and cause a slower rise in blood 
sugar levels. 

Although most persons with Type 1 
diabetes strive to lower the amount of 
glucose in their blood, levels that are 
too low can also cause health problems. 
For example, if a person with Type 1 
diabetes takes too much insulin, it can 
produce low blood sugar levels. This 
may result in hypoglycemia, a condition 
characterized by shakiness, confusion, 
and anxiety. A person who develops 
hypoglycemia can combat symptoms by 
ingesting glucose tablets or by 
consuming foods with high sugar 
content, such as fruit juices or hard 
candy. 

In order to control insulin levels, 
people with Type 1 diabetes must 

monitor their glucose levels several 
times a day. In 1983 a group of 1,441 
Type 1 diabetics aged 13 to 39 began 
participating in the Diabetes Control 
and Complications Trial (DCCT), the 
largest scientific study of diabetes 
treatment ever undertaken. The DCCT 
studied the potential for reducing 
diabetes-related complications, such as 
nerve or kidney disease or eye 
disorders, by having patients closely 
monitor their blood sugar levels four to 
six times a day, maintaining the levels 
as close to normal as possible. The 

results of the study, reported in 1993, 
showed a 50 to 75 percent reduction 
of diabetic complications in people 

who aggressively monitored and 
controlled their glucose levels. 
Although the study was performed on 
people with Type 1 diabetes, 
researchers believe that close 
monitoring of blood sugar levels would 
also benefit people with Type 2 
diabetes. 

For persons with Type 2 diabetes, 
treatment begins with diet control, 
exercise, and weight reduction, although 
over time this treatment may not be 
adequate. People with Type 2 diabetes 
typically work with nutritionists to 
formulate a diet plan that regulates 
blood sugar levels so that they do not 
rise too swiftly after a meal. A 
recommended meal is usually low in fat 
(30 percent or less of total calories), 
provides moderate protein (10 to 20 
percent of total calories), and contains a 
variety of carbohydrates, such as beans, 
vegetables, and grains. Regular exercise 
helps body cells absorb glucose—even 
ten minutes of exercise a day can be 
effective. Diet control and exercise may 
also play a role in weight reduction, 
which appears to partially reverse the 
body's inability to use insulin. 

For some people with Type 2 
diabetes, diet, exercise, and weight 
reduction alone may work initially, but 
eventually this regimen does not help 
control high blood sugar levels. In these 
cases, oral medication may be 
prescribed. If oral medications are 
ineffective, a person with Type 2 
diabetes may need insulin doses or a 
combination of oral medication and 
insulin. About 50 percent of individuals 
with Type 2 diabetes require oral 
medications, 40 percent require insulin 
or a combination of insulin and oral 
medications, and 10 percent use diet 
and exercise alone. 
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Verbatim 
"A child cannot be taught by anyone who despises him, and a child cannot 
afford to be fooled." (James Baldwin) 
"Teaching is the one profession that creates all other professions." ( un-
known) 
"It is the supreme art of the teacher to awaken joy in creative expression 
and knowledge." (Albert Einstein) 

" If a child can't learn the way we teach, maybe we should teach the way 
they learn." (Ignacio 'Nacho' Estrada) 

" A smile is the prettiest thing you'll ever wear." (unknown) 
" A wise old teacher once said: T consider a day's teaching wasted if we do 
not all have one hearty laugh.'" (Gilbert Highet) 
"Children are like wet cement. Whatever falls on them makes an impres-
sion.'" 
"Childern want the same things we want. To laugh, to be challenged, to be 
entertained, and delighted." (Dr. Sruss) 
"Children today are tyrants. They contradict their parents, gobble their 
food, and tyrannize their teachers." (Socrates 420 BC) 
"Creativity: Take the obvious, add a cupful of brains, a generous pinch of 
imagination, a bucketful of courage and daring, stir well and bring to boil." 
Bernard Baruch) 
"Impossible is a word to be found only in the dictionary of the fools." 
(Napoleon Bonaparte) 
"Not only does a smile cost less than electricity, it also brightens your 
day." (unknown) 
"Once you get people laughing, they are listening." (Herbert Gardner) 
"Spoon feeding in the long run teaches us nothing but the shape of the 
spoon." (E.M. Forster) 
"The wise teacher knows that 55 minutes of work plus 5 minutes laughter 

are worth twice as much as 60 minutes of unvaried work." (Gilbert Highet) 
"The test of a good teacher is not how many questions he asks his pupils 
that they will answer readily, but how many questions he inspires them to 
ask him which he finds it hard to answer." (Alice W. Rollins) 
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